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Never doubt 

THAT A SMALL QPOUP 
OF THOUGHTFUL COMMITTED CITIZENS 
CAN CHANGE THE WORLD! 
INDEED, 

IT IS THE ONLY THING), 

THAT EVER HAS. 

—Margaret Mead 


MlQNATION IS MORE IMPORTANT THAN 
KNOWLEDGE 
—Einstein 


Haro, babies. WacoME to Earth. 

It's hot in the summer and cold in the winter. 
It's round and wet and crowded. 

At the outsde, babies, you've qdt 

ABOUT A HUNDRED YEARS HERE. 

There's only one rule 

THAT l KNOW OF, BABIES: 

"CjpD DAMN IT, you've QDT TO BE KIND.” 

—Kurt Vonnegut,Jr. 



If THERE IS NO STRUQ&E, 

THERE IS NO PROCESS. 

Those who profess to favor freedom 

AND YET RENOUNCE CONTROVERSY 
ARE PEOPLE WHO WLNT CROPS 
WITHOUT PLOUCjfllNCi THE (ROUND. 
—Frederick Douglass 


Witches Heal 

HUQ5 HEAL 

—buttons and bumper stickers 


l TOUCH THE FUTURE. 
I TEACH 

—Anonymous 


Sinq! Feast! Dance! 

You WHO WOULD LEARN J WILL TEACH YOU. 
—the Charge of the (goddess 
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Preface 


This book is written for people who want to teach Wicca to 
children in a more or less formal way. However, by “formal,” we 
don’t mean “sit perfectly still and only listen,” we mean “delib¬ 
erately.” We—my husband and High Priest (HHP), 
Canyondancer, and I—have heard from many who want to sched¬ 
ule classes at regular times and make lesson plans, and this book 
will help you do that, but it offers support for different learning 
structures, too. 

There is a fine line between “parenting Wiccan” and “teach¬ 
ing Wicca,” and quite often, parent and teacher are the same 
person. In all cases, parents are assumed to be aware that they 
teach, and teachers are assumed to care about their students 
more deeply and personally than most secular teachers can these 
days. (In secular society , it doesn’t happen very often that one’s 
kindergarten teacher also passes out one’s high school or college 
diploma, but that is essentially what happens in many Pagan 
communities: children are eventually initiated by the same people 
who’ve been teaching them “since forever.”) 

This book is also for people curious about how Wicca might 
be taught to children. We’ve heard from people who aren’t 
Wiccan, but who care about children who are, and who need to 
allay their concerns about Wicca’s content and style. In addi¬ 
tion, this book is for educators in any subject who’d like to 
enhance their courses. 
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Another thing I need to make clear is that we are Wiccan, 
and have lived and written this book from our experience in this 
denomination of the Craft, there areTraditions of Wicca other 
than ours and other Pagan religions as well. Even though our 
examples are from our coven and the experiences we’ve had in 
Tucson, the approach to religious education presented here is 
effective and appropriate for most Pagans (of any Trad or religion) 
to use in teaching their own material and customs. Indeed, we 
encourage all Pagans to join the growing number of Wiccans in 
restoring the Old Religions for our children and the world. 

Finally, on a couple of mundane notes: Sexism is awful, and 
we don’t like it, and so when possible I’ve used “they” and “their” 
and other plural forms (children, teachers, etc.) in an effort to 
keep it gender-free or -neutral. The material in this book is for 
students (and teachers) of either gender or any orientation. 

This book was written over the course of a few years. 
Canyondancer’s name isn’t on the cover, but his influence on 
this book—not to mention in our son’s life and our local Pagan 
community—is strong. It’s been his quiet dedication and old- 
fashioned hard work that have made our most wonderful expe¬ 
riences possible. Our son, the Explorer, is grown now and he 
no longer camps with us or practices Wicca, but continues to be 
both respectful of the faith (he’s often our still and video pho¬ 
tographer) and of the Earth and all its lives, including his par¬ 
ents and their wacky friends. Without the Explorer by our sides 
or covering our backs, quite a few of our most wonderful experi¬ 
ences would have been less wonderful. We still think parenting 
is the neatest thing there is. 

Strength through Diversity. Blessed be. 





For years we were asked, when people discovered that we 
were Witches, whether we were raising our son according to the 
Craft. When we said we were doing so, we were asked whether 
we thought that was “wise.” We always smiled and said we were 
sure it was. We are still sure that it was, and is, “wise” to teach 
our children the Neo-Pagan religions we practice. 

Yet, for a number of reasons, many Wiccans wonder the 
same thing: should we? dare we? Now, some of us were forcibly 
taught our parents’ religions, and we quite reasonably shy from 
“doing that” to our own children. Knowing that it is everyone’s 
inherent right to choose their own faith, some of us don’t teach 
children about Wicca so as not to compromise their freedom. 
And a lot of us just don’t know how to teach Wicca to our 
children. 

In this book, we’ll integrate a framework for lessons in Wicca 
with what’s known about the way children grow up. For five 
stages of development (infancy, early childhood, late childhood, 
adolescence, and young adulthood) we’ll look at some passage 
rites and explore the possibilities for spells and rituals. We’ll 
talk about the guided experiences parents and other teachers 
can offer children of any age; and we’ll be talking about our own 
inner children as well as our offspring and students. 


« 15 5 * 
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Being an experiential religion, Wicca is holistic, embracing 
our feelings as well as our reason. This means that it’s appropri¬ 
ate to teach Wicca with respect for feelings and with expecta¬ 
tions of reason. Actually, it is impossible to teach Wicca by 
force! It can’t be “rammed down” anyone’s throat because...there 
are no threats to make, no punishments to promise. 

Some gods are admittedly jealous, but Wicca’s Lady and Lord 
are loving partners to each other, and loving mentors (among 
other things) to us. We’re accountable for our mistakes, and 
expected to learn from them, but we don’t believe that making 
mistakes makes us unlovable to deity. We may have heard “God 
will get you for that!” but we can’t say it to our children or 
students because in Wicca, it’s not true. 

Wicca is a personal faith: a belief system based on experi¬ 
ence and confirmation. Because humans are social creatures, 
much of our experience is with our fellow humans and we are 
encouraged and even inspired when our fellows affirm our per¬ 
ceptions. As babies, our sense of trust is strengthened when we 
smile and somebody smiles back at us; even grown-ups think 
that trust feels good. 

When we find that other people believe what we believe, 
see the world the way we do, we are empowered. (This explains 
the “coming home” feeling most Witches get when they dis¬ 
cover Wicca.) That’s why we think it’s good to teach our chil¬ 
dren about Wicca. Our philosophy of religious education will 
appear throughout this book, and while it’s great if you agree 
with most of what you read, what I really hope is that you’ll 
think about your ideas about why and how to teach Wicca to 
the children in your life. There’s no such thing as “not teach¬ 
ing” our children. The only question is what we’re going to teach; 
the only answer we know for sure is that we’ll teach them more, 
and maybe differently, than what we think we’re teaching them. 

Before the Explorer was born, we read all the child develop¬ 
ment books we could get our hands on. Some of our friends 
teased us about that, thinking we were “intellectualizing” 
parenting. These days, more of us are without the extended 
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family that supported young or first-time parents before the 
middle of the 20th century, and we need all the help we can get! 

It’s good to be willing to learn new things—at least that’s 
what we tell our children, isn’t it? It’s good to be able to make 
use of new information to enhance your life. Even people who 
are “naturals” benefit from a bit of instruction, discipline, and 
coaching. It has to do with being a social species: we’re actually 
hard-wired to learn from, and about, virtually everything we 
do! So, we can say to anyone worried about it, or critical of it, 
there’s no shame in reading this and other books for background 
information so that your parenting has support. We encourage 
you to check out the books listed in the Bibliography. 

The books we found most useful were those that told us 
how the child’s brain develops. The ones we liked best said 
things such as: At the same time they can put the differently-shaped 
blocks in the right holes on the sides ofthe toy, they’re ready to... .We’ve 
integrated much of what we learned from these books, from our 
experience, and from all the PBS shows we’ve watched, with 
some solidly Wiccan material appropriate to every age-group. 

Whether you use this material to begin organizing “Sun 
Day School” or “Moon School” (as it’s been dubbed in Tucson) 
for the children in your Pagan community, to enrich and bal¬ 
ance what your own children learn at school, to be more sensi¬ 
tive as a grown-up, or to enrich your own study of Neo-Paganism, 
you’ll find it sensible and easy to use. (Don’t think you have to 
sit everybody down at 9 a.m. on Sunday morning to teach Wicca 
to the children: a community’s Festivals and picnics, Sabbats 
and Esbats, camping trips, casual barbecues, and a thousand 
other places and moments can be your classrooms; and some¬ 
times, the children are the teachers.) 

The Tucson Area Wiccan-Pagan Network (TAWN) has spon¬ 
sored a “Moon School” on and off for several years. One of the 
difficulties TAWN’s program faces is its once-a-month schedule. 
It is difficult to present a conventional religious education pro¬ 
gram when there are so few meetings in a year and so much time 
between them. Finding appropriate meeting sites and arranging a 
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schedule that works for all the chauffeuring parents isn’t the 
only challenge. The concern many parents hold from their own 
“Sunday School” experience is still great, and even in a long- 
established community such as Tucson’s, there’s some wariness. 

In any diverse community, there’s the question of what to 
teach the children. Our opinion is that children should be taught 
their parents’ religions, so if most of a community is Wiccan, 
Wicca should be emphasized. Should other Pagan religions be 
ignored? Certainly not! It’s very important for our children to be 
not only aware of Neo-Pagan diversity, but to appreciate it, and 
find strength in that diversity. In Tucson, for instance, there are 
active Asatru and Druid communities, and we think older chil¬ 
dren should be introduced to those religions, too—once they’re 
grounded in Wicca. 

Grounding your children in the thealogy, cosmology, and 
ethics of Wicca won’t keep them from understanding other reli¬ 
gions. On the contrary, it’s what will create the context in which 
they can study other religions and make some sense of them, 
when they’re old enough to make those explorations. Something 
has to be the religious “norm” for our children, and we think 
Wicca should be the norm for children in Wiccan families. 

Our children need to know that there are lots of other Pagan 
religions—non-Western ones—that are quite different from ours, 
and they need to understand how other Pagan religions relate to 
Wicca. But, we believe, children first need to know what “we” be¬ 
lieve, “we” being their family. Giving all Neo-Pagan religions the 
same emphasis is usually well-meant—but we think it’s a mistake 
because it offers confusion when children are looking for solid an¬ 
swers. (Children may not fully grasp abstract comparisons until 
they’re adolescents.) 

Teaching our children Neo-Pagan religions is not a guaran¬ 
tee that they’ll “stay Wiccan” when they grow up. But—if our 
preparation and presentations are taken seriously—it lets them 
make future decisions based on the truth about Wicca. I find it 
hard to understand not sharing our beliefs, even if our children 
can’t fully understand them right away. (Children can recognize 
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“special” before they can appreciate it rationally.) Raising our 
children according to Wicca grounds them in ethical principles 
that will serve them forever and it creates a special bond be¬ 
tween parent and child that will help keep the differences that 
tend to challenge Westerners as we and our children journey 
through the years in perspective. 

If you teach Wicca consistent with its principles, bearing in 
mind that what we put into the world returns to us threefold, you 
will teach patiently and respectfully, paying as much attention to 
your students as you expect them to pay to you. You will encour¬ 
age your students to find examples and lessons in their own expe¬ 
riences, and you’ll help them develop and learn to trust their 
intuitions and inspirations. You will let them know that even in 
a relatively free-wheeling, mostly eclectic religion such as Wicca, 
as in life itself, there is a structure to support us all. 

Thus, we believe, we will meet our major responsibility as 
adults: to raise the children in our family or community to 
accountable independence. But there is another responsibility 
we notice as Wiccans, and that is to advance our children 
through the Craft and the Craft through our children. 

When we say “advance our children through the Craft,” we 
mean spare them the time and trouble of growing up shame- 
based, as many of us did; spare them all the superstition and 
mistrust we may have had to cope with. Compare it to a 
committee’s brainstorming and coming up with lots of ideas, 
but only presenting the good ones to the rest of the group. 
Advance with the good ideas first; there’ll be time to tell tales 
of the bad ones later. 

When we say, “advance the Craft through our children,” we 
mean filling them with Wicca’s presumptions of belonging and 
personal authority, and with social, political, and economic ex¬ 
pectations that people will learn in order to get along with the 
rest of the planet. (Aleister Crowley, who first wrote the Rede 
for Neo-Pagans, was pretty specific that if people actually had a 
clue about their true Wills, everybody could realize their true 
callings and nobody would need to get in anybody’s way, and all 
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of life would be in harmony. We think he’s entirely right about 
that.) We need to impress that potential on our children so 
that their expectations of responsibility and peace are “second 
nature” to them. Then, perhaps, for our children’s children, or 
their children, it can get back to being first nature. 

In focusing on sanctifying—at least mythifying—many mun¬ 
dane experiences, we hope to lay a foundation for the future. 
(You’re “mythifying” something when you perceive it as symbolic 
of universal concerns. Just like analyzing the meaning of poetry 
in literature class.) The integration of religious attitudes with 
“mundane” life is just as important to teach as specific thealogy 
and ritual are. The division of life into the either/or categories of 
sacred and profane (mundane) is not one most Witches accept. It 
is one that needs transforming. 

There is one caution to be given here: By teaching Wicca to 
children, you risk changing the world. It’s not just that their 
habits will be different when they’re grown, it’s that their expec¬ 
tations will be different than those we call mainstream today. 
Pagan-raised people won’t accept brutality and callousness, and 
their demands will be for healthier relationships with each other 
and the rest of life. Ultimately, this could evolve our cultures 
and environments to peace and balance! With that caveat, this 
book is written for, and dedicated to, all those in our communi¬ 
ties who teach our children. 


O’Gaea & Canyondancer 

Blessings from Tucson 

Summer 1993 C.E. to Bride-tide 2002 c.E. 




Regency Parenting 


In this book, we introduce you to a new (well, newly articu¬ 
lated in a Wiccan context) approach to raising children. We offer 
the concept of parents as their children’s regents ; and naturally 
enough, we call this regency parenting. You’ll find its principles 
woven through everything you read in these pages. 

In the Middle Ages, high-born children were fostered in 
other families, both so they wouldn’t take too much advantage 
of their social positions too soon, and so they could learn the 
various skills they’d need when they grew up. It was the foster 
family’s job to provide that for those children. 

These days, of course, although our children are all most 
excellent, we don’t foster them as a matter of course. We parents 
now take it upon ourselves to teach our children what they need 
to know about the worlds. And to what end? So that they will 
grow up to be responsible and creative, and follow their bliss as 
adults. To achieve this, though, we have to deliberately give up 
the power we have over our children when they are bom. 

We can all remember our own parents’ occasional reluctance 
to let us go when it was time. Witches have fewer excuses than 
other parents, we think, because we profess respect for the cycle 
of life. That means (among other things) we have to celebrate our 
children’s coming into their own. With the stereotypical weeping 
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mommy seeing her little one off to kindergarten (or college) still 
one of our social icons, it can get tricky. Regency parenting re¬ 
minds us that the whole point is to raise another adult. 

Conventional parenting focuses on the son’s or daughter’s 
obligations to the family, and on the parents’ power over the 
children. Many of us can recall families more concerned with 
what the neighbors might think than with family members’ feel¬ 
ings. Virtually everyone’s heard their feelings challenged or de¬ 
nied: “You don’t really mean that.” Many of us have parents 
who refuse to recognize that we’ve grown up and still treat us 
like small children; plenty of us end up feeling like little chil¬ 
dren the moment we have to spend any time with our older 
relatives. 

Regency parenting focuses on the son’s or daughter’s task of 
growing up, of self-actualizing, as modem psychologists might 
put it: in the 1960s we called it “finding ourselves.” It’s still 
important, and it’s part of our job as parents to make sure our 
children have plenty of experience with their own power. We 
only hold “our” power over them in trust. When they’re babies, 
they can’t do for themselves, so we must. As they get older, they 
can do more and more—including make mistakes and leam from 
them—and we must “let” them, just as we let them plop down 
on their diaper-cushioned bottoms countless times while they 
leam to walk. 

The rest of it involves providing opportunity and experi¬ 
ence for them. Even when they’re out of diapers we retain some 
capacity to cushion their blows, but we can’t do it physically 
forever. We have to keep safety in mind, of course, but it’s easy 
to get paranoid, and sometimes it is hard to know what’s going 
to do your children more good than harm. Informing your best 
guesses with information from several sources is the easiest way 
to avoid unrealistic worry. 

How do we give our children experience so wide that they can 
draw on it for the rest of their lives, remembering it with pleasure 
and feeling it resonate with what they do later on, on their own? 
Canyondancer and I, and a good many of our fellow parents and 
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priests or priestesses, begin with the premise that raising chib 
dren is magical. To us, this means that we need to prepare our¬ 
selves for it carefully, just as we prepare carefully to work any 
other magic. When we talk to people about children in the 
Craft, we give the following advice: 

Know your intent: like any other magic, parenting needs a 
goal. (Ours was that the Explorer would be capable of living on 
his own by the time he was 18, whether or not he actually 
moved out by then. He stayed with us a little longer, which 
delighted us, because we could hardly wait to get out of our 
parents’ houses.) 

Know the appropriate correspondences: read everything you 
can about child development. Watch all the PBS and cable shows 
you can about it, too, and demand good scholarship of it all. 

You are your child’s first Circle, so draw yourself carefully, 
and be careful what you bring in. Be careful what you let other 
people bring in, too. 

Give the Goddess and God room and time to work. Our 
bodies mature about 10 years earlier than our brains do. Our 
brains need more time to grow up because humans rely on learn¬ 
ing, and there’s lots to learn (and more every generation). Be 
patient and hang in there. 

Your relationship to your children is a magic spell. Take as 
much care in its phrasing as you would in putting quill and 
dragon’s blood ink to parchment. Be sure that your language is 
appropriate, not only to the lessons, but to your child’s under¬ 
standing. 

Your energy will need raising, and your children’s will need 
grounding. Do these things in celebration and thanksgiving for 
the blessing of family. By the way, children need to be told straight 
out that if they ever have a problem with other adults, if there’s 
ever harassment or worse, that they may, can, should, and must 
come to you immediately, and you will stand by them. Not with¬ 
out checking it out, but even if it disrupts things. Even if they 
name friends of yours and you don’t want to believe it. Even if. 



24 


Raising Witches 


The success of parenting magic depends on our ability to 
see Them manifest in everything. You can’t guarantee that 
your children will grow up to be Witches, yet anything you 
teach them of the Craft will steady them on any path (every 
path) they take. 

There may be no more royal courts whereat to foster our 
children so they can learn high culture, but there are museums, 
maybe in the arts district, maybe at a nearby university. Beyond 
that, there are theaters, concerts, and lectures. (The more trouble 
you must take to share any of these cultural resources with your 
children, the more value they will understand these experiences 
to have.) 

Marketplaces, so long the meeting place for common folk, are 
not gone, and there are arts and crafts fairs, and Renaissance Faires— 
not to mention Pagan gatherings in most parts of the country. The 
annual Fall Fest of the Tucson Area Wiccan-Pagan Network (TAWN) 
always includes children’s activities and encourages children to be 
part of the open Mabon rite that ends the day. 

No more tales of fantastic beasts in foreign lands? Just 
check your local PBS listings, or take a trip to your local zoo. 
There are wild animal parks and local pet shows to visit; check 
out arboretums, too. Sometimes city or county parks host na¬ 
ture walks or slide shows; and don’t be afraid to learn about 
local flora and fauna and create your own nature walk. Keep 
camping in mind, too. 

If there’s a planetarium nearby, the sky’s the limit! Plan¬ 
etarium programs can range from the latest we’ve learned from 
high-tech space travel to what the ancients saw in the constel¬ 
lations. At most planetariums, the accompanying permanent 
exhibits are pretty interesting too, and at some, there are hands- 
on displays for children of all ages. 

On short trips around town, tell stories about buildings you’ve 
never been inside, wonder what goes on, guess—one day, you might 
even stop and find out, if they’re open to the public. Slow down 
when you pass beautiful gardens or interesting architecture. Watch 



Regency Parenting 


25 


the local paper for stories about interesting local folk, and make 
an effort to meet them. (In the vernacular, we might say that 
the rule is to blow nothing off.) 

On longer trips, be aware that all adventurers deal with the 
same problems: deciding how to get there, finding food and 
shelter on the way, passing the time, getting along with your 
companions, and brushing up on the local customs. Whether 
we’re focused on this weekend’s car trip or this incarnation’s 
journey through life, our ways of coping can enhance the ad¬ 
venture as long as we’re aware we’re on one. 

As we guide our children through the long trips their bod¬ 
ies take while growing up, we can not only help them interpret 
what’s happening today, but also give them a heads up about 
what they can expect tomorrow. Big changes and strong feelings 
can be scary, but in safe and trustworthy company, it’s safe to 
acknowledge and experience them fully. As we get taller, we can 
reach the light switches by ourselves; as we get older, we learn 
to like other foods; as our brains mature, we understand new 
things and familiar things better. 

Passage Rites 

Just as important as introducing children to a wide variety of 
physical and social experiences is giving them some experience 
with other worlds, including their own inner landscape. Much of 
what you read in the following pages will be about the process of 
doing just that. Passage rites can, among other things, encour¬ 
age—astrally at first—children to do their inner work 

If you don’t follow a Tradition that has specific passage rites, 
you’ll want to create your own. Most passage rites follow the 
same Order of Circle that any ritual does, though the details 
will depend more specifically on the person whose coming of 
age is being celebrated. Following are a few ideas and examples 
for you to work with. 
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A Blessing for Parents and the Soon-to-Arrive 

If you can get friends to read this blessing over you and your 
partner while you’re pregnant, it will become a beautiful cer¬ 
emony even if you don’t cast a Circle to do it. If you make it 
part of a Circle, it will have all the more power in your lives. 

By Air and Fire and Water and Earth 
may you have an easy birth! 

By Winds that blow and gently breathe, 
may you weave of Baby's childhood a victory wreath. 

By flames of love and passions all 
find the courage to rise when you fall. 

By stream and ocean, rain and well, 
may you always feel family, wherever you dwell. 

By highest mountains and valleys low, 
may you never fear to let Baby grow. 

Blest by East and South and West and North, 
as Mom and Dad go, and Baby comes, forth. 

May your resources be wide and deep as you undertake this daring thing: 
may the Spirit relax you so you can just enjoy parenting! 

Wiccaning 

When we bring our children into the protection and care of 
our Wiccan family, whether that’s a coven or a loose association 
of friends (or both), we call it a Wiccaning. This ritual intro¬ 
duces the child to the Quarters, and the God and Goddess, and 
blessings for the child are given from each of the Quarters and 
received as well from the Goddess and God, however the group 
names them. (Lord and Lady are popular titles, for this ritual 
takes place before a child can meet and have his or her own 
favorites among Their many aspects.) Here are blessings from 
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Campsight’s Book of Shadows. As with the other ritual ele¬ 
ments in this book, use them as they are or modify them to 
work better for you. 

Hail, Old Ones of the East! Hail, Qpardians of Air! 

Bless this child, name of child, with a vision as wide as the Wind's, 
and with the courage of curiosity, 
that he (she) may ever greet new dawns without fear. 

Hail, Old Ones of the South! Hail, Quardians of Fire! 

Bless this child,_, with a heart as fiery as the Sun, 

and the courage of passion, 
that she (he) may ever dance in the light without fear. 

Hail, Old Ones of the West! Hail, Quardians of Water! 

Bless this child,_, with a soul as deep as the Sea, 

and with the courage of love, 
that he (she) may ever watch a sunset without fear. 

Hail, Old Ones of the North! Hail, Quardians of Earth! 

Bless this child,_, with bones as sturdy as the Earth, 

and the courage of commitment, 
that she (he) mcy ever explore the Mystery without fear. 

Campsight’s Wiccaning, if it’s done as part of a Sabbat Circle, 
comes between the Ale and the Cakes. If it’s done on its own, 
Cakes and Ale are optional (unless the child is old enough for 
solid food, and then Cake is too much fun to pass up). If they’re 
included, they follow the baby’s “Wiccaning lap” around the 
Circle. Here’s an outline. 

Parents bring the child in from the Northeast to a fully-cast 
Circle; the Priest welcomes them and asks for the child’s name 
(magical or civil, parents’ choice), and the Priestess recognizes the 
child by that name. The parents are then charged, and pledge, to 
teach the child “of the Lady and the Lord, of this life and all that 
came before, and all that is yet to come.” The blessings of the 
Goddess and God are then asked upon the child. Afterward, the 
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baby is taken to each Quarter for its blessing (which usually mani¬ 
fests in a small gift as well as in words). The baby’s recognized as 
“worthy and entitled to our hospitality and protection.” The Sign 
of the Intertwined Hearts is made over the baby, and more bless¬ 
ings are spoken, ending with the Tradition’s blessing. Finally, if 
there are no objections from the baby, s/he’s lifted over Mom’s or 
Dad’s head and carried around the Circle once or twice. 

“Birthdaying 55 

Beyond Wiccaning, one of Campsight’s priestesses, Chandra 
Nelson, has written birthday rites for her young daughter. The 
ritual empowers three stones for the child: a smooth crystal, a 
piece of jet, and a piece of amethyst. The adults who are chosen 
to bless each stone for the birthday girl speak these lines: 

Crystal: 

l empower this stone to attract all powers wondrous and good. 
May it empower her to take this next step in her journey. 

Jet: 

l empower this stone to absorb all negative forces acting upon this 
child and those who care for her. May it encompass all negative 
energies, leaving her path clear for success. 

Amethyst: 

As this stone represents the child, let it draw positive energies, love, 
light, and health. As the Wheel turns, may her coming year be blessed 
with happiness and gifts from the Lord and Lady. 

Dedication 

We speak a lot about Self-Dedication, but not every Dedica¬ 
tion is “self’ or meant to be a covenless First Degree. Younger 
children usually don’t have the resources or experience to pro¬ 
duce a ritual meaningful in grown-up terms, yet they are some¬ 
times ready to make some commitment to Wiccan principles. 
The Explorer “took a Dedication” when he was 7. In the backyard 
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with the men of our community, he accepted responsibility ap¬ 
propriate to his age, and he has never yet abrogated it. Acting 
as regents, we all need to help our children or students recog¬ 
nize their own growth, and doing so ritually can make a big 
impression. Children who take to the idea of a Dedication at 
this age often have pretty clear ideas about how the ritual should 
go, and as much as possible, they should direct it. After all, 
they’re the ones making the commitment! 

Manning and Womaning 

A young person ready for a “Manning” or a “Womaning,” as 
our community tends to call these ceremonies, may or may not 
be ready for an Initiation. That is, and should be, up to the 
teaching priestess(es) or priest(s) and the student (without leav¬ 
ing the parents out of the loop). Although our rituals might 
suggest it, there is no single moment at which any of us become 
an adult. Some passage rites—Queening, for instance (intro¬ 
duced by Z Budapest) and the corresponding Kinging—are usu¬ 
ally scheduled when everyone’s been aware of the candidate’s 
eligibility for some time. Other rites of passage are commonly 
set for as soon as possible after some biological event or the 
attainment of a designated age (often 13, 14, or 21). 

Generally, such rites of passage parallel an Initiation ceremony, 
but it’s important to remember that a Manning or Womaning is not 
the same thing as an Initiation. Initiation recognizes, among other 
things, the mastery of a certain body of lore and skills, and a con¬ 
comitant acceptance of the responsibility of coven membership and 
priest \esshood in the Tradition. Womanings and Mannings recog¬ 
nize that a child is ready to move into an adult role in the commu¬ 
nity, even though the new adult has much to learn about adulthood. 
Being a grown-up (according to more than just your age) takes a lot 
of hard work and practice. A Manning or a Womaning affirms that 
another young person has stepped onto the Path, but it doesn’t pre¬ 
sume that they going to reach a destination by morning. It also lets 
the youngster know that there are safe, same-gendered adults to go 
to with questions and problems—in a sense, all the men or women 
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present at a Wiccan child’s coming of age become that child’s 
God/dess-parent. 

In this and other respects, “puberty rites” (gosh, doesn’t 
that sound more pediatric than poetic?) are more like Wiccanings 
than Initiations. Those attending, including the Quarters and 
the Gods, are unilaterally promising to bless this particular young 
person, without expecting any commitment in return. The teen 
at the center of a Manning or Womaning rite may wish to make 
a commitment, but it’s not mandatory. Indeed, we’d recommend 
keeping the “puberty rites” separate from any other religious 
ritual going on at about the same time, just so the children can 
enjoy the “gift” aspect of the bodily changes they’re marking. 

The following are Campsight’s “Coming of Age Quarters” 
samples: 

l am the Voice of the East, the white [use your own Quarter color 
correspondences] voice of beginnings, come to inspire your mind. From the 
mountains, from the dawn, l offer you the gift of Intellect. Will you accept my 
gift and ever use it wisely? 

I am the Voice of the South, the red voice of passion, come to 
commit your spirit. From the plains, from the blazing noon, l offer you the gift 
of courage. Will you accept my gift, and ever use it wisely? 

I am the Voice of the West, the blue voice of mystery and intuition, 
come to prepare your soul From the seas, out of the dusk, l offer you the gifts 
of compassion and empathy. Will you accept my gifts and ever use them 
wisely? 

I am the Voice of the North, the green voice of the Earth, come to 
prepare your body. From the mountains, from the midnight, l offer you the gift 
of strength. Will you accept my gift and ever use it wisely? 

In our, and I think most, Traditions, this ritual is restricted 
to adults of the same gender as the youngster, but ensuing cel¬ 
ebration isn’t. To go with these blessings, Quarter Keepers should 
have some appropriate natural tokens—perhaps a feather for 
East, a flower for South, a shell for West, and a stone for North. 
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The child transitioning should be given a nice box, or bag, or 
pouch to keep these and subsequent magical gifts in. 

There are more Passages to go through, of course. Beyond 
the puberty rites, there are Handfastings, and Handpartings, if 
we need them; Queenings and Kingings; Cronings and Sagings; 
and Deathings and Requiems. There are Initiations and Eleva¬ 
tions, too. As I hope and recommend that people be already 
raised and grown-up before they go through any of those other 
rites, though, they’re not included in this book. 

Our aim in raising our own son was, and is, to facilitate his 
becoming a caring and competent adult, and at 22, he’s doing 
fine so far. We still cringe when we hear people say they wished 
their children could stay little forever. Eeewww! No, thanks! 
Yes, the little ones do tend to offer great photo opportunities, 
but our children “growing and going” doesn’t empty our lives at 
all! No, no, the process is actually expansive. The way we see it, 
if the Explorer ever moves away from Tucson, sure, we’ll miss 
him, but his place will be an auxiliary Great Hall, so to speak. It 
gives us a home in yet another place! 

Having children is an awesome honor, and it comes with a 
lot of responsibility. Wiccan parents have an added responsibil¬ 
ity, and that is to counter (early and often) the lies we know 
people are still telling about Neo-Pagan religions in general and 
Wicca in particular. This book is meant to be one tool for Wiccan 
parents to use in the deliberate education of their children— 
Wicca’s future. 
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birth to 1 year old 

Developmental Needs/ Work I Challenges 

Trust, basic needs met 

Aspects of Wicca 

Chants for lullabies, movement to lively Pagan music 

We, that is our culture, used to think that babies couldn’t 
see very well, couldn’t learn or know anything. In the last few 
years, we have learned that it’s not like that at all. Not only can 
babies see perfectly well until our medicines blur their vision, 
but they have innate expectations that the world is organized. 

Experiments from as long ago as the 1980s showed that 
very young children respond with satisfaction to the appear¬ 
ance first of two dolls (each appearing alone) and then of the 
pair of them appearing together; they show distress when two 
single dolls are followed by one or three together. Basic math. 

Babies also respond to the messages their mothers’ facial 
expressions send in a fairly practical manner. If they encounter 
a new environment, they check to see if Mommy’s smiling, and 
if she is, let the exploration begin; but if she looks anxious, yell 
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for help. (The usual test is the raised Plexiglas floor, across which 
the infants hesitate to crawl, lest they fall; but if Mommy’s smih 
ing and encouraging on the other side, then baby takes a deep 
breath and heads out over the apparent abyss. That’s pretty im¬ 
portant reasoning and understanding and it’s not a bad example 
of “perfect love, perfect trust,” either.) Film of four-month-olds, 
shown at slow speed, reveals deliberate tracking and reaching 
behavior camouflaged by undeveloped motors skills. Children have 
expectations, and they start learning immediately; hence, whether 
consciously or not, parents start teaching immediately. 

You might think that you can’t “teach” an infant much 
about the Craft, but you might be wrong. You can’t teach them 
the way you teach a college student, but with every breath, ba¬ 
bies learn more about the world they’ve come into. Although 
they don’t have the same sense of it that grown-ups do, babies 
have a very strong sense of time. They will establish schedules, 
even if the schedules are not the ones we parents like. 

Most Witches find that it’s helpful to set aside working time, 
whether for meditation, or magic, or some other Craft work. 
That’s a regular time, the same time every day, the same day 
every week, the same night every month. Our mundane lives 
are full of routines, too, and we depend on them. 

Babies have this reliance on routine in common with us. 
If you make it a point to daily take some Magical Time with 
your baby, the habit of setting aside time for magic will be well 
set. You will have to reinforce it by taking that time with your 
child for many years to come. This may be inconvenient some¬ 
times, but not only will it be good for your child, it will be 
good for you as well! 

How do you take Magical Time with a baby? Well, we must 
first acknowledge that all time with babies is magical. That said, 
a room lit with only one or two candles, a comfortable chair, 
and a mellow tape—deep, slow drumming, for instance (heart¬ 
beat drumming would be heavenly), or Enya played softly—makes 
a nice setting. What are some Magic Time activities? Well, you 
can rock and sing. You can enjoy an (herbal) sponge bath. You 
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can give your baby a massage. You can get a big feather and some 
incense to waft around the room, trying a new one every week. 

Can you teach babies as a group? Sure! Infants’ swimming 
classes do (think about enrolling in one), and any community 
can bring babies together for communal magic and play times. 

Remember that babies respond very well to bright colors and 
strong designs. (You may love those darling pastels, but they won’t 
do much for your baby.) We used to fill the Explorer’s room with 
exotic posters we’d find in small shops, some of them splashy and 
jewel-toned, some of them stark black and white. You can experi¬ 
ment with color and texture, finding or making posters that catch 
your child’s attention. 



Canyondancer and the Explorer drift together in a magical pre-sleep 
dance. 


All of these activities help infants learn to love their body, 
develop their physical senses, and adjust to a variety of different 
environments. These activities will help babies identify certain 
perceptions and sensations with pleasure so that later, when they 
begin to learn about the religion of Wicca, the trappings will 
recall the love and trust of infancy. 



38 


Raising Witches 


(And if your children find a different religion when they 
grow up, the foundation of their childhood will support creativ¬ 
ity and compassion in any religious context.) 

What Babies Need Most 

What children need most from us when they are babies is 
security. This translates into changing diapers as soon as they’re 
wet or mucky, feeding on demand, and lots of snuggling, talk¬ 
ing, singing, and touching. Sometimes, you hear that crying 
babies should be left alone, that they’re just trying to manipu¬ 
late you. Well, gosh, if they can’t manipulate you, they’ll diel 
They can’t change their own diapers or get their own food; they 
can’t defend themselves against the elements or saber-tooth ti¬ 
gers. They can’t interpret anything or delay gratification the 
way we do. They even learn self-comforting behaviors from our 
interaction with them. We are their only security at first. 

When the Explorer was a baby, he intensely disliked being 
alone at night. Our pediatrician advised us to let him cry him¬ 
self out, that he “just wanted attention.” It was physically ago¬ 
nizing for us to hear him, and we never could follow the doctor’s 
instructions. Instead, though we lost sleep aplenty, we got up 
and went to him. Although we still say, “he didn’t sleep through 
the night until he was 5,” he has no doubt today that we are 
“here for him,” as the saying goes. His need for comfort (trust 
and security) having been met, he’s been able to move on. 

Babies learn about the world primarily through their physi¬ 
cal senses. The first thing they work on is basic coordination so 
they can get things into their mouths. The mouth is a very sen¬ 
sitive organ, and it does more than taste things. You can deter¬ 
mine the size, texture, and at least some of the composition of a 
thing if you put it in your mouth. Sucking is not only a feeding 
behavior, it’s also a comforting behavior (hence pacifiers). As 
babies’s coordination improves, they’ll start patting and stroking, 
again, for comfort. 
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Comfort and discomfort are the world to a baby. Crying sig¬ 
nals discomfort. We can’t always fix what’s wrong but we can let 
our children know that they are loved and cared for no matter 
what. Putting babies away to fall tearfully into an exhausted sleep 
leaves them alone when they are desolate, and this makes a nasty 
imprint on their neural circuits. We want our children to know 
that no matter how gloomy it gets, they are never alone, and that 
we won’t turn away just because we can’t make it better. 

Many of us are tempted to turn away when our friends have 
problems we can’t make better. It makes us feel small, vulner¬ 
able, and helpless when there’s nothing we can do. But if you go 
with that scared-little-inner-child feeling for a moment, you’ll 
realize that “just being there” is doing something. It’s being there. 
Going to the babies when they cry, even if you can’t figure out 
why they’re crying, even if holding and rocking doesn’t make it 
stop, is doing something. It’s caring, it’s facing it together, it’s 
loving the baby more than you love your own discomfort. Would 
you rather be hugged, or shut away when you’re hurt or scared? 

The concept of “the inner child” is well-known now, and it 
is through our inner child that we can commune with infants; 
for within all of us there is a babe with freshly powdered bot¬ 
tom, wriggling in delight to be warm and dry and gazing into 
Mother’s face. The physical basics that would comfort you will 
probably comfort your baby. When all else fails, find a comfort¬ 
able chair and bounce or rock and hug and sing. If your baby 
keeps crying, sing to your own inner child. (If that fails in the 
middle of the night, take a deep breath, ground and center, and 
turn on the lights. Play daytime for a few minutes and then try 
bedtime again.) 

Touching Auras 

When the Explorer was little, I was often able to help him 
through a rough spot in his sleep by projecting calm energy to 
his aura, even through his bedroom door. Can you see your 
baby’s aura? Can you see your own? You can practice in front of 
the bathroom or bedroom mirror when your baby is calm, but in 
the meantime.... 
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Whether or not you can see auras, you can visualize yours 
touching your baby’s, infusing it with trust, comfort, and security. 
If your baby is agitated, send a mellowing blue into her aura. 
Focus on your breathing to give her a calm anchor. 

In addition to helping your baby calm down, you’ll also be 
showing him that moods and feelings are under our control, an 
important concept for all of us to internalize. This may take 
some practice, but the quiet time and concentration you spend 
with your baby will strengthen the bond between you, no mat¬ 
ter what your results are. 

Remember that babies are not using their left brains very 
often. They cannot “listen to reason.” They respond to your 
expressions, your tone, even your aura; but they do not think as 
we do. As adults, we’re the ones with the capacity to reason, the 
capacity to differentiate between ourselves and our environments, 
and the capability of meeting needs. We must meet our infants’ 
needs carefully so that they do not become permanently depen¬ 
dent upon us or anyone else. 

Babies need to be empowered. They need to be loved uncondi¬ 
tionally, and be safe as they experiment with their environment. 
They need to experience and internalize certainty and trust. They 
need to be held when they cry, changed when they’re wet, and fed 
when they’re hungry, even if they don’t keep our schedules. Babies 
are in transition between the “Whole” environment of the womb 
and the “Individual” world out here. We need to be gentle with 
them, as gentle as we’d want people to be with us. 

This, however, is not to say you shouldn’t aim for getting 
the child on a sleeping and eating schedule that your household 
can live with, only that you shouldn’t “force it down his throat.” 
When the children wake up in the middle of the night and 
howl for you, it’s because they think they need you, and whether 
you or the doctor thinks they need you or not is completely 
meaningless. What matters is whether babies can count on you 
to respond to them when they are in distress. 




Infancy 


41 


We were all infants once, of course. Just as our babies are com¬ 
pletely dependent on us for all their needs, so were we dependent 
on someone else to meet our needs when we were babies. If our 
needs weren’t met, then we might not have a very good idea of 
how to nurture our own or other people’s children. This is, of 
course, not our fault; but with an infant to take care of, it might 
be a problem. 



Three generations are on hand to nurture and pass along skills and 
interests to the Infant Explorer. 

You can know how you don’t want to interact with children 
without knowing exactly how you do want to relate. You might 
have heard yelling often enough to understand that it’s horrible 
and not what you want to do, and still not know what it looks like 
to do anything else. But you can find out, and practice until it 
comes just as naturally as yelling used to. (Yes, I am speaking from 
experience.) Sometimes it takes long-term interaction with chil¬ 
dren to show you that some of your own “child needs” are unmet. 

Well, as the T-shirt says, “It’s never too late to have a happy 
childhood.” We recommend John Bradshaw’s Homecoming: Reclaim- 
ingand Championing Your Wounded Inner Child. (There is also a set of 
lectures, originally presented on PBS, available on videotape.) 
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If parenting or teaching at any stage brings up unresolved 
issues from your own childhood, show yourself the same re¬ 
spect you’d show to anyone else, and deal with those issues. 

There are many books out there, and there are counselors and 
groups (covered by insurance or on sliding scales) in a lot of 
places, not just major metropolitan areas. You’ll be more effec¬ 
tive and have more fun if you can come to teach Wicca with 
your own issues settled, not ignored, not devalued, not ridi¬ 
culed, not postponed, not disowned. 

Most of us are working with the idea that “what we went 
through in our childhood” has strengthened us. The late Carlos 
Castaneda’s teacher, Don Juan, praises the usage of petty ty¬ 
rants, and Brooke Medicine Eagle can call a man who abused 
her a teacher. Some of us remember being told that disappoint¬ 
ment, pain, fear, and abuse are “good for our character.” 

Well, making lemonade out of lemons is one thing, but it’s 
not bad for anybody to get the orange juice or apple juice they 
really wanted. Babies are naturally trusting, and only nurturing 
that trust will give them the strength they need to weather the 
world. Making infancy harsh is notpreparation for the real worlds. 
It’s abusive, unnecessary, and very bad magic. We don’t say “never” 
very often, but we say it here: Never deliberately set up a child 
to teach him or her how harsh the world is. 

Babies respond well to things that stimulate their senses: 
color, sound, smell, and texture. Most of us are familiar with the 
“baby monkey” studies demonstrating babies’ critical need for 
holding and stroking. Fill your children’s lives with these ele¬ 
ments, and they’ll be on the way to a healthy Wiccan adulthood. 

As long as you stay in the room, you can bum candles in 
the nursery. They make a much nicer light than incandescents 
or (ugh) fluorescent lights, and in the winter, they add a little 
warmth. (If you want to bum a candle even in the summer, 
when you have to run a fan or air conditioning, then just put a 
glass chimney around the candle.) 
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Although we can’t really know what’s going on in their 
minds, we know that babies have longer attention spans than 
once thought, and candle flames fascinate them. Get them 
started early on candle gazing! Sing them stories of what you see 
in the flames. They will always be comfortable with candles if 
you make this small effort to predispose them. 

Incense: Absent serious allergy problems, they’ll enjoy it. 
(Start with delicate scents; and if your baby doesn’t like it, get rid 
of it.) The smoke can be neat to watch. The smells stimulate 
babies, and can get them accustomed to the scents you use most 
often. This will start building important associations. Smell is 
the most evocative of our senses—who hasn’t been taken right 
back to a certain time and place, or mood, by a smell? If your 
babies learn to associate incense (and candles) with comfort, love, 
and trust, they will be able to build on that foundation later. 

Fire and Air Blessing 

Select a new candle in an energetic color; 6-inch drip tapers 
are nicely proportioned for babies’ rooms. Select your favorite 
sort of incense—stick, cone, or powder—in what you consider 
an Easterly scent. 

Clear space for an Altar—temporary, if need be—in the 
Southeast. (East represents beginnings, South is growth and 
strength. Placing the Altar in the Southeast will make it a psy¬ 
chic beacon to mark the direction in which your baby is pro¬ 
ceeding around the Wheel.) 

Preferably with your baby’s attention (it’s alright if the baby’s 
sleeping, but baby does need to be in the room when you do 
this), light the incense, and fanning some over the baby, say, 

Breath of Life, Spirit of East, 
bless this child in faith and feast. 

Keep her sight with wonder filled; 
let fears by power of mind be stilled. 

Light the candle and say, 
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Flame of Spirit, Heart of South, 
bless this child with a passionate youth. 

By power of Son and Lover both, 
call her ever on to growth. 

Focus on the flame and project its energy into your baby’s 
aura. Let both incense and candle bum as long as you can stay in 
the room with the baby. (You don’t have to be quiet, either; sing 
and cuddle and gurgle all you want. Those are blessings, too.) 

I’ve mentioned color as an important influence on infants, 
and we all know that colors can stimulate us or calm us down. 
Mundanely, we have all kinds of color associations—from holidays 
to sports teams. Color has strong psychological and physical effects 
on us.-.so how do we introduce our children to the power of colors? 

Well, there are the walls of Baby’s room, though we don’t rec¬ 
ommend painting more than one or two walls of any room in bright 
colors. (We do, however, recommend letting children choose the 
colors they want in their rooms as soon as they have preferences. 
You don’t like it? It’s not your room! It’s only paint, and even a 
marble wall veined with gold isn’t more important than your chil¬ 
dren and their childhood memories.) A design or mural covering 
the whole area or a border around the baseboards or near the ceil¬ 
ing is always nice. There are wallpaper strips in a variety of designs, 
and you can buy stencils or make them yourself. 

You can hang bright posters on the walls, and you can use 
color in your window coverings as well. You can even substitute 
curtains for doors. You can use color (and design) in floor cov¬ 
ering: there are carpets made with game-board designs and road¬ 
like stripes and swirls, or you can paint the floor or arrange tile 
or paint a canvas floor cloth. 

And don’t forget Baby’s wardrobe! Socially, clothing colors 
indicate the gender of a baby (and there’ve been some amusing 
studies done about the way people treat babies depending on 
the colors they’re wearing). In our Pagan culture, colors mean a 
good deal more. 
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We know that color can have tremendous effect. The 
traditional-for-infants pastels are sort of enervating, while 
bright colors are stimulating. Interesting, isn’t it, that many 
baby clothes, most schools, and most prisons all tend to be 
done in pale shades, while shopping malls, commercials and 
cars are all bright. Society is pretty clear about when we should 
be passive and when we should be active! 



Right through later chaildhood, the Explorer enjoyed eclectic posters, 
one red wall, stars and stripes curtains, and strands of colored lights 
brightening his room. 

Pagans are equally clear. We like vibrant colors, and we’re 
inclined to use them—and to wear them—medicinally as well as 
according to their religious significance. We like fiery red during 
the Winter, when we need to be encouraged. We like yellow in 
the Spring; we like blue and green when we’re over-excited, or¬ 
ange when we need more energy. 

Well, babies need the same things. We need to remember 
that society’s ideas of “gender-appropriate” colors might not ac¬ 
commodate psycho-magical associations of mood-appropriate 
colors. We can guide our children early into self-confidence if 
we guide them with color. 
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Color Rhyme 

Red is for life, orange for balance 
Yellow's for thought and developing talents 
Qfeen is for nature and blue is for spirit 
Indigo's peace: be quiet to hear it. 

Violet's primal, enchanted and fine: 

They make up the rainbow, and you make it shine. 

Sound is important, too. Hum, click, talk, sing, chant— 
your baby can feel you sing as well as hear you. Experiment with 
keys and tones until you find the vibrations that you and your 
baby like best, and then work with them. (Babies feel good about 
repetition.) This is the best time to introduce your baby to 
chants—if you have tapes, play them; if you don’t, sing. Use 
chants familiar to you from Circle, but vary the words as you’re 
moved to. 

Rhythm is important to infants. It’s a link between this new 
“outside world” and the womb. They like beats that are in heart¬ 
beat range, of course. This is a great time to let them listen—and 
wiggle and giggle—to a variety of percussion. There are lots of 
tapes available, featuring various cultures’ drumming. (Some have 
vocal backgrounds.) 

You’ll soon learn which music your baby likes best. There 
are still Gordon Lightfoot, Linda Ronstadt, and Eagles albums 
we can’t hear without crooking elbows and starting to sway, still 
rocking the baby to sleep years after he’s grown up, because we 
played them at least twice every night when the Explorer was a 
baby. (It was nice, going into light trance with him like that. 
And it’s a pleasant “flash back” now when we hear that music.) 

Dance with babies! You don’t have to be able to carry Baby 
around to dance, either. I remember the Explorer laying on his 
back on the living room floor, me on my knees leaning over him. 
He’d hold one of my fingers in each of his tiny hands, and I’d 
dance his arms to all kinds of music. Then we’d dance his “toesies,” 
too. Later, when he was beginning to stand and bounce, we’d 
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bounce to all kinds of music. Daddy danced with him too—it was 
great fun for all of us! 

Environmental tapes are readily available now, so take 
advantage of this. If you live where there are lots of 
thunderstorms, for instance, get a tape of rain and thunder and 
play it when your baby’s young, so that there’s an association of 
comfort, rather than fear, with those sounds. Any natural sounds 
will soothe your baby—loons on a lake, fire crackling, rain falling, 
birds singing. 

If there are environmental sounds that you associate with 
fear, get tapes of those. You’ll be surprised how easily you can 
recondition yourself if you play those tapes while you’re hold¬ 
ing and rocking your baby. Babies can’t say much and they 
aren’t really well-coordinated at first, but they sure can heal. 
However, if there’s something you’re so scared of that your 
vibes agitate the baby, then leave it alone while you’re with 
the baby, and work through it on your own. 

Make a tape recording of yourself singing to your baby! Fill a 
whole cassette with it, maybe not all at one sitting. It’ll be available 
whenever you’re not, and you might be surprised to find that your 
child will enjoy it for many years. We are often our least inhibited 
with babies, and there is a quality of “ego-less-ness” in a parent’s 
singing to a child. (For instance, “it’s Mommy potty time” to the 
tune of “ta ra ra boom de ay.”) Children need us to be ego-less quite 
often, for a long time. 

We made some audio tapes when the Explorer was growing up, 
and they delight us to this day. There are qualities of “ego-less-ness” 
in children’s explanations of what they see and conclude, too, and 
it is strangely reassuring as well. Some of these precious conversa¬ 
tions were with the Explorer before he was articulate, and they’re 
wonderful. When we listen to them together, the three of us expe¬ 
rience that pre-verbal state—we laugh so hard we cry and can’t 
speak! The sound of children’s laughter is one of the best sounds 
the planet has to offer—and it is an offering. Her worship, the 
Charge tells us, is in the heart that rejoices. 
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It is unquestionably boggling to look at an infant and know 
that this small baby-thing will mature and be like you (sort of). 
Able to reach things and think and be in touch with its feelings. 
Someday, the baby-thing you gaze upon will be standing as you 
are standing, gazing upon another baby-thing, feeling the same 
sense of awe in the face of Mystery. It can be overwhelming and 
sometimes a care-taking adult needs a little support, too. 

Charm for Caring Grown-Ups 

For this you will need a piece of the baby’s birthstone, some 
water or oil (baby oil is fine), and a piece of cloth with some 
ribbon or a pouch you’ve made yourself. As you say the third line, 
anoint the birthstone, hold it to your heart, and then raise it to 
your lips to breathe on it. When you’re done, wrap the stone in 
the cloth or pouch, and tuck it somewhere close to you. 

East and South and West and North 
Bless this life that love brought forth, 

By stone and drop and spark and gust, 

May I ever support her trust. 

Lady of the Cauldron, Lord of the Lance, 

Help me to teach her the steps to the Dance. 

Most of us don’t feel awe very often in our “regular” lives. 
Why, we’re hardly surprised by anything any more. We’re almost 
jaded, close to cynical. And then we look at a baby, and we 
discover that we can still be moved. The joy an infant can 
generate touches the potential joy of the infant within, and the 
thrill is so unfamiliar to so many of us now that we sometimes 
pull away from it. Don’t. 

It may overwhelm you. You may weep. It’s okay. Plunge into that 
joy, into the Mystery, into the trust and love. (It’s pretty common to 
experience a three-day ‘high” after attending a birth. Everybody cries 
and hugs and you see the world more gently for the next few days, 
without even trying.) Immerse yourself, wallow, and luxuriate. 
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That’s what it’s there for. This is very close to integration of whole¬ 
ness with individuality: through that baby’s undifferentiated being, 
you can be both parent and child, whole and individual. It is a 
precious opportunity, and it comes from the Source of all con¬ 
sciousness, and it’s wonderful to have that perspective again. 

“In the best of times, our days are numbered anyway. And so it 
would be a crime against nature for any generation to take the world 
crisis so solemnly that it puts off enjoying those things for which we 
were presumably designed in the first place...the opportunity to do 
good work, to fall in love, to enjoy friends, to hit a ball, and to 
bounce a baby.” Alistair Cooke said that in One Man’s America (1952), 
and we copied it into the Explorer’s baby album; and we’re copying it 
here, too, because we think it’s worth repeating. 

There are lots of reasons not to have a baby, and they all 
come down to one thing: fear. Fear that you’ll be a bad parent. 
Fear that something will be wrong with the baby. Fear the child 
will grow up only to turn bad. And it’s true; lots of things can go 
wrong. One of the Explorer’s high school memories is of the death 
of a 15-year-old boy who lived across the street from us, his drive- 
by shooter never caught. So he wonders how good it would be to 
bring a child into the world: What if the baby grows up and gets 
shot too? 

Hard question; but if you ask the parents of that 15-year- 
old, I’ll bet they don’t say they wish their son had never been 
bom, that they’d never had those 15 years with him. Ultimately, 
the fact that things change and people die is no excuse. (Ulti¬ 
mately, the fact that things change and people die—and are 
reborn—is the fact we honor in our worship!) Something hor¬ 
rifies every generation, yet there’s always another one. The ef¬ 
fort is always worth it, and facing fears is always an opportunity 
for growth. 

When people try to avoid the hurts of life by shutting down 
their feelings, they find that they avoid all the joys as well. Life 
is depressing and unsatisfying—not because other people are 
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making it their life’s work to thwart you, but because you won’t 
take the risk of pain for joy. (Where there’s fear there can be no 
love; where there’s love there can be no fear. Those are the 
words of one of Wicca’s chants, and though they exaggerate a 
bit, they make the point.) Life is not set up so that we have to 
suffer pain equal to every joy, but lots of people think so, and 
they think the way not to feel pain is to bar joy. Nope. It’s the 
decision to sacrifice joy that causes pain. Babies are joy. All 
they ask in return is the occasional clean diaper and your accep¬ 
tance of their joy. This is, for us, a much smaller risk than the 
one they take by being born. 

Here’s a lullaby I wrote for a character in an unpublished 
sci-fi novel to sing to her children, and then to her story- 
companions. It’s even more special to us now, for we pres¬ 
ently have, in the coven, a 4-year-old by the same name. 

Ivy’s Song 

Qreen and blue and black and white 
Planet Earth and Mother Night 
Home to body, jewel to sight 
Round, round; round around, round around 
Round, round; round around, round around 

Red and yellow, Earth and Air 

Fur and feather, Fin and hair 

Aii so common, all so rare 

Round, round; round around, round around 

Round, round; round around, round around 
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Qpld and silver, fire and rain 
Birth and death, joy and pain 
Breath and heartbeat, wax and wane 
Round, round; round around, round around 
Round, round; round around, round around 

Man and woman, spirits, heart 

Change in science, grow in art 

Never finish, always start 

Round, round; round around, round around 

Round, round; round around, round around 


C 
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Age 

1 year old to 5 years old 
Developmental Tasks/ Work I Challenges 

Separation and limits, security and routine, place in 
family, basic control of body, speech development 

Aspects of Wicca 

Learn to vent anger, frustration in simple rituals using 
physical energy; exposure to Craft etiquette, familiarity with and 
respect for Nature; seasonal/elemental correspondences 

Aren’t children between the ages of land 5 great? They’ve got 
their incarnation legs by now, mostly, and they’re heading out for the 
first time. They have to learn everything ! From the layout of the 
house to this talking thing, everything is a lot. It is this enormous 
task they need to accomplish in a mere five years that requires them 
to have their prodigious energy. 

Just as you can overfill the chalice with the wine, children’s 
energy can become too fast for even a Witch to handle, so you 
don’t have to feel guilty if you lose it sometimes. If you find 
yourself using physical discipline frequently and then feeling lousy 
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about it, you don’t have to shame yourself into isolation and 
denial. You do need to get some help with anger management, 
find somebody to help out with whatever isn’t getting done, or 
otherwise get away from physically disciplining the child a lot, 
because hitting people is wrong; but shame and guilt won’t offer 
you any help or growth. (By the way, I mention this not because 
Pagan parents are angry parents, but because even one child’s life 
is more important than anybody who gets snippy about having to 
hear it.) 

Needing to learn is not a moral flaw. We’ve met a lot of 

parents who have little children who need that reassurance. 
Apart from your personal experience, which may not contain 
useful examples of positive parenting, there are the social im¬ 
ages: Leave it to Bea ver and The Brady Bunch contrast with “real¬ 
ity,” and the media show us child abuse and molestation in every 
edition. So the wonder is how we do as well as we do. That all of 
us could use a little advice about the children sometimes is just 
a fact, not a judgment. 



Priestess-mommy Chandra Nelson sways and sings to toddler Ivy, 
who can’t run around, as they wait thir turn to put left-over Yule 
greenery on the Bride Fire. 
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Needing to learn is not a moral flaw. We’ve met plenty of 
little children who need that reassurance, too. Apart from their 
personal experience, which may not include any examples of 
guiltless learning, there are the social images: a brother or sister 
that they can’t be enough like; or gangs, murder, and drugs with 
every rising of the sun. So the wonder is how children survive 
as well as they do. Sometimes all of us could use a little advice 
about growing up. 

Don’t the young children you know get angry sometimes? Of 
course they do! Chances are that they can’t really tell you about 
it, though. Fact is, they can’t understand it very well, either. 
Children don’t have much experience to guide their interpreta¬ 
tions and decisions, and their capacity to reason won’t be fully 
developed for years. You can’t always talk them out of their anger. 
If they’re young enough, you can distract them, but if you keep 
that up, you give them the impression their feelings don’t count. 
If you deny their anger, or any other feelings, they will come to 
doubt you or themselves. It’s a good idea to recognize young 
children’s anger and show them ways to vent and ground it. There’s 
no need to condemn it—anger has its place in our emotions. 
Anger used to move us mostly to violence, and still moves us in 
self-defense or in the aid of others. But modern Witches have 
many other ways of venting and spinning that energy. 

Have children draw a picture of how angry they are. Pro¬ 
vide crayons, chalk, or finger-paints—anything that doesn’t hurt 
to push hard. Chalk and crayons may break, but they won’t 
explode or slice your child’s finger off, and they’ll still work when 
they’re broken. For paper, use anything from stationery to a cut- 
open grocery bag. When all the anger is projected into the art¬ 
work, ask the children how they think they might get rid of it. 

If children suggest an impractical disposition, such as 
flushing a large piece of construction paper down the toilet, 
come as close as you can. Let them smoosh their art com¬ 
pletely under water in a spaghetti pan, or a toy swimming pool, 
maybe scrubbing the image off. 
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Young Children’s Anger 


It is generally best to involve young children in some physical 
grounding of their anger. Most grown-ups long for a run on the 
beach, or want to pound something when we get mad, but we 
know lots of non-physical ways to get rid of anger for those 
times when we can’t run and pound. For children, there are no 
non-physical ways. 

It’s up to us to provide them with safe physical outlets for 
their feelings so they can learn to “own” their feelings and take 
responsibility for them, without being intimidated or over¬ 
whelmed. Hitting pillows is okay, but we need to emphasize 
that hitting people, or animals, or plants is not okay. “I feel 

angry when-,” are the words of effective anger. “You make 

me mad” is not effective. 

When children are young, the way they can “take responsi¬ 
bility” for their feelings is by getting familiar with them. As 
their teachers, we must work really hard not to shame our chil¬ 
dren for their feelings, even though we might have been shamed 
(or smacked) for ours. 

One way to deal with anger, akin to hitting pillows but more 
dramatic, is to stomp it out. Put sand or dirt or even a pile of dirty 
laundry down so the child can jump up and down on it until the 
pile is flattened and the anger is exhausted. The energy goes into 
the ground, the children see that they’ve done something, and 
with that energy vented, children feel better. We have to teach 
our children that it’s okay to feel anger (and everything else), but 
there are only certain ways we can express it (or any other feeling). 
Look for opportunities to talk to your children about their feel¬ 
ings and appropriate ways to express feelings before they get out 
of control. 

If you live where you can allow screaming without alarming 
the neighbors, so much the better. If the children are at the 
“NO” stage, then a vigorous chant of Nah! Nah! Nah! moving 
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into Ah! Ah! Ah! and finally into an affirmative Yah! Yah! Yah !— 
if carefully guided by an attentive parent-priestess or -priest—can 
do wonders to change a mood. Music can work, too—find some 
that starts out energetically and then calms down, and show your 
children how to dance from anger to calmness. Entering an anger¬ 
grounding process into a child’s motor memory means it’ll be avail¬ 
able to him all his life. 

Mythical Children 


Between the ages of 1 and 5, children are relatively mythical, 
which is to say, they like the sort of rituals and important things 
that happen in fairy tales. They are naturally dramatic, and pre¬ 
disposed to the sort of medieval manners that Witches enjoy. 
This is, of course, wonderful. 

A lot of little children—sometimes until they’re nearly ado¬ 
lescent—have imaginary friends. (Mine was a beautiful buck¬ 
skin stallion I called Salishan.) Unless they keep children from 
human friendships, or inspire them to self-destructive behavior, 
imaginary friends are fine. Salishan went to pasture when I was 
about 11 years old, but now and again he pokes his head in to 
remind me that I can still enjoy the wind in my hair. Your child 
might have an imaginary playmate too. Be respectful, because 
that imaginary friend is helping your kid sort out myriad ques¬ 
tions about identity and limits. 

Little children, usually because we tell them to, also believe 
in characters such as the Sandman, the Ostara bunny, the Tooth 
Fairy, and Santa Claus. What about them? At some point, we 
all realize they aren’t discrete individuals like we are. Does that 
mean they’re not real? 

Are you familiar with the distinction psychology makes be¬ 
tween the personal unconscious and the collective unconscious? 
Imaginary friends are aspects of our personal unconscious, while 
Santa and the rest of that lot are aspects of our collective un¬ 
conscious. What manifests through our collective unconscious 
is what is most real to humanity. 
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Santa Claus is cornin’ to town...isn’t he? 

One way we can explain this to children is through analogy. 
Let’s use love as an example. Love is part of your child’s 
experience, but it isn’t an object, like a tree or a car; or a one- 
right-answer thing like math; and we can’t measure it like we do 
distance or weight. We know it’s real, though, because we can 
feel its effects. Love has lots of effects, too: Mommy’s and Daddy’s 
kisses, Grammy’s and Grampy’s hugs and phone calls, friends’ 
smiles—and how many more? Love is so real, it needs lots of 
ways to express itself. Santa and the Tooth Fairy, the Ostara 
bunny and the Sandman are all aspects of the love of the God 
or Goddess for us and the rest of life, and yes, they’re real. 

There are, as Wiccans know and profess, many sorts of real¬ 
ity. In practical terms, children need practice with the down-to- 
earth sort before they’re ready to cope with alternates. As soon as 
a young children are ready, give them a compass; that way they 
can always find North, which is an important skill materially and 
symbolically. Properly presented, it can be clear to children that a 
compass is a Magical Tool, a special gift. Put it in a pouch! 

While we’re on the subject of finding North, and how im¬ 
portant that is symbolically, let’s not forget to introduce our 
children to correspondences. Young children are ready to learn 
about “go-togethers.” Make some simple associations for them— 
colors and shapes, things they’re already learning. Listen to their 
correspondence suggestions, encourage them if they’re getting it 
right (per your sensibilities and Tradition) and steer them right if 
they’re getting lost. 

For an on-going lesson in correspondences, quarter a large 
circle (drawn on poster board, maybe). Label each quarter with a 
season, and over time, fill that space with appropriate pictures, 
cut from magazines or drawn by hand. Take a whole year to finish 
it, and you’ll help develop your child’s sense of time, and the idea 
that life works in cycles, and.... 

The-old fashioned Nature walk is an excellent teaching tool, and 
long walks help children (and grown-ups) sleep well at night, too. If 
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you don’t know about the things that grow in your area, go to the 
library and find out. Check to see if there are parks that attract 
certain wildlife, or parks that have marked Nature walks. 

The first time the Explorer found out for himself that pon- 
derosa pine bark smells like vanilla, he was astonished. We like 
to see that wide-eyed look in children. It means magic has 



Children can explore correspondences as they add their finds to 
Altars like this. Carved jack-o’-lanterns flank this one, 
built on a campground table. 


touched them. The first glow-worms you see, the first cicada 
shell, the first snakeskin are all little gifts from Mother Nature, 
and are all bases for lessons, too. 

If you’re excited about the neat things children find on the 
ground in the forest, their excitement will be lasting, too. If you 
cherish the experiences you have in “the woods,” so will they. There’s 
an alarming number of Pagans who don’t like the out-of-doors and 
have never circled anywhere wilder than their backyards, if they’ve 
circled outside at all. I think that’s a loss to our souls, not to men¬ 
tion bad news for an environment that needs as much love and 
care as it can get. And if you show your young students how to look 
for the small and hidden wonders in the regular world, they’ll have 
that skill and comfort forever. 
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Sometimes young children tell us stories. The child of some 
Witches here in Tucson grew up telling his mom stories about 
“when I was big,” and she listened carefully and made notes, 
because those might have been memories of past lives. Children 
tell stories of doings in dimensions we can’t see, too. If you see 
a child who is a budding storyteller, encourage him! Tape the 
stories. Ask for illustrations. Encourage children to act out the 
stories as they tell them, using stuffed animals and dolls or cos¬ 
tumes, even rudimentary or minimalist sets, when those are 
appropriate. Get out the camera! 

If your child likes the idea, you can even make dolls of 
friends met in other experiences. (You can make a set of play 
poppets from round-head clothes pins and circles of cloth. We 
try to make a clothespin doll or two, and at least one pouch, out 
of scraps of every robe and costume we make. You could do 
something similar with wrapping paper. Dolls like these can be 
the cast of “story-spells,” too.) 

If you’ve ever noticed children at play, you’ll have seen 
that they act out vignettes symbolizing situations they antici¬ 
pate facing, practicing the social tools they’ll be expected to 
use. Story-spells do so consciously, from a total suspension of 
disbelief; it’s a kind of lucid dreaming. As mundane play-figures 
enjoy some superhuman powers but are still bound by other 
rules of their lands or stories, so our poppets may fly or have 
other “powers,” but they’re still bound by Wiccan ethics. 

From apparently ordinary play to story-spells is barely a step 
for young children. But play itself is difficult for some adults, 
and story-spells can help redevelop our ability to be playful. 
There is something about a doll or puppet that helps us suspend 
our disbelief, almost like going to a movie. So while we’re intro¬ 
ducing our children to magic and ethics through the use of story- 
spells, we can also be reintroducing ourselves to kinds of magic 
we may not have worked since childhood. 

Story-spells may be more commonly used than most of us 
realize. We know that many athletes “visualize” successful strokes 
or dunks, and focus on winning. If an athlete, or a student, or 
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an executive imagines the whole game or test or presentation, 
any practical line between “visualization” and “story-spell” blurs. 

Story-Spells 

The reality of fiction and the power of “the word,” of language, 
of spell-casting and story-telling, is recognized in every faith 
and culture. Here’s an example of a practical story-spell. Act it 
out with poppets or with twigs you find around the woods, or 
with actual persons. 

Once upon a time before there was time, three Princesses who were 
friends were taking a walk. They were stepping right along, really enjoying the 
scenery, when all of a suddea..they came to a tree fallen across their path! 

Well, now, the first Princess wanted to climb over. "Come on,” they said, 
starting to scramble up. 

But, "Wait just a minute!” said one of the other Princeesses. "I think we 
should go around You come on!” 

But then, "Wait another minute," said the third Princeess. T think we 
should turn back. You come on!” 

For a very long time, they could not agree. They argued and argued 
They got mad and stomped a little wcy off, and then came back and sat dowa 

Then it started to snow! The three Princesses decided that getting by the 
fallen tree was more important than anybody being more right or more in charge 
than anyone else. 

And then, without arguing or even thinking about it, they all three got up 
and pushed the fallen tree out of their way, and hurried on to the next castle to 
get out of the storm. 

Young children are very literal-minded. Stick pretty close to 
their experience in these story-spells. Don’t offer them figurative 
trees; they don’t understand “figurative.” Give them something 
relevant such as physical obstacles or how tempting that kitty’s 
tail is. Make the characters royal and give them names the chil¬ 
dren recognize. Help them keep the story focused on really pos¬ 
sible resolutions. If the ideas of the Princesses (or Princes) get too 
off the wall, they must be reminded there are rules that even 
royalty must follow; keep limitations in the character. 
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Some stories go beyond this, though, being shared with us 
by the “Little People living in the tales we tell,” as we said in 
The Family Wicca Book. Story blessings are stories that tell them- 
selves to us; encourage this delightful sort of channeling in chil¬ 
dren who are open to it. Encourage it in yourself, too. 

When we are trying to teach children to follow certain rules, 
it’s helpful if we obey them as well. If we want children to learn to 
cut a door before entering or leaving a Circle, and not to touch 
things on altars, then we must take care, always, to knock before 
we enter their rooms, to ask before we pick up their things, and to 
speak as though we value those protocols. (The idea of asking our 
children’s permission, and respecting our children’s denials as well 
as their acquiescence, is alarming to some people and downright 
offensive to others. As far as we’re concerned, however, it’s a cor¬ 
nerstone of Wiccan parenting, and we’ll talk more about it later.) 

Once children have a basic understanding of altar space, (which 
generally happens around the age of 3, when ideas of territory 
begin to occur), they may want to set up a personal altar. This is 
great! If there is any community space (maybe in that little cor¬ 
ner of the yard) that can facilitate children’s Circles, several 
children’s altars standing around it would be charming (literally 
and figuratively). Friends of ours did this, and the cock-eyed Circle 
with its innocent offerings was preciously refreshing. 

In your sewing or craft room or at a thrift shop, you can 
find rugs, or place mats, or doilies—even small tables—to serve 
as altars and cloths. The Explorer’s first altar was set up on a 
geometrically patterned rug he found at Value Village. Each 
time he set it up, he chose where to put the white ceramic 
Buddha and Kwan Yin he used. Sometimes the Explorer put 
other things on his altar, according to his intuition at the 
time; and if one of us was with him, he could light a candle. 
Later, when there was less space in his room for a personal 
altar, the permanent altar outside made sense to him. He 
learned early, too, how to arrange the more intricate indoor 
Altar we use in most coven rituals. 

Having the opportunity in early childhood to experiment 
with altar-building, the children we teach may approach the 
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Using decades-old clothespin dolls, sisters Caitlin 
and Rowan plan out a story-spell 


task almost instinctively as adults. We consider this to be resto¬ 
ration, not a new development for humans. Learning about place¬ 
ment on our altars also teaches our children, unconsciously at 
first, something about how we organize our lives and priorities, 
and it’s their first introduction to Wicca’s cosmology, too. 

Experimenting with altar-building, is something grown-ups 
can enjoy just as much as children do. At camp, the mood has 
been just right to inspire us several times, and in the boles of 
trees or on the ends of the Forest Service’s cement tables, we’ve 
set up rocks and sprigs and twigs and things we’d brought from 
home (See photo on pg. 59). It doesn’t happen every time, so 
every time it does happen is palpably magical. 

More and more often, still-broom-closeted Pagans and non- 
Pagans are keeping Ancestor altars in their homes, too. Rang¬ 
ing from pictures of great-grandparents flanked by candles to 
collections of family memorabilia, these New Age displays ex¬ 
press a reverence not just for the individual lives they’re dedi¬ 
cated to, but also for the cycle of life. Be alert to these set-ups so 
you can point them out to your children and students. 
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Sometimes, altars (broadly defined as where we set out the 
symbols of our faith or belief) occur naturally, and require only 
the right vision to see them clearly. One Beltane when we were 
camped in New Mexico for the five days, one of the children, 
not quite 4 years old, pointed to a small flowering tree a few 
hundred yards away. “Let’s go look at that Spring,” she suggested 
winsomely. A blooming tree personified Spring for her; may it 
do as much for the rest of us! Not a conventional Altar at all, 
but through her eyes—thanks, love—we could see it as a living 
altar, perfectly expressing our faith and belief. 

Following is another song, this one without any music—yet. 
That’s because you, or your children, or all of you together, need 
to make up a tune of your own. You’ll have no trouble at all 
coming up with one; using a tune you already know is fine. You 
can use the verses separately, and you can change the words when 
you arrange your altar differently. Better still, make up your own 
song for your own altar! 

Up on the Altar 

Up on the altar, what do l see? 

I see candles, one, two three! 

One for the Lady, one for the Lord, 

And in the middle for little of me! 

Up on the altar, what do l hear? 

I hear the bell that rings so clear! 

Once for the Lady, once for the Lord, 

And one more time to call me near! 

Up on the altar, what have l found? 

I found a Pentagram, flat and round! 

It's for the Lady and it's for the Lord, 

And it's to help me center and ground! 


Up on the altar, smooth and bright, 
The altar-cloth glows in quiet light 
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Left for the Lady, right for the Lord 
When l touch the altar-cloth it feels just right. 

Up on the altar, what do I smell? 

I smell the incense, starting to swell! 

Some for the Lady, some for the Lord 
And some for me 'cause l like it so well! 

Up on the altar, what can l taste? 

Cakes and ale that the Qpds have graced! 
Some for the Lady, some for the Lord, 
And I get to share when it comes by my place! 



A long, low Altar—his one in a small backyard—is easy for children to see and 
reach. (The kitty's name is Cpcie.) 
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Up on the altar, what have we got? 

We've got some tools we use a lot! 

Some for the Lady, some for the Lord, 

And some for me when I am taught! 

Up on the altar, what can they be? 

Figures standing sym-bol-ic-ly! 

One is the Lady, one is the Lord, 

And l know for sure that They love me! 

When we’re working with children, there is an occasional 
need to stop or correct their behavior. Sometimes children do 
things wrong—incorrectly—in which case they can be encour¬ 
aged to try different approaches, without being particularly rep¬ 
rimanded. Sometimes children do wrong things, and then they 
must be first interrupted, and then advised that such behavior 
is unacceptable. 

Not too long ago, this conversation was overheard on a 
city bus: 

First Mom (in her 20s): ’My daughter bi.es." (her daughter is 2-ish.) 

Second Mom (in her //os): ’They all bite." 

Thid Mom (in her50s): ’Yeah." 

Fist Mom: ’I've tried everything. I've taped her mouth, I’ve slapped her, 

I've spanked her, I've sent her to her room. I don't know what else to do." 

Second and Thid Mom in unison: "Bite her back." 

Oh, gosh, that is so wrong, that is just so, so wrong! All of 
these efforts to change the child’s behavior are shaming, and just 
plain mean. And clearly none of them are effective. When the 
infant Explorer tried biting, once, he heard a sharp and sudden 
“No!” and found his mouth held shut for a few seconds. No pre¬ 
tense of injury or guilt-tripping wails of pain, no anger, no long, 
scary shouting. Just an unpleasant but nonjudgmental consequence. 
He never bit anyone again. 

Before we go any farther here, let’s go back to that bus- 
conversation for a minute. The first mom had done lots of things 
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to her child that adults will not tolerate. She taped the child’s 
mouth—and in the news a few months after September 11, 2001 
there were opinions voiced that gagging detainees constituted 
torture. The mom slapped her little girl. We all have our own 
opinions about the propriety of hitting a child, but the fact is 
that children who are hit quite often turn out to be hitters them¬ 
selves. And, quite frankly, if another adult slapped us the way 
some people slap their children, we’d bring it to court as an as¬ 
sault case. Mom spanked the child, too—more hitting. Hitting 
rarely works unless you’re trying to raise a bully. 

Finally, this mother banished her child. (Maybe the child 
experienced it as a relief, though—at least Mom’s not taping or 
hitting!) We think all this is awful, and for Wiccans, an abdica¬ 
tion of faith. We believe that at least in our personal relation¬ 
ships, we can accomplish what we need to without using violence, 
and we think that resorting to violence of any kind is a mistake. 
A big one. Perhaps the violence represents an issue, maybe one 
that’s been avoided for more than one lifetime. 

Some parents use “time-outs” effectively. As we understand 
it, this method of correction involves isolating a child immedi¬ 
ately after they’ve done something unacceptable, safely but with¬ 
out access to toys, and for no longer than a minute per year of 
the child’s age. The idea is not for the children to “think about 
what they’ve done wrong,” but to understand that certain be¬ 
haviors put you outside the realm of human interaction. Chil¬ 
dren young enough to use “time-outs” on are too young to “think 
about what they did.” 

Think about how you want to be corrected when you make 
a mistake. Do you want to be hit? How about verbally abused? 
Do you want to be sent away in shame and fear without quite 
knowing what you did wrong or how you could correct your 
behavior? And when there are explanations, do you like it when 
they’re in terms you don’t understand? The answer to all those 
questions is probably “no.” 

If you offered these questions to children, they’d say “no” 
too. You can’t control everything that happens to you, or to 
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your child. You can control how you happen in the world. You 
won’t teach your child self-control without demonstrating your 
own; and you won’t honor the God and Goddess by forgetting how 
precious your children are, even when your head is pounding. 

Canyondancer and I received advice from our own parents 
about teaching the Explorer, when he was learning to walk, to stop 
at comers. Sometimes, careening down the sidewalk, he’d get a few 
yards ahead, and we wanted him to make the habit of stopping at 
the curb, of not going into the street without someone. My parents 
encouraged spanking. We chose to parent differently. 

There was virtually no daytime traffic where we lived, so it 
was safe to modify his behavior this way. The first time, we told 
him to stop at the curb, and he didn’t. He got several steps into 
the street before he stopped. So we picked him up and said we 
were sorry he didn’t stop at the curb and that we’d have to go 
back now. There were tears, but back we went. 

We were perfectly pleasant and matter-of-fact about it. The sec¬ 
ond time, he hesitated at the curb and put one foot in the street, 
clearly testing the “asphalts.” Well, that was just too bad. We had to go 
back. After that, having figured out the limits of acceptable behavior, 
he stopped at the curb without fail. Over the next few years, of course, 
we kept an eye out, unnoticed, and happily observed the Explorer 
stopping at the curb and checking for traffic before going into the 
street after a ball or a remote-controlled car. The children in our neigh¬ 
borhood who used to get smacked for dashing into the street when 
they were young kept right on dashing well into their teens! 

When you have to discipline children—discipline means 
“teach,” by the way, not “punish”—do so with the Rede and the 
Law in mind. Contrary to popular attitudes, children are not 
miniature adults. Nor are they chattel. They are human beings, 
living creatures, part of the Earth, and we harm them when we 
treat them otherwise. 

Children do not misbehave to be bad; they don’t, as a rule, 
plot to embarrass or inconvenience us. They do what gives them 
power and identity. Are they going about it the wrong way? 
Then our job is to show them a right way. If only their “bad” 
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behavior gets noticed, then only their “bad” behavior is encour¬ 
aged, so naturally, they pursue it; they’ll take what they can get. 
That’s their survival instinct at work. Rewarded with positive 
attention when their behavior is appropriate, they’ll understand 
that you seek power through cooperation. That’s their survival 
instinct at work, too. 

When children are babies, we smile at every wiggle and bubble 
and burp. When children get older, they can feed themselves, 
dress themselves, and go to the bathroom alone or with very 
little help. We tend to forget that they need encouragement and 
praise for these accomplishments. We must make an effort to 
remember. You appreciate being thanked or noticed for what you 
accomplish at work, even though it’s “just your job,” right? 

Out on the street, we rarely hear parents complimenting their 
children, and when we do, it’s usually something like “You look so 
pretty today,” or “Oh, aren’t you the cowboy!” It’s usually about 
how they look or how well their behavior suits the parent’s mood 
at the moment. Cute and quiet won’t take a person very far, and 
when cute fades and quiet explodes, what’s left to support a posi¬ 
tive self-image? 

Compliment young children on their drawings and songs and, 
sure, on their clothes if they picked them out. But complement 
them too for patient behavior, cooperation, and other things that 
are going to be hard to grow into. Patience and cooperation re¬ 
quire ego-loss, and it’s hard for children who are just finding out 
who they are and how they fit in to give that up. 

This is why young children are so possessive about toys. 
Their things become part of their identity, and they need safe 
times and places to work through that, to discover that there’s 
more to them than what they have. Some of us never got that 
reassurance and never made that discovery, which is all the more 
reason to make sure our children do. 

Children live in the here and now. The Future is a nearly 
impossible concept for them to grasp. An hour is an enormously 
long time to a young child. A week is infinite. In fact, those sorts 
of measurements of time are not fully meaningful to children 
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younger than 5 or 6, even if they can use words such as “hours” 
and “minutes” and “years.” 

When you praise your young child for qualities to come, you 
lay an important foundation. Perhaps your children can’t yet un¬ 
derstand what patience is, but they’ll associate the word with 
behaviors that feel successful, and be inclined to repeat them. If 
you praise them for patient behavior, then when they can under¬ 
stand, they’ll remember that you’ve always told them that they 
have it in them, and they’ll be able to connect with it. Remem¬ 
ber: “if that which you seek you do not find within, you shall 
surely never find it without.” 

While growing up, some people heard that they were lazy or 
stupid or greedy or perfect or some other oppressive rubbish. 
Children have so many ideas, too many coming too fast to no¬ 
tice them all, much less finish everything they start. This un¬ 
bridled, undirected enthusiasm is common. Parents and teachers 
need to help children find suitable outlets and directions, help 
them find a path that energy can safely and creatively propel 
them along. Instead, that energy is all too often treated as con¬ 
scious rebellion. Parents often expect or allow themselves to 
respond with considerable strictness and, usually, anger. 

This is like coming across a natural spring and instead of 
seeing it as a potential well, calling it a leak in the river and 
trying to plug it up. None of our parents were the only ones to 
have stifled a child, and none of us is the only person to have 
bounced back from it. But it sure wasted a lot of time, didn’t it? 

Society would have us believe that parents and children 
will always be at odds. Well, actually, no, they won’t. They don’t 
have to be. We’re meant to be complements to our children; we 
know this because the Gods’ relationship is complementary, not 
hierarchical. Grown-ups and children aren’t opposites, and 
needn’t relate as opponents. After all, in the fullness of the 
cycles, we’re the same people. And we’re supposed to feel en¬ 
riched, not threatened, by our children’s growth. 

We’re meant to be regents, as Canyondancer and I see it. 
Whatever power we have over the Explorer’s life is more like 
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responsibility: to prepare him for independence, not to mold him 
into one of our visions. (It’s not that we don’t tout our visions, 
we just don’t insist that he be equally captivated. That would be 
putting a condition on love, and that would be breaking faith.) 

Parenting or teaching (or priesting, priestessing, or living) for 
“power-over” wastes time! If you feel compelled to be in charge of 
every aspect of young folks’ lives, then maybe you need to look to 
the child within, who may still be needing something. The child 
without needs to find her or his own way, and teachers need to 
be coaches and fans, not designated hitters. 

Patience, Please 

Cast this spell, say or sing this rhyme, as often as you need to. 
Experiment with tunes and rhythms, tempos and styles, in accor¬ 
dance with the situations that provoke its use! (If the child’s drum- 
ming-on-pots is incessant, try it “in reggae,” for instance.) 

Patience with this energy 
Gracious Goddess, grant to me! 

Send your strength up from the Earth 
Help me balance impatience with mirth. 

And when you feel like working with the energy a toddler can 
raise so easily, try this: 

Energy, energy, rise and shine, 

Make a cone and go with mine! 

Send this joy and innocence, 

Round the Worlds, us all to bless. 

Visualize a cherubic sort of halo around everything, make a cup 
of tea, and try to learn to bask in this. It is, after all, all too fleeting. 

Children between the ages of 1 and 5 will be ready to start 
learning some basic Craft techniques. Particularly useful to them 
will be the ways we’ve already seen to vent anger, ways to cel¬ 
ebrate their own accomplishments, and some basic seasonal and 
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elemental correspondences. As they begin to work more and 
more with words, we need to give them some of our vocabulary 
to work with! 

In early childhood, children are working on understanding 
themselves as separate from their parents and siblings, and that 
their newly-grasped individuality is bound by limits. All of this is 
kind of kaleidoscopically perceived, too, because their conversion 
to linear time is not yet complete . 

Some of their limits are physical: they may not run well yet, 
can’t reach this or that. Others are social: they aren’t allowed to 
touch this or go there. Any limitation is difficult to accept, and 
that frustration is generally expressed loudly, sometimes with 
broad gestures. When they can’t act in the world the way they 
want to, they may throw tantrums because that’s the only action 
left to them. 

What children really need in the way of support, while they’re 
going through this first round of identity establishment, is secu¬ 
rity. They have grown enormously from infancy in their first year, 
but they weren’t conscious of those changes, which were mostly 
“pre-programmed.” The difference between that growth and what 
they experience between the ages of 1 and 5 is like the difference 
between learning to drive (learning to work the levers and but¬ 
tons and physically control the car) and learning to plan routes 
and book reservations for cross-country caravans. 

In early childhood, children are learning the nature and 
extent of their power in the world, and while they are testing 
themselves, they need the world to be stable. While they per¬ 
fect speech and motor control, they need dinner and bed to be 
at the same time every night. (If you’re practicing jump shots 
from different positions around the court, you want the 
backboard to stay in the same place.) 

Children need to be able to rely on their environment— 
including their caretakers. They need this stability for many years, 
and prefer it to last their whole lives. (Remember that children of 
most ages need special reassurance if there’s a divorce: they need 



Early Childhood 


73 


to be specifically told that it wasn’t anything they did or didn’t do 
that caused the split. They need this reassurance straightforwardly 
and often. Remember, too, that if you take your anger out on 
them, they can’t believe you when you say it’s not their fault.) 

A parade of different baby-sitters is potential misery. In third 
grade, the Explorer’s class had different substitute teachers almost 
daily for a whole semester, and it was an utterly wasted year, aca¬ 
demically. (The Explorer learned a lot that year, but it wasn’t what 
the school board planned for the grade-schoolers to learn.) Grown¬ 
ups sometimes encounter similar circumstances: one year the office 
I worked at employed four temporary secretaries, and until we hired 
someone permanently, routines remained shuffled and our produc¬ 
tivity stayed low. We’re all aware (aren’t we?) that sleeping, eating, 
and going to the bathroom on a pretty regular schedule keeps us 
healthier our whole lives. Routines are very important. 

When children have to reevaluate and reestablish basic rela¬ 
tionships all the time, they don’t have the energy or attention that 
growing up requires, and sometimes they get years past a stage of 
development without every really addressing the relevant issues. In 
this respect, Pagan teachers need to make an effort not to slow 
their students down. 

Magical Security 

Choose one or two basic routines: a table blessing, maybe, 
and a little song at bedtime; or an opening chant and story-time. 
Stick with them through sickness and health, changes of teach¬ 
ers, etc. Establish a regular God- or Goddess-time. Give students 
the security of routine in a sacred context as well as in everyday 
life, just as the Goddess or God gives us the security of the sea¬ 
sons and the months. 

Little children like repetition. They like rhyming songs and 
poems: ee-eye-ee-eye-oh and fee fi fiddly eye oh, oh, oh, oh. These and 
other old favorites are favorites because they rhyme, repeat, and 
alliterate. Children like repeating rhythms, too. A 3 1/2-year-old 
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Four-year-old Ivy is allowed (with three-on-one adult supervision) to place 
a tea light in a chalk circle she has drawn on the floor. 


Witch-child in our community loved to sing just one line of a 
chant: Earth and Water, Fire and Air, over and over and over. 

By the age of 2 1/2, most children can learn simple verses, 
and most like to sing. (It is also true that most of them can’t stay 
on key, or make subtle distinctions of tune. If they’re awful by the 
time they’re 8 or 10, somebody will tell them—don’t let it be 
you.) Teach them our chants. We all come from the Goddess, and to 
Her we shall return might be enough at first; they can learn the 
rest later. They might even pick it up in Circle on their own. 

Here’s a little song that children can sing: 

Full Moon Song 

When l see the Moon all full and bright, 
l know there's gonna be a Circle tonight. 

Mom and Dad and me and the people I love 
raise our Athames to the Moon up above. 

White Moon, bright Moon, Mother of Life, 
shine me a kiss down the blade of my knife. 
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You can start to teach basic Craft etiquette to young children, 
too. You can teach them by example, of course: you can cast “little 
Circles” (fire-drawn and Quarter-called Circles, without full rites 
and invocations) and then let them practice cutting a door with 
their fingers. You can practice more Circle etiquette with the help 
of plush animal or other toy friends. 

It is inappropriate for small children to have sharp athames, 
and physical danger is not the only consideration. Young chil¬ 
dren are not able to make the cutting distinctions the athame 
represents in associations to the East, nor can they be masters 
of the Fire it represents to Traditions that correspond it to the 
South. Fortunately, there are alternatives. The Explorer received 
a rightly-shaped wooden letter opener as his first athame. If you 
are uncomfortable with any sort of “knife,” young children can 
use a wand or their fingers with a bit of salt and water dabbed on 
their fingernails to make the point. 

Circle Etiquette Song 

Mommy casts the Circle, Daddy draws it, too, 

And if we want to leave it there's something we must do 

We have to cut a Doorway with a finger or a blade 
That way we do not disturb the Circle that we've made! 

Mommy lays the Altar, Daddy builds it, too 

Before you touch things on it, there's something you must do 

You have to ask permission, before you touch a thing 

That’s how we show respect, Summer, Autumn, Winter, Spring. 

Provided you’re using “non-toxic” oil, we think it’s fine to anoint 
children in the Circle; some oils that adults can tolerate might be 
uncomfortable for children (such as rosemary, which bums a little). 
We also think it’s alright to pass them the wine during Cakes and 
Ale, assuming there is something non-alcoholic for them to drink 
if your Cakes and Ale are substantial. Children don’t usually like 
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wine—it’s an acquired taste—and can touch the cup to their lips 
or taste a drop on their fingertips if they don’t want a whole sip. 

If your child “spooks” and doesn’t want to be anointed, or 
partake in Cakes of Ale, that’s okay, as it is okay if you are 
uncomfortable with their participation. There are alternatives. 
Anoint the air above his head or the ground at his feet, and 
make a libation of his portion of the Cakes and Ale. We all have 
that option in any Circle, and it’s important for our children to 
know that. 

Cakes and Ale and Children 


SADD (Students Against Drunk Driving) and MADD 
(Mothers Against Drunk Driving) argue vehemently that ever 
allowing underage people even a sip of alcohol is child abuse. 
Families in Europe start their children on table wine at an early 
age. Clearly, it’s a cultural question. 

If you’re teaching other people’s children, know how their 
parents feel about Cakes and Ale for them, so that your work 
supports what they’re learning at home. Give the question and 
the children due consideration so that your decision’s not arbi¬ 
trary or dogmatic. There is no single right answer. You will need 
to decide—as a parent and as one of the Elders to whom the 
children in your Pagan community can turn for advice and ex¬ 
ample—how you feel about children sipping from the Circle’s 
chalice. 

Making robes for young children is, likewise, optional. Chil¬ 
dren are symbolically oriented, though they aren’t analytical 
and can’t talk about symbols the way we can. They can “under¬ 
stand” anointing, and they can “understand” the communion of 
Cakes and Ale. 

The children you work with might “understand” wearing robes, 
or they might not. If they know that the adults in the community 
work robed, then having their own robes might be an encourage- 
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ment. One couple in our coven has a daughter, who just turned 4. 
She wants her own Cord (she calls it a “Rope”), but she doesn’t 
want to wear it, or even join the Circle, every time. That’s fine— 
I feel the same way! Children often have their own ideas about 
what’s appropriate to wear in Circle, and they’re quite occasion¬ 
ally right! 

They may want to wear dressy secular clothing, or they may 
want to adorn themselves in strange get-ups. Remember that the 
reason to wear non-ordinary clothes in Circle is that apparel is a 
powerful cue as to time and place and focus. Children step be¬ 
tween the worlds with less effort than it takes most adults, and 
what cues us may not be as important to them. If your child feels 
reverent in something eccentric, so mote it be. Particularly at 
Sabbats, it’s perfectly proper—magically and socially—to let the 
children’s imaginations choose their “robes.” 

Selecting robes, or material for them, is a chance to rein¬ 
force color associations. Children often have their own associa¬ 
tions, and if they are not “orthodox,” it’s still good to honor 



Skye’s faerie robe is just the right one! 
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them. Children naturally understand the idea, and if they make 
their own choices, their self-confidence is bolstered. Some chil¬ 
dren will be interested in helping to make robes, and others will 
not. That’s okay—a lot of adult Witches buy robes or have them 
made. But don’t overlook this opportunity to let children know 
that sewing robes (or capes, altar cloths, tunics, and festival 
costumes, etc.) is an honorable enterprise among brothers and 
sisters of the Craft. 

Socially, sewing and other “domestic skills” are heavily gen¬ 
der stereotyped and this is a very practical arena in which to 
challenge those stereotypes. The knowledge of sewing carries 
the knowledge of other things, too. Knowing how to sew is 
knowing how to understand and follow instructions, it’s an un¬ 
derstanding of spatial relationships, it’s a tool of creativity. By 
all means, encourage the children in your community to try! 

Sewing is not only admired and respected among us, it’s 
also a bartering skill. A generation well-supplied with such skills 
could alter the economy as well as its own clothes! 

Making a Robe 

An easy way to make a robe for a child is to buy a piece of 
material 36 inches wide and twice the height of the child, and 
fold it in half, right sides together, lengthwise. Lay it down on 
the floor and ask your child to lay down on top of it, shoulders 
an inch or two below the fold, arms out to the sides, legs spread 
(likeDaVinci’s Vitruvian). 

With chalk, outline your child’s arms, making the sleeves 
either straight or belled at the wrist depending on how yours 
look. Make the skirt full enough to let the child’s legs stretch. 
Be sure to make marks at each side of the child’s neck, too, so 
you’ll know where to cut a head-hole. 

Cut along an imaginary line about an inch away from your 
chalk marks, and sew the sides and arms (remembering not to 
sew the arm holes closed). Cut a slightly crescent hole between 



Early Childhood 


79 


the neck-marks on the fold, and in the center of that curved 
opening, on what will be the front of the robe, cut a slit 3 or 4 
inches long. 

Finish the hem of the robe and the hems of the sleeves as 
you would any robe’s hems. Around the neck, you can either 



Mom and Priestess Sue outlines Rowan with chalk, 
drawing a robe pattern on the fabric. 


just roll the fabric down and tack it in place, or you can use 
seam binding. Even if you’re a beginner, this project shouldn’t 
take very long once you’ve brought the fabric home. 

Use your imagination in selecting the fabric. Black or white 
or any other color you normally use for robes is fine, but there 
are also printed fabrics available that might appeal to you. 
Children’s energy is different from adults’ and it’s alright if their 
robes aren’t identical. Particularly, if your children have a strong 
preference, feel free to invoke “strength through diversity” when 
you’re making their robes. 
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If you are working with a large group of children, have a robe- 
making party! If the children you’re working with are so inclined, 
let them decorate their robes with fabric paints, inscribing sym¬ 
bols of power that are meaningful to them around the hem or at 
the bottom of the sleeves. Children between the ages of 1 and 5 
can’t handle sewing machines, but they can choose thread colors 
and make poppet clothes from the scraps. They can dance to 
background music while you sew, putting the energy of joy into 
their robe. The more fun they have helping make their own robes, 
the more reverent they can be when they wear them. 

Robed or in other outfits, children are naturally attracted 
to (small c) circles, too—after all, they spent the first nine 
months of their lives in an ovoid nursery. Children like to twirl, 
and be swung in circles; they like to be encircled in the arms of 
trusted adults, too. And circles are natural illustrations of much 
in Wicca. 

You may have to draw or trace circles you want to use with 
young children, because they don’t develop the motor precision 
to draw circles until they’re between 4 and 6, and even then 
they can be wobbly. If you have space and time to draw a circle 
outside, in dirt, sand, or even gravel, you can set up the ol’ 
stick-and-string, and youngsters can help draw the circle. Once 
drawn, this circle can be divided in many ways—in half, to talk 
about night and day, Winter and Summer. In quarters to talk 
about the Quarters, the seasons, the Elements. Such circles can 
be decorated, they can be filled with drawn or collected sym¬ 
bols, they can be stood in and Quarter-appropriate songs sung 
or dances danced. 

The Wheel of the Year 


An easy way to begin is with holidays: Yule, Ostara, Har¬ 
vest, Samhain. These four will interest young children the most 
because they are the most obvious. (We rather like the double 
combination of agrarian and astronomical holidays here. A nice 
integration, and so natural.) 
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If you draw on posterboard or mark out on the ground, a 
circle on which you place symbols of the holidays with which 
children are most familiar (Go ahead, put their birthdays on it, 
too!), they’re likely to ask what goes at the ends of the other 
spokes. And if the children don’t ask, you can wonder aloud. 
(On cement, use chalk or masking tape; the tape will also work 
on most carpets and tile floors, too.) 

When your students are ready and interested, you can add 
arrows to the Wheel to show which way it turns, so that they 
can use the Wheel as a sort of calendar: if we’ve just done the 
jack-o’-lantern, then we must be on our way to the Yule tree. 
(When they’re older, you can use circles on the ground to show 
them how the Moon and planets move around the Sun.) 

If you let your students choose symbols that make sense in 
their minds, the Wheel you show them will teach them more, 
whether it’s a symbol to keep or one to erase when you’re fin¬ 
ished. If you’re not saving whatever project you’ve worked on, 
consider taking a picture. I guarantee it’ll make an interesting 
bit of history, and an appropriate entry or illustration for your 
child’s first journal and an eventual Book of Shadows. Besides, 
children understand that if you’re taking pictures of something, 
it’s important. Most children like to catalogue their activities 
and accomplishments, too. 

We all like our accomplishments to be recognized, no matter 
how old we are. For little children, it’s especially important because 
they don’t have enough experience or knowledge to tell themselves 
when they’ve got it right. The best advice that “child experts” can 
give us these days is not to exaggerate your praise—little children are 
inexperienced, not stupid—but to be lavish with real praise. “You did 
it!” or “Gee, that’s tidy,” or “You’re taking good care of your doll,” or 
“Fluffy seems to enjoy that,” are the sorts of things to say. 

We read something once that said you should never praise 
children by expressing personal approval of what they’re doing. 
“I’m so happy when you remember to ask to go to the bathroom” 
might be absolutely true when you’re working on toilet training, 
and we don’t think there’s anything wrong with saying so—as long 
as that’s not the only kind of praise the child hears. 
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The point is to avoid creating a dependency that keeps chih 
dren from feeling good about anything they do unless it meets 
with your or somebody else’s approval. It’s great when parents 
and teachers do approve of what children are doing, but chil¬ 
dren also need to make different choices than their parents and 
teachers could or would. They need to know that “success” and 
“achievement” and general “goodness” don’t come from other 
people’s judgments (or what they imagine other people’s judge¬ 
ments will be). 

Focus on the child’s achievement in its own terms. “You’ve 
been concentrating on that for a long time,” or “You certainly 
worked hard on that,” or “That came out just the way you wanted 
it to,” are encouraging things to say—whether your students are 
young or grown. Pointing out things like that sets up a healthy 
yardstick for the children to measure themselves by, as they 
grow and become more conscious of their identities and their 
places in the world. 

When little children fall down, or can’t do something they’ve 
been trying for a while, acknowledge their feelings. “Oh, I bet 
that makes you angry,” or “Gosh, that probably hurts!” acknowl¬ 
edges the feelings and lets the child know that other people 
recognize those feelings. (Checking back with the Explorer, we 
find he remembers that it really annoyed him when we responded 
that way—he felt it made “too big a deal” of his spills. Failure is 
a valid part of our experience and it must be acknowledged: 
even Michael Jordan didn’t score every time he shot.) 

It is also important to recognize children’s growth. Our culture 
doesn’t have many ways of doing that, especially with young chil¬ 
dren. Their experiences range from being called “little” until they’re 
teen-aged and then being expected to develop adult attitudes and 
habits virtually overnight, to being pushed into a grown-up role 
when a baby brother or sister is bom. 

Humans have the longest childhood of any mammal. There’s 
a reason for this: we have a greater capacity and need to learn 
than other mammals, because we have a greater capacity for 
learning, and a lot more to leam. Expecting a young child to 
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understand, interpret, and act as a miniature grown-up is both 
cruel and useless. The fact is that we humans are children emo¬ 
tionally and socially longer than we are children sexually. No 
matter how big or precocious preschoolers may be, they still 
need babying sometimes. (We all do.) Children will grow up at 
their own pace, and you’ll be most helpful to them if you recog¬ 
nize that and “go with the grow.” When there is a milestone in 
a student’s life, a milestone of maturity, celebrate it, even if it’s 
not a conventional passage. What matters to your students should 
matter to you. 

One way to offer recognition is in a Circle, cast as formally 
or informally as feels right. Be sure it’s big enough to embrace 
all the friends and family invited. (And don’t take it personally 
if your kid is shy and doesn’t want to. They don’t have to take 
part; and you can have the ceremony even if they’re ignoring 
you or watching from outside the Circle.) 

Before you start, collect a few symbols of each Quarter—perhaps 
one or two mugs or cups for West, for instance, some paper fans or 
toy birds for East, etc. Keep these gifts inexpensive, but intriguing, 
and when you collect them, keep the children’s understanding of 
correspondences in mind. 

You can do such a ritual for one child or for several. Our 
“ideal scenario” is one in which a class of children are brought 
into a Circle, honored as a group by the whole community, and 
then honored again, individually, at home by their families. But 
there are other ideal scenarios—like yours! Young children’s 
image-and-symbol orientation gives us opportunities like this 
to impress memories of a distinctively Pagan culture, and we 
ought to take them. 

Now You’re Getting Bigger 

Bring the children into the Circle in your usual way, or in a 
way that seems appropriate to the occasion. Recite this rhyme: 

Now that you're (5) and growing up 
You get to meet the Quarters 
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And learn that they give gifts to all 
The Lady's sons and daughters. 

Introduce the children to Quarters, saying something like, 
“Greetings, Watchtowers of the Direction. Here are children to 
meet you and learn from you.” Then let each child choose one 
gift from each direction. When this is done, share milk and 
cookies in a brief Cakes and Ale period, and then close the 
Circle with a big hug. Parents, keep these gifts for your child. 

Children don’t do magic the way grown-ups do, but chil¬ 
dren as young as 2 or 3 years old work with spell-forms pretty 
naturally. They’re inclined to rhyme and repeat, and although 
their imagery isn’t adult, it can be very intense. There’s nothing 
at all wrong with encouraging this natural ability. You—and 
later, they—must realize that little children are learning forms 
and developing concentration, but are not capable, for some 
years, of working full-fledged magic. 

When young children are beginning to explore their magical 
aptitude, they can’t make ethical judgments for themselves. It’s up to 
you to teach them what we think is the most important thing about 
magic: before they do any for anybody else, they have to ask and get 
permission. (There are exceptions, but start with the general rule.) 

You can teach this in all kinds of mundane circumstances: if 
your child discovers a favorite toy is broken and brings it to you 
to fix, you can say something like, “Do you want me to mend Mr. 
Fluffy-bunny’s ear, or shall I just hold him? Do you want a hug?” 
This is an example of asking before you do “magic” for anyone, 
and reminds us that needs can differ. Be on the lookout for op¬ 
portunities to teach the idea that magic isn’t always appropriate: 
“Oh, Mommy, can we do magic to make the dinner cook faster?” 

We do NOT recommend (and indeed, caution against it) 
that you ask “Ms. or Mr. Dinner” if it’s alright to do faster-cooking 
magic for them. There’s a rash of sentient-food advertising on the 
airwaves right now giving the impression that food does not want 
to be eaten. Wiccans need to think about this—and whatever 
similar problems arise in the future—because we say that the 
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God dies so that we can live, willingly, and unafraid because 
He’ll be reborn, so that we can live. We think it’s best to bring 
these things up to our children so the subliminal social mes¬ 
sages from Madison Avenue don’t overwhelm our children’s de¬ 
veloping Wiccan perspectives and perceptions. 

(Teddy Grahams commercials were the first examples I jot¬ 
ted down in my diary. A preschooler talks to the teddy-shaped 
bites of his cereal, pretending first to rescue them from drown¬ 
ing in his glass of milk, and then munching them with glee. But 
the M&Ms commercials, and Der Wienerschnitzel commercials, 
are more familiar examples.) 

The purpose of a spell is to toss an intention onto the surface of 
life’s pool and let it be realized as the ripples reach the shore. (This is 
more than metaphor: many a spell’s been cast by tossing an energized 
pebble into a pond.) Children tend to assume a connection between 
their ideas and the world at large. This is why they have so much 
trouble with the distinctions we make between “reality” and “fan¬ 
tasy.” It’s also why it’s so easy for children to blame themselves for 
things that happen around them. When children are young, we 
have a wonderful chance to direct them away from that guilt and 
into confidence. Use some of the spells in this book, and write your 
own; and when your students are older, help them create their own. 

Spell to Heal a Friend 

After you’ve made sure it’s okay to work magic for this 
friend, say, 

Qround and flame, wind and rain 
Help (my friend) be well again. 

(Include the friend’s name if you can.) 

Turning around slowly, your children can clap hands while they 
recite this the number of times that corresponds with the friend’s age 
(If the friend is 6 years old, recite it six times). It never hurts to jump 
with both feet at the end of a spell, or add this couplet: 

With harm to none 
Let this be done. 
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Wicca’s spells tend to be rhymed; it’s a memory aid. Rhymes 
are easy to learn: energy that’s not used trying to remember 
what to say next is energy that can power the magic. Children 
love rhymes, and are generally comfortable knowing that they 
can influence the world, as long as they are assured that not 
everything that happens is the result of their work. Children can 
put “good” out—like kitties and puppies, they can hardly help 
it—but they’re not “strong” or disciplined enough to magically 
cause calamity. They need frequent reassurance on this point, 
too, because their feelings can seem very powerful to them. 

A great deal of social and religious institutions put restric¬ 
tions on behavior, and knowing the rules of behavior empowers 
us. We might not be able to control our behavior appropriately 
the first few times we go to a place that has unfamiliar rules, but 
we learn. The distinction between doing magic in the Circle 
and venting frustration outside the Circle is a useful one; as we 
get older, we understand “Circle” figuratively as well as literally. 
But literally is where we all start. 

Knowing that magic is what happens in a Circle, and what 
they think or say outside is not magical, is reassuring to chil¬ 
dren. As adults, we know that we can do magic outside a Circle; 
but as adults, we also know that as children discover their hu¬ 
man powers they tend to think they’re somehow responsible for 
everything. They have very little experience of things being 
otherwise. Giving them a very clear sense that only what they 
do in Circle counts as magic helps them to know that shouting 
“I hope you get hurt” at Billy Pushes-people-into-walls did not 
make the car hit Billy. 

Giving this assurance to children is a fine opportunity to 
let them know that when grown-ups do spells, we usually in¬ 
clude a “disclaimer,” because we do not want our will to do any¬ 
one else harm. The idea is that our perspective is limited, whereas 
the perspective of the God or Goddess is not, and She can see 
ways of accomplishing things that are unimaginable for us. We 
focus on the result we intend to achieve, imagining it done, and 
leave doing it to the God or Goddess. This may seem difficult to 
explain to small children, but it is possible. 
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How Spells Work 

“We express our will quite clearly to the Goddess (or God) 
and leave it up to Her to find a way for it to happen without 
hurting anyone else,” may be too abstract for young children to 
understand. Here’s a way of putting it that will be easier to 
grasp: “When you want to go somewhere in the car, you tell 
Mom or Dad, and you let them decide what’s the best way to 
drive there without going where the road is blocked or getting 
into accidents.” 

One problem some grown-ups have with spell-work is that 
many of us were taught when we were children that it was not 
polite to ask for things for ourselves. Lots of Witches who are 
quite comfortable working spells to heal friends, for world peace, 
or for someone else’s success are reluctant to work for their own 
gain. It isn’t wrong to not use magic for yourself, but it’s perfectly 
alright to do so, too. Many Witches who are raising their children 
to the Craft today were raised to believe that attention to your 
own success is selfish. 

Children are naturally selfish, which means that they natu¬ 
rally pay attention to their own needs and wants. This is no moral 
flaw, no matter what anyone’s been taught. If children can’t pay 
attention to themselves, they can’t master themselves: they will 
never learn to feed themselves or walk or go potty like a big girl 
or boy. If children don’t pay attention to themselves, they will 
never come into their power. 

Some adults, it must be admitted, don’t want children to be 
empowered, but generally speaking, Witches do. Wicca teaches 
that we are all God or Goddess, which, in this context, means 
that we’re all (potentially, at least) capable of taking care of 
ourselves and of developing and maintaining healthy relation¬ 
ships with life, the Universe, and everything. If you trust that, 
you won’t want such a tight rein kept on the children, because 
their creative freedom and growth won’t seem threatening to 
you. Some of us can remember our own parents’ jealousy when 
we went beyond their accomplishments, or their insistence that 
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we take the path they didn’t dare to follow. If your children’s 
awareness of their needs and diligence in efforts to meet those 
needs threaten you, then you need to nurture your own inner 
child, not discourage your son’s or daughter’s efforts. If your 
children surpass you, congratulate them and have a little bask 
in their glory, because you earned it. 

Between the ages of 1 and 5, children face doing a lot of 
new things. Sometimes this unnerves them. We all get excited 
when we face new situations. Witches usually ground and cen¬ 
ter, do a little ritual, wear a little magic in a pouch—but we had 
to be taught to do that, and the younger generations need to be 
taught to do it, too. 

Even when a child has done something or been somewhere 
or talked to someone once or twice, it may be overwhelming 
until they have more experience “under the belt.” This can take 
a while. If your youngster is shy or nervous, give him or her 
time to come into their own. If you want children to outgrow 
their childhood awkwardness, don’t label them with it! 

Spell to Feel Good About Yourself 

l am Qpd (or Qpddess), this is true 
There's something good in all l do. 

If l make mistakes today 
Qpd (or (goddess) loves me anyway! 

The neatest way to cast this spell on yourself is to gather a 
handful of packing peanuts, confetti, flower petals, sequins (any¬ 
thing you like, as long as you’re willing to clean it up) and fling 
it into the air while you say the last line. Water sprinkled over 
yourself from a bowl works nicely, too, especially on hot days. 
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Spell for Doing New Things 

Here l go, try something new 
I'm not sure what l should do 
So l will watch and learn and grow 
Time will tell and practice show. 

Earth and Water, Fire and Air, 

Help me will and help me dare. 

Although older children may be able to do spell-work on 
their own, we think it’s a good idea for children’s religious ob¬ 
servances and magics to be supervised for several years. Until 
you are sure your children have a clear understanding about the 
ethics and “physics” of working magic, it’s not fair to expect 
them to protect themselves. Even when they’re old enough to 
practice on their own, we think it’s a good idea for parents (or 
another responsible Pagan adult) to discuss the children’s work 
with them before and after they do it. This is something adults 
often do with their own priests or priestesses, so it establishes 
that good habit in our children. It also gives them our support 
in their quest for independence. 
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Age 

6 to 11 years old 

Developmental Needs/Work/Challenges 

Identity and independence, trust of adults other than parents, 
exploration of world outside home, reason and skepticism, trial and 
error, reassurance of worth 

Aspects of Wicca 

Secrecy and privacy, directional/tool associations and uses, color 
associations/uses, chants, seasonal and Traditional stories, some 
history, some comparative religion, simple herb work 

Society encourages us to take power over children. Legally, 
parents are held responsible for what children do, and where there 
is responsibility, there must be power. (This is also true of the 
responsibility we want children to accept: they have to have 
power—authority—before they can be responsible for its exercise.) 
The dominant paradigm insists that power rightfully belong to a 
select few; Witches tend to think that we’re all naturally powerful. 

If we take power over children, we (unrealistically) expect 
to control every aspect of their lives indefinitely (or else we 
expect to let go on their 18th birthday, cold turkey, and that’s 
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hard for everybody involved). The problem is that if anybody else 
has control over every aspect of somebody else’s life, that person 
has no life—and the relationship, to say the least, suffers. 

If we take power with children we can see that, although 
grown-ups do most of the directing, children contribute a tre¬ 
mendous amount of energy to work with. If we are patient and 
sensitive to the lessons our children are learning through us 
(and directly from the Mother), young students can learn to be 
genuinely effective in a remarkably short period of time. 

Children learn how to use language before they understand 
what particular words mean. They work with patterns of speech, 
picking up on structure first and analysis later. They also pick 
up on concepts such as privacy and secrecy before they under¬ 
stand the range of circumstances the concepts involve. 

The notion that secrecy and privacy have sound founda¬ 
tions in the philosophy of magic is irrelevant to most chil¬ 
dren, and is generally beyond the capacity of those younger 
than 7 or 8 years of age. (The way you have to think about 
things, in order to see the connections, is not paved in younger 
children’s brains yet, just as the height they need to reach the 
top shelf hasn’t grown yet.) For children, as well as for many 
Witches, secrecy and privacy are hot issues. Any number of 
court cases have challenged Wiccan parents, wondering whether 
it can be good for children to come up in a faith that has to be 
kept secret. In this respect, secrecy does about as much harm 
as comes to birthday celebrants who keep their wishes secret. 
It’s ignorance that’s the problem, not secrecy; most religions 
restrict access to some relics or knowledge. It’s not much differ¬ 
ent than having to pass basic math courses before you can en¬ 
roll in calculus or physics. 

It is the nature of life that there are mysteries. One way 
to describe the polarity on which Wicca is based is as “the 
Known and the Mysterious.” We are each partly known and 
partly hidden—to and from ourselves as well as to and from 
others. It is crucial that Wiccan parents and teachers respect 
the mysteries within our children. (For more about actually 
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explaining secrecy to children and other people, please see The 
Family Wicca Book [Llewellyn, 1993].) 

We think the best way to approach this subject and related 
issues is with reference to children’s own experience. Most children 
have felt magically special at one time or another; they were be¬ 
dazzled by something (a thought, the song of a bird, a character in a 
book, a snatch of music, a surprise, etc.). 

Most children can understand that this feeling can’t be 
shared. It can be referred to, but only faintly described, because 
words just don’t work. That means that the experience is secret, 
because you can’t tell anyone else all about it. This is what you 
can call a Wonderful Secret. There are lots of things we can’t 
understand without knowing some other, more basic things first. 
Calculus, for example, is unintelligible, hidden from us (secret 
and occult) without basic math. There are some things that are 
“secrets” because we do not yet know enough to understand 
them, and those things are also what you can call Wonderful 
Secrets. Still another sort of Wonderful Secret is the surprise! 
Your friends leap out from behind the couch and yell, “Happy 
birthday!” when you turn on the light. Those are hard secrets to 
keep, but a lot of fun in the end. 

Private thoughts, feelings, and fantasies aren’t always entirely 
wonderful, but they are always okay. Their energy is ours, and as 
long as we use our energy responsibly, we don’t need to feel guilty 
about any of our feelings. As Wiccan parents and teachers of 
Wicca, we must make ourselves easily available to our children 
when they need to talk about their feelings, happy or scary. 

There are, of course, Awful Secrets. We believe that Awful 
Secrets—secrets that give you the “uh oh” feeling, secrets that 
make your stomach hurt—should be told, and told until they’re 
dealt with. In some elementary school programs, children are 
taught not to keep any secrets. This is an effort in the preven¬ 
tion of sexual abuse, and should be respected. At the same time, 
children need to learn that the either/or understanding of the 
world (the source of blanket statements beginning with “never,” 
“always,” “none,” “all,” etc.) is not the only way to see the world. 
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It’s risky to put things in such absolute terms, too. It makes 
it much too easy for older children to blow off everything you 
say when they find a flaw in one pronouncement. As children 
go through their “law and order” stage, they examine every¬ 
thing you say—not with the intention of discrediting you, but 
to get a handle on the world. As Witches, we know perfectly 
well that the world isn’t “absolute” in the either/or, black/ 
white, good/bad sense, and it makes sense to avoid, as much as 
possible, giving our children the impression that it is. (It’s a 
tricky balance, because there are some things that for a while 
at least, are absolutely forbidden to little children, and others 
that are absolutely required of them. But then again, all magic 
is “a tricky balance.”) 

It’s wonderful when children make these connections, when 
they start recognizing and anticipating patterns, and noticing when 
a different element is introduced. Before explaining the excep¬ 
tions you’re making, praise your children for noticing the rule. 
This will reinforce their growing perception of things as con¬ 
nected, and secrecy having a legitimate place in the order of things, 
and privacy being a fundamental right and realistic expectation. 

Secrecy/Privacy Affirmation 

Use this affirmation whenever there are secrets to be kept and 
privacy to be asserted. Modify it to meet your children’s needs. In 
this, we affirm not only the individual’s right to privacy and to 
keep his own counsel, we also affirm the individual’s responsibility 
to respect other people’s similar rights. 

Some things I share. 

Some things l do not share. 

Some things l decide about sharing. 

I can keep those things in my memory. 

I can keep those things in my room. 

I am safe. My privacy is safe. 

Perfect love and perfect trust. 
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When introducing this affirmation to students, take time 
to discuss it thoroughly. Children at this age need lots of real- 
life examples to set parameters of meaning. Talk about what you 
mean by “things.” Talk about ways of sharing, and how you can 
decide whether you want to share something or not. Talk about 
exceptions to privacy. Use examples from your experience and 
their own. The group will come up with its own questions and 
discussion topics. Don’t overlook anybody’s concerns. 

Keeping Secrets 

Are secrets always bad? 

>♦ Is keeping a secret always bad? 

>® How can you tell what sorts of secrets are okay to 
keep? 

>» Do you have any secrets? 

$® How do you feel about keeping your secrets to 
yourself? 

$® Do you know other people who have secrets ? What 
do you think about that? 

5® How do you know when to keep somebody else’s 
secret and when to tell a grown-up you trust? 

Are children’s realities always so “heavy”? No. Happily, 
they’re not. One of the most real parts of children’s lives, at this 
stage, is the part with pets in it. There are lots of things a child 
can learn from a pet, and from being a caretaker of an animal. 
The discipline and skills required will come in handy for at least 
one lifetime. What a child can learn about priorities and rela¬ 
tionships is useful, too, although connecting “having a dog” to 
other relationships later on will need your guidance. 

A great thing about dogs and cats is that they reach their 
adult size fairly quickly, and if children are 5 or 6 when they 
get a small animal, they’ll probably be able, once the animal 
gets big, to remember how small it used to be. Apart from 
demonstrating that babies are unlike their parents in youth, 
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and will be like their parents when they grow up, the “puppy 
experience,” no matter what young animal you have, also lays 
the groundwork for an understanding of linear time. Children 
may have “yesterday,” “today,” and “tomorrow” down reason¬ 
ably well, but a sense of continuity is slower to develop. 

First ideas about events in time are kind of like a trail of 
spotlights on a dark stage, and between the ages of 6 and 10, 
children are lighting up the whole area, or beginning to, any¬ 
way. Children can remember things earlier than they can con¬ 
nect the memories; first memories are almost always stark 
vignettes, with no associations or connections with other 
memories. It takes a while for children to have significant 
insight about current events based on the memories of past 
events. Pets are reference points and can help us change the 
way we think about time. This is perfectly appropriate, because 
time, being an aspect of the mortal realm, is in the dominion of 
our Lord of the Animals. 

Since animals have been domesticated, children have been 
learning about birth, love, and death from them. The bond 
between humans and other animals is very strong: there’s not 
only our own Homed Sorcerer, but Disney’s animated casts, 
myths and legends from every culture, and perennially popular 
stories about animals crossing wide times and distances in ser¬ 
vice to their human companions. 

Which is not to say that humans haven’t done their service 
to our animal Elders: midwestem North American tribes dance 
the buffalo back to life, their part in an ancient contract with 
the herds. Globally, most tribes hunt ritually, and in many cul¬ 
tures it’s been common to claim various animal clans as kin. In 
His animal forms, the God’s death in the service of life is ritu¬ 
ally honored around the Wheel. 

One of our honorary coveners, Grianwydd (say it 
“Grenneth”), promotes the “adopt-a-greyhound” program, and 
warns us not to get puppies or kittens at pet shops, which are 
supplied by now-infamous “puppy mills.” Having seen too many 
pets be the victims of overly romantic owners, and much as we 
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love comic strips like Mutts and Peanuts, we strongly caution, 
too, against anthropomorphic fantasies. Dogs and cats are not 
four-footed, furry little people who think and perceive as we do. 
They are sensitive to our moods, respond supportively to us, 
and they absolutely form attachments; they have feelings. 

But they don’t plan and they do not contemplate philoso¬ 
phy. Their psychology is behavioral, not Freudian. We love our 
beasts and we recognize that they are aliens, another species, 
seeing the world differently, moving through it with a different 
agenda, without even knowing it. Far from making our relation¬ 
ship with Milo and Hal and Bette Noire (the cats) and Barleycorn 
(the dog) at all clinical or distant, understanding this really 
cranks up the awe in which we hold them. We enjoy emphasiz¬ 
ing the inter-species friendship theme, too; we think it’s a good 
Wiccan attitude toward differences. 

Furry or finny, feathery or leathery, new pets can be pains in 
the anatomy; but they will be teachers and blessings if you let 
them be, so here’s a blessing for your pets. 

New Pet Blessing 

A group of children and their pets can participate in this 
ritual. Set aside a space and time for this ritual, ideally in a 
place that the children can spend time with the animals. A 
park is a nice place, as is the backyard of someone’s home (if 
children have a chance to play there with their pets). If your 
children are old enough to learn this verse, they can each recite 
it alone, or they can say it in unison (more or less) with a group. 
Otherwise, they can repeat each line after adults say it. Use any 
Goddess and God names you like, of course: 

Earth and Water, Fire and Air 
Bless the pet that l bring here. 

I'll take care as best l can 
With my heart, and head, and hand. 

Herne and Diana bless us so 
Both together we can grow. 
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0'C$ea and a covener help Barley (the dog) and QJB. (the macaw) get ready 
for a pet blessing. Animals like these need lots of help and constant supervision 
to get along. 

So many Witches have pets that local “classes” for children, 
about pet care, could be appropriate. From an afternoon’s work¬ 
shop to obedience classes or play groups, the range of possibilities is 
wide. A local Pagan pet show would be fun. Check with your local 
parks department—it might not cost a thing to reserve a comer of 
the park one afternoon and schedule a pet show. Collect some 
non-perishables for the food bank, or donations to a pet shelter, 
and take the opportunity to give prizes in Pagan categories such as 
the “blackest cat” or the “most mythical name.” 

Animal Associations 

Animals have long been part of many intra-natural associa¬ 
tions. Different aspects of the Goddess or God are associated 
with different animals: horses with Rhiannon, owls with Athena, 
stags with Heme, dogs with Hecate, fish with Llyr, serpents with 
Cemunos, and so forth. Animals also have Directional associa¬ 
tions, and can represent qualities of the mind, qualities of the 
body, qualities of the spirit, and, of course, qualities of the psyche. 
There are also rich sociocultural associations: greyhound racing 
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The Explorer used to have little conversations with the trees in 
our front yard. Those experiences don’t have to stop in child¬ 
hood, or be dismissed as we get older, even though the main¬ 
stream says they probably do. Encourage students to cultivate 
and talk about their relationships with plants, wild and domes¬ 
tic. Where can you and your students meet plants? Your yard 
(or a friend’s) might be a good place to start, but if it’s not, visit 
parks, zoos, botanical gardens, nurseries, arboretums and envi¬ 
ronmental exhibits, and even shopping malls. If you harvest 
seeds from last year’s dying flowers, you can talk about the way 
there’s a seed of life in every death. You can have a conversation 
with older children about what the seeds of life might be. Chil¬ 
dren of any age can plant the seed and watch it grow. A young 
gardeners’ journal can be the first of many magical journals the 
children in your community keep. 

As long as you use natural metaphors, you can turn them into 
leam-by-doing exercises. Planting is a particularly appropriate 
theme, of course, and something that children usually like. Agri¬ 
culture on any scale connects one gardener with every gardener— 
in different climes and times there are different growing concerns, 
but every gardener works to nurture growth. Gardening is also a 
fine introduction to North. 

You can grow what you need for spells and potions, you can grow 
some (or all, if you’re very lucky to live on enough arable land) of 
what you need for dinner. Children can grow (up) in a garden, too. 

Garden Blessing 

The Lady of Life and the Lord of Seeds 
Shall give my garden what it needs. 

In gentle Earth and breath of Wind, 
l will plant it to begin; 

They will bring the Rain and Sun 
And 1 will harvest when it's done. 
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There are plenty of ways you can learn from working with plants. 
They are tremendously and creatively various in their survival and 
growth strategies. Learning what to expect in a garden, how the 
weather and the soil (Air and Earth), the Sun’s light and the rain 
(Fire and Water) interact with the seed (Spirit) prepares you for life. 

Learning to integrate all the information available and come 
up with sensible direction in your life is something a garden can 
help to teach, as well. Learning to pay attention to the environ¬ 
ment and not plant what won’t grow is a critical skill in every 
dimension. Canyondancer and I came to Arizona from Oregon; 
we both grew up with rose gardens on every comer! Growing 
roses in Arizona is certainly possible, but where we live, it takes 
a lot of water and artificial shade. Roses are not really comfort¬ 
able here, and though some carefully tended ones survive, few 
grow wild because they don’t really belong here. 

We miss roses, but we’re happier with native plants here, partly 
because they’re less work, but mainly because it’s nicer to be sur¬ 
rounded by the plants that like to grow here. Understanding the 
environment you’re in, and knowing what your own limitations 
are in that environment, are useful your whole life. It’s even more 
useful if you’ve known from early childhood that recognizing limi¬ 
tations (so you can focus on the possibilities) is a sign of strength, 
not weakness. 

You can dry plants, you can press them and make a Book of 
Botanical Shadows. You can teach older children how to make 
simple teas. And even if you don’t if you live near a big-water 
shore, don’t forget seaweed! One or two Winter Solstices we cut 
decorations from sheets of dried seaweed so we could decorate the 
trees where we picnicked and leave the pretties there without 
harm to the animals that lived there and were likey to eat them. 

Plants come in many colors. Even if you can’t plant a rain¬ 
bow where you live, you can explore the world of plants through 
library books, botanical gardens and arboreturns, and even some 
of the shows you’ll find on PBS. And because plant lore is so 
ancient and primary, the associations plants have to magical 
acts and qualities are many. 
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Plant Associations 

Commonly, plants are associated with nourishment, healing 
and magic. Nourishment and healing deal with the physical body; 
magic takes care of everything else. There are plants (like roses, 
thyme, and bay) to fill dream pillows, to sweeten dreams or reveal 
the future. There are plants associated with happiness, such as 
catnip, morning glory, and lavender. For protection, people think 
of garlic and thistles. Plant associations can be as complex or as 
simple, as flamboyant or discreet, as you like. The important thing 
to keep in mind is that they are magical by virtue of their life and 
their direct connection with the Mother Earth. 

Plants are a wonderful starting place for students of the 
Craft, especially for the young. Like animals, they grow quickly, 
so the points you’re making don’t get lost before they’re made. 
As well as being taught practically, the Craft’s correspondences— 
starting with animals and plants—need to be taught in various 
ways, because they symbolize interconnection. As students master 
the basics, they can take a multimedia approach. 

Teaching Correspondences Through 
Word Games 

Word games are good in cars and buses, at picnics, on rainy days, 
or during Cakes and Ale. They might also be used as “weapons” in a 
“combat challenge” on Sabbat feast, too. Prizes? Dictionaries or the- 
sauruses! (A local British Traditional priest has created a Wiccan 
trivia game that’s a lot of fun, too.) 

“The Hangman from the North.” A variation on 
an old favorite, if the Hangman is from the North, 
then players know the word will be associated with 
that direction.... 

“I’m heading to the East and I’m taking...” 
Grianwydd and I played this game as “I’m going 
to the Moon, and I’m taking...,” and had to take 
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things in alphabetical order, cumulatively. In this 
variation you take 13 things associated with the 
East or one of the other directions, and you don’t 
have to follow the alphabet. You still have to re¬ 
cite what the other players are taking before you 
add your item to the growing list. 

“My path to the South is a warm path that excites 
me passionately,” Player One might say. “My path 
to the South is a sunny path that runs across the 
desert,” Player Two might offer. “My path to the 
South is a dusty path that bums my feet strongly,” 
Number Three could say, using first an adjective, 
then a verb and then an adverb, noun, or other 
adjective to describe a path to the game’s desig¬ 
nated direction. 

Jo Prepare or assign crossword puzzles that focus on 
a set of correspondences. 

Jo The direction is West. One association is water, 
and the first player says that word. The next player 
must think of a “West word” that starts with r, 
the last letter of the previous player’s word. (If 
that proves to be a stumper for too long, use the 
next-to-last letter. The point is to become famil¬ 
iar with the associations, not to stress out or feel 
stupid.) The second player might say rushes, a third 
might say sadness; and a fourth might say seahorse. 

Something else children in later childhood are ready to 
understand is that there are other religions in the world, and 
that some of them are very different from ours. When introduc¬ 
ing our children to comparative religion, we don’t want to “bash” 
other faiths, and there’s no need or reason to do so. We think 
the best way to approach this subject is to begin by looking at 
what all religions have in common. 
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Questions Religions Address 

!* Who am I? 

Where did I come from? 

How do I fit in? 

s* What is the fundamental nature of the 
universe? 

What is the purpose of life? 
i* Is there life after death? 



This display, made from posterboard, construction paper, glue, and markers, 
compares the points of Wicca and Christianity. 

Different religions understand and answer these questions 
in different ways. To understand those differences, it is helpful 
to know that the world’s religions developed at different times 
and in different places. One way students can learn is by creat¬ 
ing a time line. On a chalkboard, on butcher paper, in a mural 
on the wall, on stickers attached to a map of the world, or even 
on ribbons you can roll up and tuck into a pouch, you can get a 
good idea of the continuity of history with a time line. Even if 
the times or distances are incomprehensible at first, the idea 
fascinates children between the ages of 6 and 11 years old. 
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The one included here is very basic. Over the next several years, 
students will be able to add to it, perhaps keeping a notebook with at 
least one page for every era, so they can make notes. This way, the 
picture in their mind of other ages and of the flow of history will get 
more detailed as they grow up. 

The notes they take, the references they cite, will raise interesting 
questions to discuss now and when they’re older, and any opinions or 
conclusions they record will be interesting to them later, too. It is, of 
course, possible to be very much more specific about most ages, and it’s 
guaranteed that over the next several years we’ll know a good deal more 
than we do now about very ancient times. Presentation of this, or any 
other time line, offers opportunity to talk about time being cyclical rather 
than linear, something else budding Witches need to know. 


Time Developments 

Eolithic (Upper Paleo-) The Sorcerer at Les Trois 
35,000-12,000 b.c.e. Freres, Venuses at Willendorf. 

Flower Burials: concept of 
grave as womb. Craft said to 
start here. 


Paleolithic 
12,000-7,000 b.c.e 


Neolithic 
7,000-3,000 B.C.E. 


The Iron Age 
3,000-1,000 b.c.e. 


Representations of Homed God. 


Worship of Moon Goddess. 
“Little people” flourishing. 
Homed God taking on solar 
aspect. Writing develops for 
temple inscriptions. Hinduism 
develops. 

Worship of Moon Goddess and 
Homed God. Britain’s stone 
monuments built. Historical 
period for Old Testamnent. 
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Iron Age (Dynastic Times) 
1,000 BCE -100 c.e. 

Alexander the Great, Ptolemy 

I merge Greek and Egyptian 
pantheons; Isis predominates. 
Buddhism, Christianity 
develop. 

The First Four 

Centuries c.e. 

Consolidation of Pagan 
Traditions. Gradual imposi¬ 
tion of Christianity; Mary 
promoted to Mother of God 
status. Charlemagne converts 
Pagan Saxons; Pagan prac¬ 
tices begin to be banned. 

The Middle Ages 

5th-12th Centuries 

European Pagan religions 
virtually wiped out. 

The Burning T imes 
13th-18th Centuries 

The Inquisition is established. 
Satanism develops in opposi¬ 
tion to Christianity. New 

World colonized by Europeans. 

Modern Times 

19th Century - 
the Present 

Charles Godfrey Leland 
publishes Aradia; Margaret 
Murray’s work is published; 
Gerald Gardner develops 

Wicca in 1950 -mid-20th 
century. The Gaia Theory 
develops late 60s, early 70s. 


If time is difficult, space is not easy. By this we mean that 
it’s hard to think about the whole world when we think about a 
particular time in history. When we think of the 15th century, 
for instance, most Wiccans think of the Burning Times—do we 
remember Leonardo Da Vinci or Columbus? Do we remember 
that the Anasazi ruins in northern Arizona are “medieval”? When 
we watch All Creatures Great and Small or read James Herriot’s 
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books, it’s hard to remember that at the same time, the British 
were crowning Elizabeth II. With a time line stretched out you 
can study an era closely without forgetting its place. 

Wiccan history is a wider field of exploration than you might 
imagine. Our lore and history are controversial anew with the 
1999 publication of Ronald Hutton’s The Triumph oftheMoon (see 
“BumingTimes” in the Glossary). But history is certainly not 
Wicca’s only—and probably not even its most—controversial facet. 
Hutton’s scholarship is, for many American Wiccans, still ob¬ 
scure, but here’s a controversy everyone’s heard of: working skyclad. 

Lots of festivals offer clothing-optional times and places, so 
even people who work robed or in street clothes are exposed (no 
pun intended, but go ahead and grin) to skyclad celebration. 
Many Traditions only robe if they’ve invited guests or are pre¬ 
senting ritual publicly. The joke explanation is that we all look 
great in candlelight (pretty much true). The serious explana¬ 
tions range from the Tradition’s secret lore to the fact that the 
Goddess says that as a sign that we’re truly free, we shall be 
naked in our rites. 

We do our students a disservice if we don’t go into this 
with them and help them deal with the popular perception 
that nudity is always sexual. If you’ve ever worked skyclad, you 
know this is utter nonsense, but the assertion is unsatisfying 
to people who haven’t had the experience. It’s not just to be fair 
to Wicca that we should talk about nudity, though. 
Unselfconscious respect for the human body and the amazing 
things it can do in the world is good for our children, too. 

For the most part, our popular culture associates nudity with 
two things: inferiority and sex. If you’re not naked for sex, then 
you’re naked because you’ve been shamed; if “clothes make the 
man,” then naked, you’re “unmanned.” These days, child pom is so 
much on people’s minds that grandparents have to be careful about 
those naked-baby-on-the-rug pictures: take them to the drug store 
for developing and a panicky (or worse) clerk could call the cops! 

Working skyclad, whether you do it or not, is still typical for a 
great many Wiccans, and sooner or later, any student of Wicca will 
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encounter at least the idea, if not the practice. Lingering percep¬ 
tions of the body as a wicked instrument of sinful carnality, coupled 
with the virulence of sexually transmitted diseases, make it a touchy 
subject. These are associations that can make working skyclad dif¬ 
ficult for people who are still coming to terms with their social 
identities, never mind their sexual identities. So, anticipate that 
your students will work skyclad at sometime in their lives, on their 
own or with others, and lay the groundwork for other, healthier 
associations. We think Wiccan associations with “beauty and 
strength, power and compassion, honor and humility, and mirth 
and reverence” are good for starters. 

One psychological bugaboo about children seeing parents 
naked is that children will notice that certain parts of adults’ 
bodies are bigger than those same parts on their little bodies, 
and that this observation will stunt their self-esteem. We think 
that unlikely, unless we call that difference shameful. (If some¬ 
body called your differences shameful, please go and talk it 
through with a counselor. A good one will teach you how to 
reprogram those “tapes” in your head. Your Priest or Priestess, if 
you have one, will be happy to support your therapy, spiritually 
and magically, when that’s appropriate. But if they’re not a pro¬ 
fessional counselor, don’t expect professional counseling from 
your Priestess or Priest.) 

You may feel that Circling skyclad with children is not ap¬ 
propriate—certainly it’s not okay everywhere and always. But it 
is appropriate—and we think essential—to let children know 
that everybody’s body is beautiful and deserves respect. Nobody’s 
Craft name should be Inferio or Bulemia. 

Skyclad Children 

Whether or not you practice skyclad (or want to), it’s an 
up-front issue in the Craft, and if you are teaching, the question 
will almost surely surface. Your students, for instance, will see 
pictures of skyclad ritual in books by our most respected and 
influential writers. 
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Here are some simple ways to lay a foundation for a child’s 
growing understanding of nudity and sexuality as sacred: 

>* Attend a birth with your children. Hospitals 
and cable stations show videos. 

$® Grow plants from seeds. 

* Visit an art museum (or your library’s 
reference section for giant art books) and 
take a look at the classics. 

>® Introduce your children to candle baths. 

5® Discuss the importance of not teasing or 
criticizing children (or anyone!) about their 
bodies. 

J® Use real names for body parts and functions. 

5® Distinguish between moral judgment and 
physical consequence: don’t tell children 
they’ll go blind or grow hair on their hands; 
do tell them about AIDS and other sexually 
transmitted diseases. 

If there’s a chance for children in your community to wit¬ 
ness birth, take it! The Explorer has been privileged to see not 
only photographs of his own home-birth, but to be present at 
two others. He has not seen other animals be bom, except on 
PBS, but he has seen many newborn animals. (Please spay and 
neuter your animals. If you really want to show your kid small 
animals being born, call the Humane Society and see if they can 
help, or the zoo, or a local breeder. Don’t breed pets to show 
children kitties or puppies being bom.) 

Most newborn animals, humans included, look very different 
from the adults of their species, and it’s not just a matter of reduced 
size, either. Their proportions are different. The eyes of baby mam¬ 
mals are huge in comparison to the size of their heads, and all mam¬ 
mals respond parentally to all big-eyed babies. Most baby furry and 
feathery things have specialized baby-fuzz that may both protect them 
from heat or cold and act to camouflage them as part of the land¬ 
scape. It isn’t meant for babies to look like mom and dad right away. 
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You can even get some indirect help from the garden, instill¬ 
ing in your children the pride and confidence they’ll need to work 
skyclad or do anything else they want to. In the garden you can 
appreciate the smallest leaves as well as the largest, you can see the 
way each plant reaches toward the Sun a little bit differently, a leaf 
tilted this way here, that way there. You can watch the poking- 
through leaves (cotyledons) actually “disrobe,” dropping the husk 
to greet the sun with joyful naked leaves, a lot like many Wiccans 
disrobe to greet the Moon with joyful naked bodies. 

You can wonder how the little plants feel with big ones all 
around, and listen to your children’s answer to get an idea how 
they might be feeling, surrounded with big ones all around. Their 
concerns may not be psychological; they may just worry about 
getting stepped on! 

It would be great if we didn’t have to think ahead like this, it 
seems so “calculating.” But we all have to compensate for the 
distortion in the idea that our bodies are in the way of our salva¬ 
tion. Children are naturally “cool with” their bodies until the 
culture shows them its current standards of beauty and worth. 
Since very few people meet the current standard without surgical 
help, it’s easy to start thinking that our bodies are unworthy, and 
be embarrassed for other people to see them. Teenagers still have 
trouble with that in gym classes, in schools that still have gyms 
and P.E. It’s important to facilitate our children’s feeling good 
about their bodies. 

Acorns Don’t Provide Shade 


Nobody expects an acorn to provide shade. Everybody knows 
you have to wait until the acorn’s grown up into an “adult” oak tree 
before it does what trees do: make shade, make oxygen, keep the 
soil from eroding, provide shelter and food for other creatures. You 
could hold an acorn over your head, but you’d have trouble shading 
yourself with its little shadow, and in the meantime you’d be keep¬ 
ing it from germinating. 

Children are not adults, either, but sometimes we expect 
them—and they expect themselves—to look and act like adults 
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much sooner than they’re capable. Children are supposed to be 
smaller than grown-ups. Our bodies grow slowly to give our 
brains time to learn the basics by the time our bodies are big. 

Wicca teaches us that nothing is static. If you show your chil¬ 
dren how other things change as they grow, they will expect to change 
as they grow, too. If you remind them how much they have already 
grown—how much more they know and can do now than when 
they were born—then they will be secure in their expectation of 
growth. And then the differences between children’s bodies and the 
bodies of grown-ups will be something to look forward to, not some¬ 
thing to worry about. 

What we want to convey to our children is that human 
bodies are not shameful, and need not be hidden because they 
are “nasty,” but that our bodies are sacred and therefore beauti¬ 
ful and private, and ours to control. (Skyclad sure does make it 
clear that bodies come in many shapes, and a wider range of 
beauty, than the ones pop culture shows us.) There are many 
ways of looking at this question. 

Working skyclad can be “for adults,” just as driving and 
voting are “for adults.” Working skyclad can be for the whole 
group because we all love and trust each other, because we are 
commanded to be naked in our rites. We’re not supposed to all 
be the same, and we aren’t. Some of us think it’s okay to work 
skyclad with (or without) children, some of us don’t. Some of us 
think working skyclad with our own children is a horrifying idea 
(and so do some of our children). Some find it challenging but 
not out of the question. Some think it’s only appropriate if you 
start when the children are babies, some think it shouldn’t be 
considered before they reach the age of majority. 

When he was 10 or 11 years old, the Explorer started noticing 
the “sex and sensuality” jokes and comments that Pagans tend to 
make when gathered. For a few months, it offended him. The im¬ 
pression he had (that Pagans are no different than anybody else in 
thinking sex is all there is to bodies) had to be balanced! Because he 
had no access to skyclad Circles, he had no experience of his own to 
balance the bad impression he was getting. We had to talk about it 
openly and directly. 
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One factor that influences people’s opinions on the subject 
is how they were brought up to feel about the human body; 
another factor is the Tradition of Wicca they practice: for some 
Witches like to dress up for ritual instead of undressing. But 
another significant factor is the atmosphere where you live. There 
are places where the anti-Witch sentiment is quite strong, and 
neighbors really can’t be trusted not to spy or not to call the 
local Child Protective Services if the child mentions seeing 
grown-ups naked. If you’re in such a situation, don’t take chances. 

She asks naught of sacrifice, She assures us in Her charge. 
Having your children taken from your home, having charges of 
child molestation or endangerment on your record, doing time 
for such charges, etc., is exactly the kind of sacrifice She asks 
naught of. If you practice skyclad, and can’t let your children in 
on those Circles, cast other ones that they can see. If even that’s 
too dangerous, stick to nature walks and PBS and cable channel 
information—that’s a fine foundation, too, and eventually the 
circumstances will change. 

Whatever you’re wearing, and whoever you’re telling, it’s impor¬ 
tant that what you think and do is consistent with your interpreta¬ 
tion of Wicca. Our cosmology is one of inter-connectedness; we believe 
that everything fits together synchronistically. To us, that means 
that our thoughts and feelings should fit together, too. It is not that 
what we feel and how we see the world should be in accordance with 
someone else’s vision, necessarily, it’s that our thoughts and pre¬ 
sumptions need to be coherently whole in themselves. 

When we have to isolate some of our opinions or habits 
from all the others because they don’t fit, it’s a sign that there’s 
work to be done. Sometimes even when it’s easy to imagine 
other people learning from their mistakes, it’s still hard to imag¬ 
ine that we won’t get in trouble for ours. Then we need to bring 
our feelings about our own mistakes into line with the idea that 
they’re chances to learn, not tickets to hell. (We need to re¬ 
member that as Wiccans, we don’t believe in hell!) The way we 
put things when we think about them is something we learn 
when we’re young, and those phrasings are hard to unlearn later on. 
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That’s why it’s so important not to plunge our children into the 
confusion we had to wade through—and may still be wading through! 



Dancing the Maypole is a healthy way of sharing bodies. These youngsters 
are ready to dance their Maypole for the first time. 

Witches tend to think that the process of growth is just as 
important, if not more important, than specific stages or rates 
of growth. So we don’t feel like failures if we have to work at 
something, we feel like we’re doing important work. Most of us 
are doing this “inner work,” and it’s perfectly alright to be doing 
that while you’re teaching the stuff you do have a handle on. 

There are, of course, things to be private about other than 
one’s body, although it’s of paramount importance that children 
know they do not have to share their bodies in ways that make 
them uncomfortable. For children of any age, trust is a funda¬ 
mental issue, and the betrayal of confidence or expectation can 
be devastating. So whether or not the children are skyclad, you 
can say things like, “Well, we share our bodies with people we 
love and trust,” and you should explain that sex is not the only 
way to share your body. 

Hugging is sharing your body. Circling is sharing your body, 
because you hold hands in Circle and because the group’s energy 
will enter into and flow through you. Pulling somebody out of a 
wreck or a swimming pool is sharing your body; police officers and 
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firefighters are sharing their bodies. Smiling at someone is shar¬ 
ing your body; so is carrying something for someone else. If you 
include all of these sorts of things in your definition of sharing 
bodies, then you’ve created a context in which Circling skyclad is 
one of many acceptable ways to share your body with people you 
love and trust. 

Surrounded by grown-ups, and these days often inundated 
by images confusing youth with adulthood, a lot of children’s 
feelings have to do with how they’re doing with this growing up 
business. When children find themselves inadequate, it’s usu¬ 
ally adult standards they can’t meet. Again, it’s important to 
recognize your students’ growth in its own terms, so that when 
they’re grown they can evaluate themselves in a wider context 
and not depend, forever, on someone else’s approval. 

All the grown-ups in a child’s life should express love and 
approval. But this should not be the only praise children get 
from parents and teachers, because with protective grown-ups is 
not the only place our Witchlings will ever be. Ultimately, they’ll 
need to love and approve themselves. 

Now You’re Getting Bigger II 

Be sensitive to opportunities to do a “getting bigger” Circle 
for your older students. Start looking for those chances when 
they’re between the ages of 9 and 11 years old. 

Now you're getting very like 
The grown-ups that you know 
Let's go around the Circle 
And see what deeper Mysteries show. 

As children get older and learn about their bodies—learn 
that we’re all carbon based and 98 percent water and that sort of 
thing—they can understand that the Goddess and the God will 
always love them because they are made from the same organic 
material that makes everything, and that is the material body of 
the Goddess Herself. The late Carl Sagan said that we are star 
stuff, and he’s right, in both senses. Everything that exists is 
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made of the same material in different proportion and relationship— 
us, red giants, white dwarfs, and the super-novas. Each one of us is 
unique, irreplaceable, and undeniably special and wonderful. Every 
one of us is a star, just as Aleister Crowley said! 

The idea that we are conscious matter, with the capacity to 
guide our own lives as well as affect the rest of the world, is 
pretty amazing. Infants do not differentiate themselves from 
the world; younger children eventually come to differentiate 
their core family from the world; in later childhood and adoles¬ 
cence, children are still trying to understand the delicate bal¬ 
ance there is between the inner and outer forces and being. 

Their left brains are doing pretty well at this stage, and they 
tend to be (and will for the next few years) fairly linear-thinkers. 
They will appreciate teachers’ efforts to explain things in 
Newtonian terms (to over-simplify a little). No matter how well 
older children can understand things with their left brains—the 
science and math classes they’re taking might make at least some 
sense, and they may have certain rules and routines down pat—the 
right brain remains an adventure land for them for many years. 
Older children—even grown-ups—still need reassurances that 
they’re fine, and they still need ways to remind themselves of this. 

Spell Against Self-Doubt 

Double, double, fear and doubt 

Storms within and storms without 
Let the tempest quiet be 
So l can get in touch with me. 

Double, double, calm and peace 
Let the toil and trouble cease! 

Let me find the place within 
Where love and trust and growth begin. 

With harm to none 
My will be done. 
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Later childhood is a wonderful time to begin working more seri¬ 
ous magic. Whether they make charms for their own goals or to ex¬ 
press love for the world, older children’s perception and motor skills 
are improved to the point where they can make simple pouches, and 
draw and fold simple talismans and amulets. 

In your own Tradition, you will teach a particular style of 
charms and spells. You will take your students to the fabric store 
and show them what to use for pouches. Your students’ needs and 
purposes will vary, but one thing most children could use anytime 
is a little magic help in discovering who they are. Here is an idea: 

Identity Charm Spell 

Draw a circle on white paper (notebook size is fine; unlined 
is better). Quarter it; in small letters around the outer circum¬ 
ference, label each space for one of the four Directions. With 
colored pencils, crayons, paints, or markers, draw a positive as¬ 
pect (quality, characteristic) of yourself that relates to each 
Quarter. Do not use up the whole space with this drawing! 

Next, draw things about yourself you’d like to make better, 
and put them in the Quarters where you decide they belong. 
When you’re done, fold the circle inward so that it’s square and 
none of the drawing shows. Hold it between your hands, straight 
out in front of you, and say: 

l am strong, and through the years, 

I will yet stronger come to be. 

Cpde me, charm, through toil and fears 
to be the me l want to be. 

Then, holding the charm tightly, think very hard about what 
you want to learn or change, and without letting go, say, “With 
harm to none, let it be done!” Seal your charm with wax, string, 
or a sticker you like. If you wear a pouch, put your charm in it 
while you’re working on the things you want to make better. 
Otherwise, put it under your pillow or on your dresser where 
you’ll see it or touch it every day. 




Age 

Adolescence (12-15 years old) 

Developmental Needs/Work/Challenges 

Peer relationships, the future, the community, self-consciousness, 
emotional intensity, physical changes; increasing responsibility. 

Aspects of Wicca 

Visualization, meditation, symbol and metaphor, more history, 
ethics, basic magic, simple invocation, Quarters, personal relation¬ 
ship to Goddess and God, personal use of magic and ritual, own 
Altar and Book of Shadows, study of Rede and Law, introduction 
to group work. 

Well, here we are, face-to-face with one of the scariest Guard¬ 
ians there is: peer pressure. It can be heavy at times, and inspiring 
at others; turned against someone, it can also be devastating. One 
of the challenges adolescents face is to find more of their motiva¬ 
tion and validation within themselves. 

It’s tempting for grown-ups to interpret teenage self-seeking 
as a rejection of adult or community values and concerns. It’s also 
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extremely patriarchal and authoritarian to look at it that way, 
and acting with extreme patriarchy, wielding power over each 
other, is something that Witches prefer to avoid. The problem is 
finding an alternative role model for parenting, mentoring, and 
teaching. Our solution is the approach we call regency parenting. 

The next time you confront a child who will not take your 
advice, or will not follow your directions no matter how reason¬ 
able or angry are, no matter how the child is punished or re¬ 
warded, remember this: Whatever’s on their minds must be 
very important if they’re willing to take such a big risk for it. 

Risk? What risk? 

The risk that you—parent, teacher, adult friend—won’t love 
them any more, that they’ll be turned away from the fire, into the 
jungle, onto the savannah, where they might die. That’s a pretty 
big risk. It may not look like life and death to you, but it can feel 
like life and death to a teenager. 

Even when we are fully mature, unconditional love is an 
issue. For someone whose body chemistry changes faster than a 
fashion model’s clothes, assurance is fleeting. Teenage students 
may “know in their heads” that they’re loved (accepted or re¬ 
spected) no matter what, but they aren’t necessarily sure of it 
emotionally. What children “know in their heads” and what 
they learn changes as they progress through school and into the 
world, as well as challenges and remedies some of their child¬ 
hood certainties. It will be some time before what teenagers 
know intellectually becomes a reliable resource for them. 

This is one reason they become so intensely interested in 
specific and sometimes harsh rules. Instinctively, they’re striv¬ 
ing for order and balance. One challenge Craft parents and teach¬ 
ers face is to make sure students’ ideas of order and balance 
aren’t limited to opposition. As teachers, we have to make it 
clear, through experience and example, that balance involves 
cooperation, compromise, and lateral thinking as much as it 
involves “squaring off.” 
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So, when a teenager insists on something, take a hint. It doesn’t 
mean you have to “give in.” It means you have to acknowledge 
youngsters’ feelings, perceptions, and passions. Teenagers under¬ 
stand that reality encompasses disappointment. They don’t expect 
it to be all roses and no thorns. But a little back-rub after they’ve 
been bent double weeding all day wouldn’t hurt; usually we’re fo¬ 
cused on telling them not to forget to wipe their feet or wash their 
hands and not to leave their muddy clothes on floor. 

One thing we can teach teenagers, one tool we can bestow 
upon our students at this age, is how to approach the various rela¬ 
tionships we make in our lives. One of those is the teacher-student 
(master-apprentice, in some cases) relationship. Teenagers are try¬ 
ing to distinguish themselves from their families, to establish their 
own identity in the community. If, as it may well be the case, you 
have known your students for years, it would be wise not to bring 
that long relationship too far into your “classroom.” 

We suggest slight distancing. You don’t need distance be¬ 
tween your and the student’s interests and aptitudes, but you 
need to distinguish between the casualness of friendship, and 
the formality of the classroom. There are plenty of examples of 
this sort of thing, too, so we don’t have to flounder around 
trying to gauge the appropriate distance. 

Look at Merlin and Arthur: the wizard was devoted to the 
young king, but when teaching, he had to let the boy do his 
own work, no matter how much his uncle-ish nature might 
have moved him to ease the lesson. Distance doesn’t mean in¬ 
sensitivity or ignorance, though. It means basing your relation¬ 
ship on the material you’re teaching rather than on your personal 
relationship. The difference between you, “the teacher,” and 
you, “the friend,” might be difficult to define, but it will do you 
and your students a world of good. Especially in family covens, 
it’s critical to distinguish between you, the parent or spouse or 
sister or brother, and you the teacher or Priest or Priestess. 
Teaching the distinction early will save time and energy later. 
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You need to be acquainted with the ways your students’ 
minds work. Younger children make general rules in their heads, 
which derive from their own experiences. As their experience 
grows, physically and to take account of information from other 
people, as the volume of information and experience they have to 
integrate expands and threatens to overwhelm them, the rules 
they’re formulating in their heads get more and more specific. 

Teenagers are stepping back again to take into account a 
lot of new information as their own experience begins to 
widen significantly, and their understanding and application 
of indirect experience broadens and deepens. Relationships 
of all sorts generally occupy them almost entirely. Remember 
that relationships with teachers can get intense. Be ready to 
keep that distance, provide that balance. 

Your students are trying to establish some workable stan¬ 
dards: standards by which they can be successful and worthy; 
standards that will also define groups to which they can be¬ 
long; and associations through which they can explore op¬ 
tions, attitudes, and opportunities available to them. 

They’re asking questions like, “How do you know if you’re really 
in love?” and “Can you give me $5?” In some ways, all these ques¬ 
tions translate to, “Am I normal?” and “Will you always love me 
even if I’m not?” None of their questions should be ridiculed, even if 
they can hardly keep straight faces asking them; and we can’t get mad 
about their jokes, even if we don’t get the jokes or they make jokes all 
the time. (“Will you love me even if I bother you?”) 

Adolescent bodies are growing and changing as are adoles¬ 
cent emotions, responses, dreams, and ideals. It’s unbalancing, 
which is why so many teenagers seem unbalanced, and why it’s 
so impressive that so many of them manage to be such pleasant 
company anyway. With gym classes and dating pressures, body 
image can get awfully important, and telling them it “won’t be 
so significant when you’re older” won’t help any more than it 
did when people said it to us. 
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The naked self is still buffeted by double standards in our cub 
ture. On the one hand, the curves, lines, colors, and textures of 
the body are used an awful lot in advertising. They are emphasized 
to varying degrees of taste on most television shows. On the other 
hand, people still worry that a little boy seeing his dad’s penis will 
shame him and warp him for life, and people still think that a 
woman wearing specific fashions of the day is “asking for it.” No¬ 
body seems to be talking about the other ways we can be naked 
before one another. My thesaurus offers synonyms for naked: bared, 
exposed, wide-open, plain, and frank. It’s eye-opening. 

No matter what you’re wearing or not wearing, teenagers 
and adults can always benefit from a boost to their body image. 
The guided meditation that follows can be done alone, in a 
group exclusively female or male, and with people of nearly any 
age. (Recording it may challenge your “voice-image,” too.) 

Meditations such as The Mirror in the Meadow are meant 
to be heard by the person meditating. Commonly, we make au¬ 
dio tapes of someone else reading and including the appropriate 
pauses, or reading aloud and taping our own voices. A friend or 
working partner whose voice is soothing, and who can be atten¬ 
tive without intruding on the meditative experience can read in 
person. (Use a watch with a second-hand and make sure the 
pauses last 20 to 60 seconds.) 

The Mirror in the Meadow 

Before you start this (any) meditation, be sure there’s a help¬ 
ing of your favorite fruit—a quartered apple, a fresh peach, grape 
juice—ready in the fridge or closer. If ever a guided meditation 
gets too heavy, stamp your feet (if you’re sitting), or roll over (if 
you’re on the floor). This will break the light trance and ground 
you. Do not do extremely heavy work alone. 

Pause at least 20 seconds, or much longer if you’d like, at 
each break (or paragraph change). Make yourself comfortable, 
in a chair or lying down. Breathe deeply to relax. 
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Imagine yourself stretching out on a blanket in a meadow. Enjoy 
the white fluffy clouds floating overhead. Inhale and let the smell of 
meadow grasses fill your awareness. 

You can hear birds: mockingbirds, the cactus wrens, the 
grosbeaks. (Of course, you'll listen to the birds that live in your area.) 
You can feel the afternoon sun on your skin. You can feel the little 
puffs and breezes playing on the ground. 

Now you feel yourself drawn toward the North. You stand up 
and in the North, you see a small hill, with a hedge at the top of it. You 
walk toward the hedge, slowly at first, but faster as you become sure 
there is something there for you. 

You reach the top of the hill. The hedge is taller than you are, and 
circles the hilltop. But in front of you, there is a little arched doorway, 
and without any fear at all, you go through it. Inside, you feel entirely 
safe and comfortable. You see that you are in a hedge-maze, and you 
start walking, knowing that you will find the center. 

Soon you find another arched doorway, and pass through it as welL 
You notice that you are very warm. You feel so safe that you take off your 
shirt, hanging it carefully on a branch of the hedge. You find another arch, 
and pass through it. You feel warmer still, and you take off your (pants, 
skirt), leaving (them, it) neatly folded at the base of the hedge. 

Feeling velvety grass beneath your bare feet, you walk through another 
arch Now you feel that you are very close to the center of the maze, and 
you are tingling with a pleasant anticipation It is so warm now that you need 
no clothes at al, and so you take off whatever you're still wearing. 

You notice, with no alarm, that for the first time, you are outdoors 
with no clothes on You stop to feel the sun on your whole skin 

You notice the breezes differently now, too, and even the space 
around you feels different. Spreading your arms, you close your eyes 
and spin around until you fall, dizzy and delighted to the ground. 
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Under a tree, the light dappling its leaves, you are intrigued to see 
a mirror. It is an antique, full-length mirror. There is an image in the mirror, 
and you are curious about it. At first, all you can see in the mirror is a pair 
of feet, but they are beautiful feet, and you gaze at them. 

Now you can see legs...now knees. You notice that their 
shape is perfect. 

Now you see that the image in the mirror shares your gender. 
Looking at the figure's genitals, you feel no embarrassment or shame, 
only admiration for the beauty of the human body. 

The figure's hips and waist are beautiful as well, and you begin to 
think this person must be holy. 

You see the figure's chest now, formed in strength and beauty. 
You can see the figure breathing, and the steady rhythm is entrancing. 

The shoulders, the arms, the hands...they are all graceful. The 
beauty of this figure makes you ache! 

The throat, the neck, and now the face become visible in the mirror. At 
last the identity of this perfectly beautiful person will be revealed to you! 

The face in the mirror...is yours. You realize that the entire body 
is yours. You look again. You are still beautiful. You realize that you 
have always been beautiful. You realize that your body feels beautiful. 
You are delighted, and you dance with your mirror image, laughing. 

Suddenly you see that the tree sheltering you and your mirror 
bears your favorite fruit, and a ripe piece falls into your hand. It tastes 
wonderful, better than you've ever tasted before. You realize that 
seeing your own beauty has enhanced the taste. You realize that loving 
and delighting in your own body will enhance the rest of your life, too. 

You finish your fruit, and it is time to go back. You move through the 
arches again, collecting your clothing as you go. Soon you are back at the 
entrance to the maze, and you can see your blanket at the bottom of the hi 
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Ful of freedom, you run as feist as you can down the hi You never fell until you 
roll onto your blanket and relax. 

When you get up, you notice another arch ahead of you, and 
you go through it. You know the center of the maze is not far from 
here. Through yet another arch you pass, and you are in the center of 
the maze. You look around. You notice the colors, the smells, the 
sounds. There are flowers and small trees, beehives and little den holes 
under the hedge. You notice them all, see what and who lives here. 

When you have caught your breath and relaxed again, focus on 
your breath, and when you are ready, notice that you are back in your 
own time and place again. Qp and have a piece of fruit or some juice, 
and forever remember how beautiful you are. 

At the same time teenagers are working on getting comfortable 
with themselves, theyYe working on their relationships with other 
people. With relatively little experience in the world, and with their 
own identities feeling a little slippery yet, it’s just plain hard for most 
teenagers to figure out how to act and what to feel. It is all too easy, 
though, for teenagers (and all children) to feel overwhelmed. 

Mind you, most teenagers don’t have a whole lot of trouble, 
and most parents can get by with being sympathetic rather than 
paranoid. Still, as a parent, teacher, or community Elder work¬ 
ing with teenagers, you may run into some challenges. So? If all 
our talk about “strength in diversity” is to mean anything, mustn’t 
we find strength in our children’s differences from us as well? If 
all our professions to be non-hierarchical are sincere, then I 
think we must “disexpect” to have power over our children’s lives. 

The Adventure Tradition interprets obstacles or setbacks as 
challenges, those Elemental Tests heroes are always encountering 
on their Quests. Don’t imagine for one minute that encountering 
weird apparitions and mortal perils is as glamorous as it looks in 
the movies! You’d have been riding all day in nasty, hot, dirty, and 
scratchy (not to mention stiff and stinky) leathers or cottons, on 
an old, tired horse. What you go through is every bit as challenging 
and significant; and so is what children go through. 
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The point is that you have committed yourself to a cause— 
to life, at least, for we believe that reincarnation is interactive, 
that we’re here willingly—and one remains loyal to the Quest 
even when it seems hopeless or impossible. Honor, though ideas 
about it have ordered the rational world for centuries, is not 
measured by rational standards. 

Neither is Wicca; neither is life. Our “worth” is that we are 
natives here on the planet, and natives of life, the universe, and 
everything. We don’t have to “qualify” to be acceptable, not in 
this incarnation or any other. There is no lengthy or complex 
list of rules and prohibitions to cope with because, in Witch¬ 
craft, our instinctive behavior is largely proper to begin with. 

Wiccans acknowledge two “rules.” One is called the Wiccan 
Rede, the other’s the Threefold Law. Neither commands us as 
much as reminds us of the facts of life. 

The Wiccan Rede 


“An ye harm none, do as ye will” could be the description of 
a natural law deduced from observation as well as a charge, a 
divine assignment. We have accepted the Rede as a moral obli¬ 
gation; yet it also seems to us that on the species level, it’s a 
biological imperative: the more harm we do, the more comes to 
us. Studying the Rede brings up three major subjects to explore: 
the nature of harm, the scope of none, and the nature of will. 

The Threefold Law tells us: “What you put into the Worlds 
returns to you threefold.” In a class we attended once, a student 
asked how you could reconcile “threefold” with every action having 
an “equal and opposite” reaction. If we’d been teaching, we’d have 
answered that Newtonian laws apply only in certain realms of the 
physical dimension, and that what we do in the world has an effect 
on dimensions beyond the physical. It is from those dimensions that 
the other “folds” in the Threefold Law come. The point is that the 
behavior of our energy influences realms and dimensions we can’t 
see, and realms and dimensions we can’t see influence us. 
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It’s pretty clear that with a Threefold Law literally and po¬ 
etically in effect, what you put into the Worlds matters—and 
that’s not a threat, it’s a promise —that your efforts count, that 
you and your life changes the Worlds. The Threefold Law hints 
at Wicca’s world-view; the Rede guides our behavior in the con¬ 
text of the Law. 

The Rede is short and pithy, and not easily dismissed. Witches 
are not often comfortable with hard-and-fast rules; guidelines make 
more sense to us—and to children as well, providing they have some 
guidelines or techniques for interpreting the guidelines! Studying 
the Rede, which is likely to take several sessions, is very helpful for 
teenagers, who need both practice taking moral and ethical stands 
and getting feedback from mentors and peers. 

Studying the Rede 


Harm 

Studying the Rede raises the question of defining “harm.” 
Some harm we can do is obvious, but other harmful behaviors 
are less clear. Peer-group discussions are excellent forums for 
exploration of this and other concepts. 

If you have anything along the lines of a chalkboard, a wipe-off 
board, or an easel with a pad of big paper and some markers, you can 
write down everybody’s ideas without making many comments or 
judgments. Let the children make their own evaluations. In review, 
don’t be afraid to “challenge” them gently—even if you agree with 
what they’re saying—to support their opinions with personal experi¬ 
ence, from books they’ve read, or with principles and ideas they’ve 
already learned from you. 

Ideas of harm are different, not only from culture to cul¬ 
ture, age to age, but from person to person and from time to 
time in one person’s life. Understanding other perspectives helps 
define our own. 
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What can grown-ups contribute to these discussions? 

* Ideas about how to tell whether something is 
harmful or not. 

J» Ideas about how to resolve conflicts over the 
definition of harm. 

Ideas about harm being differently defined for 
different species. 

J* Ideas about responsibility for harm done. 

S* Ideas about balancing harms and benefits. 

To study other aspects of the Rede, here are more ideas. If 
you can, schedule at least an hour, more if you are working with 
more than six children, for each of these topics. Children will 
have their own questions and answers, and they will critique 
themselves as they go along. 

If you need to nudge them at all, do so with questions or 
examples for them to consider, and not with any “right” answers 
in mind. The object here is to get them to learn how to think for 
themselves, and to trust their own reasoning on both sides of 
their brains. 

None 

Just who’s included in the “none” we’re allowed to harm? 
Students of the Rede need to consider this question. 

J* Are you included in the “none” you can harm? 

J» Does the Rede apply just to people you know 
personally? 

J® Does the Rede apply to other life forms ? Which ones ? 

Does the Rede apply to mountains, forests, seas, the 
atmosphere, and other elements of our ecosystem? 

J* Does the Rede apply only in the present, or to the 
future as well? What about the past? 

As children become better able to coordinate their thoughts 
and feelings, their wills begin to develop. Their ability to do 
“formal” magic—work it deliberately, and be held responsible 
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for it—is growing, and the issues encompassed by the Rede be¬ 
come more and more important. 

The question of “will” is difficult to resolve for many adults; 
how much more complex it must seem to children, who have com¬ 
paratively little experience, and whose passions are mercurial. It’s a 
good idea to present several straightforward Craft opinions about 
the nature and use of will to children, and to let them participate 
in discussions. Their questions and interpretations will be different 
than ours, and may well shed some light on the subject for all of us. 

Will 

What is “will,” anyway? Is what you will the same as what 
you feel like or wand 

Will is discussed by many Wiccan, Pagan, and occult authors. 
Generally, it’s thought that it’s not just whatever you feel like do¬ 
ing, but more along the line of an inspiration or calling. Using the 
sources your Tradition draws on, make some excerpts available for 
the children to read and discuss. 

Will is a difficult concept to thoroughly understand, and 
our ideas about it can change more than once. Because will is 
somewhat complex, certain aspects and qualities of it will in¬ 
terest us at different times in our lives and in our studies. This 
is not a subject you can wrap up in an hour, but one you and 
your students will come back to again and again. 

Encourage teenagers to brainstorm about how to tell whether 
an idea for action is really a manifestation of will or just a mun¬ 
dane desire or convenience. Encourage them to use examples 
from their own lives. 

Guilt Trips 

Adolescent intensity applied to a study of the Rede and the 
Law can, encouraged by society’s power-over structure, produce 
impressive guilt trips and deep angst. Rather than discouraging 
this by saying things like, “You’re not responsible for all the 
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woes of the world,” encourage your students to turn that energy 
around and send it as far back into the world as it’s gone deep in 
them. Suggest magic for inspiration and meditation on ways to 
right some wrongs, change things for the better. 

This is what Witches do with energy, recycle it, rebalance 
it. Adolescents have plenty of energy, and they very much need 
to know ways to direct it and ground it. When adolescent 
Witches are feeling loathsome and despairing, for instance, they 
can blatantly lie on the Earth and sob all the guilt away, sending 
that great energy to Her to use as She requires. 

Making commitments, and taking responsibility for them, is 
necessary and difficult for adolescents. Adults can understand in 
terms of our jobs: deadlines imposed upon us, the juggling we have 
to do to finish one project without letting others slide, the pres¬ 
sures we feel when there are changes in personnel or policy. It’s like 
this most of the time for children, and we need to take their diffi¬ 
culties seriously even if the children know they don’t have it as bad 
as they could. Their troubles are proportionately at least equal to 
ours, as their youth is proportionate to our adulthood. 

Commitment is essential to successful magic. Okay, commit¬ 
ment is essential to successful just-about-anything. It’s essential 
if our communities are going to last, going to survive change and 
challenge. And it’s certainly essential if we’re going to begin teach¬ 
ing our children. It’s one thing for a family to raise their own 
children in the Craft, introduce them to the rituals they practice, 
explain things in their own family-Circle way. It’s another thing 
altogether to offer what we call Sun Day School or Moon School 
classes. That requires even more time, energy, and money. 

Commitment is difficult to teach; it must be modeled and 
encouraged over time. Think in terms of noticing the longer cycles, 
pointing out that you start making plans well in advance of festi¬ 
vals, etc. Here are a few other things to consider: 



Adolescence 


131 


Making Commitments 

How many times have you told yourself you’d do something, 
and then let it slip for weeks and weeks? How many times have 
you been frustrated when someone else says they’ll take care of 
something and then they let it slide until it was too late or 
another person had to deal with it? 

There are lots of jokes about “Pagan Standard Time” and 
usually we can grin and chuckle when somebody comes to a 
meeting late or arrives mid-way through a ritual—but when we 
really think about it, it can be downright annoying. Most com¬ 
munities deal with it by knowing who’s likely to be late and 
either leaving that person outside the Circle if they come late, 
or designing rituals flexible enough to accommodate such hab¬ 
its. Many covens have a 15-minute rule: If you arrive later than 
that, you miss the ritual. We’ve all mused on how great it would 
be if things got started on time, and how well things would 
work if everybody remembered their own deadlines. 

Being on time and keeping other commitments—writing an ar¬ 
ticle for the newsletter, making phone calls to reserve the ritual site, 
finishing class assignments, attending to journal work, being sure 
the robes are ironed early—is something we can teach our children. 

There are many reasons that people fail to keep the com¬ 
mitments they make. Sometimes there’s an emergency, or an 
unexpected illness. Sometimes the job is bigger than it looked 
and too overwhelming to finish on time. Sometimes things just 
get away from us. 

Ask your students to list the reasons they fail to keep com¬ 
mitments (of any kind). Then ask them to brainstorm about ways 
to keep commitments even when those reasons apply. Get them 
talking about how they feel when commitments made to them 
are not kept. Suggest that any commitment in a religious context 
(to keep a journal, to meditate daily, to make a banner for the 
next Festival, to provide the Cakes for the next Circle, etc.) is a 
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commitment not only to the self and other people involved, but 
to the Goddess and God. Discuss the ways in which this commit¬ 
ment is different (if it is) from a commitment to other people. 

Sometimes, a teen’s life is going to seem like too much, and 
then, just as little children sometimes need “time outs” away 
from the over-stimulation of the world, adolescents need a break. 
Guided meditations are great for children. They’re transport¬ 
ing, offering a relaxing break from routine and a safe escape 
from an often stressful mundane world. 

Advantages of Guided Meditations 

* Safe escape from mundane world. 

$® Establish habit of meditation time. 

5® Strengthen visualization skills. 

5® Develop concentration. 

J® Put in touch with inner strengths. 

5® Technique to access inner resources. 

J® Safe to share without risk of disease. 

* Can be worked in spare moments. 

5® No expensive equipment is required. 

It’s Just Too Much 

As for any “guided med,” set out something to eat and drink 
afterwards, and make sure you won’t be interrupted. Make your¬ 
self comfortable in a chair or lying on the floor. Take several deep 
breaths to clear your mind and relax your body. The narrator 
(another person or a tape of yourself) should pause at least 20 
seconds between paragraphs, or as long as you’d like. 

You are in a deep forest. It is dark, but not frightening. Little bits of sunlight 
dance on the forest floor. Take a deep breath. Smell the trees and hear the 
birds. Feel the bark of the tree you're standing behind. Look around so you 
will know this place when you come to it again. 
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Off away to the North, you hear a sound. It is a faint sound, and it interests 
you because you can't quite place it. You start through the forest, following 
the sound. Parts of the path you find are easy. Parts are overgrown with brush, 
grasses, and young trees. The path gets more difficult to follow, but the sound 
gets louder, and you keep going. 

After a hard walk, you reach a clearing. The sound you hear turns out to be 
the music of harps, and this is clear to you now though the harpers remain 
invisible. From the forest beyond, a tall, dark woman steps into the clearing. 
Notice what she is wearing, what she looks like, how she moves, so you will 
know her when you see her again. 

She is carrying a large basket. She brings it toward you and sets it down in 
front of you You both sit dowa She introduces herself. Remember her name 
so you will know it when you hear it again. 

She opens the basket and begins to take things from it. She lays them out on the 
ground in front of you All of the things are dark andheavy looking, and you don't 
recognize any of themright away. As you look at them, though, you begin to see 
that they are symbols of your responsibilities. 

There’s a symbol for school, one for household chores. There's a symbol for 
all the jobs you have to do and all the expectations people have of you; 
there are others that you recognize, too. 

When you recognize them, the woman pushes them all toward you Then 
she brings out several more objects, and tells you that you must choose one 
more to add to the collection that is already yours. You are not sure what 
the new objects symbolize, but you know that you must choose one, and 
choose it sooa 

You remember, while you are trying to decide, that you have seen sets of 
objects like this before. You realize that almost everybody has a set of 
responsibilities like this. Without being entirely sure what it represents, you 
choose one of the objects the lady offers. You thank her for it, even though 
you know it will mean more work for you. 
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She nods and tells you to work with the object for some time, and then to 
return to this place to talk to her about it. You agree to do this, and she 
stands and disappears back into the woods with her basket. The set of 
objects that symbolize all your responsibilities is before you, and you wonder 
how you can take them all back with you You look around, and to the side 
of the clearing you see a tote bag with an amazing design on one side. 
Remember what it looks like, so you will know it when you see it again. 

The bag is big enough to carry all the objects, and you pack them all into it, 
including the new one you have just chosen. Noticing that the bag is heavy, 
but not too heavy to carry, you mate your way back through the wo ods to your 
special place. Pay attention to any birds or flowers or rocks you see along the wqy. 

Back beside your tree, you sit down and close your eyes, wondering what 
your new responsibility will mean, and wondering what you will have to 
say to the Lady about it when you come back here. You can still hear the 
music of the harps, though it is very faint now. 

When you open your eyes, you are back in your chair or on the floor. Take 
a few deep breaths. Remember as much as you can about this journey, and 
then make your journal entry and sketches. 

If you are meeting regularly with a group of adolescents, you 
can use this meditation many times (with or without introduc¬ 
ing new symbols or responsibilities). One of the developmental 
tasks adolescents face is learning to integrate their experiences. It is 
very easy for each event or circumstance in a teenager’s life to be 
an isolated occurrence, and that makes it very hard for them to 
integrate their experience and see patterns. 

Taking teenagers back to visit on a regular basis with Our 
Lady of Responsibilities (and learn more about their symbols 
and responsibilities) will help. In addition to expanding their 
personal relationship with the Goddess, it’s an opportunity for 
them to think about the ways their responsibilities intertwine, 
support each other, and grow out of each other. If you have the 
facilities available, it would be a great idea for teens to use mod¬ 
eling clay to make those symbols of their responsibilities, and 
certainly it’s a good afternoon’s work to make drawings of the 
other designs that are given to them in this meditation. 
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The one caution you must observe here is not to force chil¬ 
dren to share their meditative secrets with one another, if they 
are at all reluctant to do so. In adult groups, to make the point 
that we can all trust each other, and that none of us is utterly 
alone in any thought or feeling, we often actively encourage 
sharing, but we must temper that enthusiasm with children. 

Make it clear that whatever they share will be respected, and 
don’t just tell them so, show them so in your behavior. Don’t 
mock, and don’t allow others to mock. Give students the free¬ 
dom to grow into the perfect love and perfect trust we cherish so 
highly. They long for it, and they will come to it at their own 
pace. Just give them, as the God and Goddess have given all of 
us, space and time. As above, so below! 

In school, adolescents are doing more and more writing; 
journaling is often an assignment. Not all Witches publish what 
they write, but all Witches write, from dream journals to ritual 
diaries, from volumes of poetry to research notes. It’s good to 
encourage your students to start keeping journals. You may choose 
to give them their own Books of Shadows later, when they are 
young adults and ready or nearly ready for Initiation (if they’re 
going that way). This, of course, is a decision that cannot be 
made unilaterally by one teacher, but must be reached by a con¬ 
sensus of the teachers and parents involved. In the meantime.... 

In our early teens, my friend Grianwydd and I had little 
three-ring binders, carefully covered with “beautiful” contact 
paper, which were called Magic Rings. These were gift note¬ 
books, carefully decorated and begun with a poem or song or 
two, and grew to precious collections, written out by hand, of 
our favorite poems and songs. 

Some of those songs were ones we wrote ourselves, so those 
Magic Rings were, in some sense, journals. Indeed, singing was so 
important to us that in a way, those Rings were Books of Shadows; 
we even kept them just as private. This is the poem that we kept— 
still keep—as the first page of our Magic Rings. 
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This is my Ring of Magic 
My heart is tied within; 

Leave these pages lying calm, 

You, who would glance and grin. 

Of when the stars would shine 
Above the campfire's glow, 

This book's soul sings with memories, 

Stories and ballads hummed peacefully slow. 

No matter whatever the years take and bring, 

We are young who know secrets of Magic Ring. 

This is my Ring of Magic, 

Time has left it undimmed; 

Throw down your load, please, 

Stop awhile, 

And pass with me within. 

The one I have now is not the original, but Grianwydd’s is; 
and my reconstructed (now covered in gold velvet) Ring came 
with us for years to every Sabbat and was shared around nearly 
every campfire until a new and more durable community 
songbook was required. 

This Ring is a good and life-long friend in the same way a 
Book of Shadows is, and no less treasured; and it was easier to 
understand the nature of the Book of Shadows for knowing the 
Ring first. (Grianwydd reminds us of a difference between Rings 
and Books of Shadows: Rings can only be made for other people, 
and that with any Ring, a pair of drip candles must also be given, 
anointed for peace and protection.) 

Children change so much between the ages of 11 and 15 
years old that it might seem obvious that they’re growing up. If 
we don’t see them every day, their growth can seem quite star¬ 
tling. (I’m sure some children are a foot taller every time I see 
them!) It’s not always obvious to them, though, and even if 
they do see it themselves, the community’s recognition of growth 
at every stage is tremendously encouraging. 
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Here in the Southwest, there is an Hispanic tradition of 
introducing young women to society around herl5th birthday, 
in a celebration-by-formal-dance called a Quincianera (pro¬ 
nounced keencia^nerra —quince means 15 in Spanish). Even 
though boys aren’t presented in any corresponding ritual that 
we know of, we still find it a wonderful idea. Indeed, coming-of- 
age rites are gaining in popularity, and while the Pagan teens 
who are “manned” or “womaned” are fairly few yet, we expect 
that in another decade, Manning and Womaning will be among 
the most common rites performed. 

Think how proud—watch them shine right through their 
embarrassment—your students would be to be honored at a 
dinner. Think what it could mean to them—and to the 
community’s younger children, and Elders—to hear from their 
parents and teachers and priestesses and priests how much 
they and their energy mean and matter to you. 

An event of this nature conjures much of Wicca’s heritage, 
with which teenagers need to connect, too. Remember that all of 
the Craft’s ethnic groups met and meet in their own great halls or 
groves, around blazing fires, to trade stories and brag about skills. 
In some traditions (the Norse, for instance) those images are 
alive in Sumbels; in Druidism, Bardic Circles are held “all the 
time.” For many Wiccans, it’s the shadows of the old Celtic halls 
that flicker behind the candles in the living room. 

These images and ideals of camaraderie are precious to us, 
and they are our children’s and students’ cultural rights, as 
well. We would serve Witchcraft and the Goddess and God 
well to bring those images and ideals to life for our children; 
and if their lives and their perceptions and perspectives are 
not worth our extra efforts, what on Earth is? Picnic or ban¬ 
quet, a gathering to break bread and pass the chalice in honor 
of your adolescents will enhance all your lives threefold! 
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Pass the Cup and Share the Bread 

This is something between a toast and a blessing (there’s a lot 
of overlap anyhow), and you can make it as casual or ceremonial, 
as private or public, as you feel is appropriate. Of course, you’ll 
use the God and Goddess names common to your Tradition or 
community. If changing those names requires re-writing the rhyme, 
offer the effort to the Gods. 

We offer you the Pentacle 
We offer you the Cup 
We offer you our love and trust 
And we rejoice as you grow up. 

May the Watchtow'rs always bless you 
May you ever grow and learn 
May your hearts be brave and joyful 
Bless'd be by Cerridwen and Herne! 
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Age 

Young Adulthood (16 years old and older) 

Developmental Needs/Work/Challenges 
Transition to adulthood, control of emotional energy, widening 
perspective and use of experience to make choices; introspect 
tion, testing values, and internalizing standards. 

Aspects of Wicca 

Initiation, own Tools, participation in adult ritual; coven 
membership; groups and gatherings; historical context; 
divination; composition of ritual; independent research and 
commitments. 

The legal age of majority varies from state to state, and may be 
different for various social rights and privileges. The notion that 
you can get your driver’s license when you’re 16 years old used to be 
a constant; now it’s 16 in some states, 17 or 18 in others. More and 
more states are opting to issue graduated licenses to young drivers, 
so their privileges increase as they demonstrate that they can handle 
the responsibility. Getting a driver’s license is still a rite of passage 
for children in this country, and most teens look forward to it. 
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Other than drinking, which is legal at different ages in dif¬ 
ferent states, driving is the great social passage in our culture. 
The following discussion is about driving, but the points it raises 
are relevant to other milestone events we can celebrate. But 
before we using driving as an example, I want to mention an¬ 
other, overlooked, passage event: registering to vote. 

Wiccan lore tells us that social isolation once saved us, but 
today, it works against us. Wiccans need to be more active as citizens 
and need to see voting and other political activity as a kind of 
secular magic. Please encourage your children and students to reg¬ 
ister to vote. Encourage them—work it into your assignments when¬ 
ever you can—to read a newspaper or watch the local news every 
day, so their votes will be well-informed. Think of voting as “civic 
magic,” and prepare your students for working it. (Some of us are 
cynical, and don’t vote because we think we can’t make a differ¬ 
ence, but what kind of example is that to show our children? One 
person can’t make a difference? Then why bother doing magic?) 

Driving, like voting, might seem utterly secular at first glance. 
But it has its magical aspects—even beyond the money and protec¬ 
tion spells you’ll probably feel like doing when your teens get behind 
the wheel. Certainly many a parent’s first thought is of accidents and 
skyrocketing insurance rates, but look again! 

Sure, the danger of accidents and the probability of rising 
insurance rates are real, but so are the mythical aspects of driv¬ 
ing. To Witches and other Pagans, the mythical realms are as 
significant as the physical ones, but society pays very little con¬ 
scious attention to them. Public culture focuses on driving as 
mythical in this sense: a sleek car is your ticket to sex. This is 
extremely superficial, but a group of friends driving to a party is 
not entirely dissimilar from a group of adventurers meeting at 
the inn and setting off on their adventures. Unfortunately, the 
forests of medieval legend were by all accounts safer than the “woods” 
our children wander today. 

Apparently, most teenagers want to drive as soon as they 
can. They don’t have to be going anywhere; driving, itself, is 
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their destination. As parents and teachers, we can fight that 
(remember which buck usually wins, please) or we can “grow 
with the flow.” 

Before the Explorer was bom, we owned a convertible MGB. 
Once or twice we entered ourselves in road rallies. We never won, 
but it was a real safe way to indulge that sheer love of driving that 
occasionally gets into us. There is absolutely no reason whatsoever 
not to organize a rally for (new) Pagan drivers. If there are a couple 
of teens who have just started driving, give everybody a break and 
give them a community-oriented, constructive way to vent that 
wonderful energy they hold. Think about assigning a certain amount 
of community work to your students. That might include offering 
rides to people who couldn’t get to a meeting or Festival otherwise, 
taking the collective donation to the Food Bank, taking the local 
newsletter to the printer or to the Post Office, and volunteering to 
do other coven or community errands. 

That would satisfy the energetic inclination to drive (to set 
out) while inspiring the care required in “assigned driving,” and get 
some useful things done, too. Look out! It’s a win-win solution! 

Young adult energy can be directed to a number of tasks within 
the community, and it might be possible to agree to hire summer 
help and odd jobs from the adolescents and young adults among 
you. From asking them to help with the Spring purification or to 
help building a chest for the Tools, from hiring them to baby-sit, 
pet-sit, or house-sit, we can all offer lessons and opportunities to 
the teens following us. 

Perhaps the most important gift we can give is a safe environ¬ 
ment to grow up in. Part of “safe” is the provision of basic needs, 
and in an environment, that means a place—ground and commu¬ 
nity—where children can do what they need to do to grow up. 
We’re fortunate to be part of a “camping contingent” that gets 
together for a few Sabbats every year. Our group members’ ages 
range (so far) from 2-ish to 55-ish. It’s great for the children, it’s 
great for their parents, and it’s great for those who aren’t around 
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“kid energy” very often. We’re all family at camp, and the chih 
dren respond to, and energize, all of us. We are, proudly, one of 
the villages it takes to raise children. 

Children of every age need safe space; young adults need to 
practice various adult roles and skills. They need to be safe while they 
quest into their minds. They need us to be a “place” where they can 
flounder about, messing things up the first few times they try, where 
even if they make a really bad mistake, and even if they meant to 
when they did, they don’t face execution or excommunication. 

It comes naturally to children at any age to express them¬ 
selves physically, and to follow cycles of solitary, group, and 
intimate activity. Young adults have a great deal of energy, and 
they’re coming up with their own ideas of how to direct it, too. 
(Try sports events, and variations on the old shirts and skins 
games. Limber up and join them. And please don’t say “I hate 
sports.” Remember, the Olympics are Pagan!) 

It will do no good to challenge children’s power now, and could 
do a great deal of harm. They are strong and powerful, and it is their 
proper instinct to challenge the world. Unfortunately, however, the 
tendency of our mainstream culture is to squelch this exuberance. 



A lively, multi-generational ritual in the woods puts us 
in a festive mood and strengthens our sense of community. 
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Shouldn’t Witches, workers of energy that we are, benders and shapers 
that we are, try to direct it constructively? We think so. We must 
look at the coming generations—all of them—as resources to be 
cherished and nurtured. 

The War Against Children 

In the 1980s, while corporate raiders leveraged (borrowed) 
their way to great personal wealth and social prestige, envious 
and obviously confused citizens supported draconian cuts in 
public investment. We’re still feeling the effects of those and 
similar, ongoing efforts. Children, among the least able in our 
society to assert their claims to a piece of the budget pie, have 
suffered disproportionately. 

At every turn, the very things they need most are withdrawn 
from them. Education budgets at every level have been cut: teacher 
salaries stagnate, equipment and texts become hopelessly outdated, 
class sizes increase, curriculum choices disappear—sports, music, and 
art programs are the first to go. Test scores are more important than 
teaching. Outside our schools, other “frills” eliminated or reduced by 
our conscientious budget-cutters have been equally devastating to 
the young. Public housing, children’s health care, daycare funding, 
parental leave, after-school programs, and summer jobs have all been 
sacrificed to the orthodoxy of conservative economic policy. 

Consequently, our courts have become crowded with dys¬ 
functional teenagers. Perversely, they face a system of justice 
pressured by a fearful public to try them as adults, and to claim 
that an abusive up-bringing is not mitigating. 

Across the country, Witches and other Pagans are in custody 
battles with their families and with public agencies. Why? Some¬ 
times it seems like the answer to that question is that we’re too 
good to our children. We won’t teach them to accept force as 
authority, we won’t teach them to respect or fear law-enforcers 
(real or “supernatural”) who are, themselves, outside the law. 

As above, so below; as in the past, so today: we’re still in 
trouble because we’re in the way of somebody’s total dominion. 
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We must be very careful not to compromise our position toward 
power-over when dealing with young adults. They need to be 
able to feel that we are all Companions on the same Quest. 
Power-with respects their decision-making even if the conse¬ 
quences might be worrisome. 

Young adults are very conscious of the behavior of adulthood, 
and often expect to be accorded all the rights and privileges at 
once. Sometimes, that’s more than they bargained for. Because 
they are still very vulnerable of ego and heart, still not all that 
firmly established as distinct and authoritative personalities, we 
have to be careful how we help them. 

When a decision has been made, even if it is not one you 
would make, barring immanent mortal peril or disaster, you prob¬ 
ably have to accept it. If you feel that it is a dangerous decision, 
talk to your child. When you present objections, expect them to 
be countered. Allow for the possibility that your objections will 
be adequately countered, and that you might be able to change 
your mind. That’s not giving in, that’s being reasonable. It’s what 
you want your children to do, and you have to show them how. 

Most Wiccan parents do magic for their children. Protective 
magic, usually, and health and success magic. If something your child 
is doing scares you but not enough to forbid it, it’s okay to do some 
magic over the whole thing to keep your child safe. However... 

However, it is unethical to do magic for anyone without their 
permission, and what you need to do, in individual cases, is present 
your concern and the magic that you propose to do. Say some¬ 
thing such as, “You are firm in this decision that you have a right 
to make, and I accept that. I am worried, though, about this 
possibility....” Explain what worries you calmly and matter-of- 
factly. Then say something such as, “I can’t live your life for you 
and I can’t keep you from all danger. But with your permission, I 
will (cast this spell, work this magic, make this charm) to give 
you what protection I can.” 

This example lets young adults know that you are re¬ 
specting their individuality and their right to make their own 
decisions. It also lets them know that there are serious decisions 
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that willhave repercussions they may not have predicted or con¬ 
sidered. It shares your concerns explicitly and acknowledges that 
no one else can, and you do not presume to, have complete 
power over their life. 

Asking permission to do magic for your children—and honor¬ 
ing their authority to give it or not—is also a living lesson in 
Wiccan ethics. As our children become capable of taking responsi¬ 
bility for themselves, we must make sure they have a corresponding 
awareness of their own authority. The Goddess lets us know, in 
Her Charge, that She expects to see both power and compassion, 
both honor and humility in each of us. The Threefold Law also 
prompts us to treat our children with respect for the unique indi¬ 
viduals they are. If respect is what you want from them, for you and 
the world, then respect is what you must show them. 

Does this mean we can’t do magic for our children when 
they’re too young to give us permission? No. It means that when 
they get old enough to make decisions for themselves, we shouldn’t 
sabotage their decisions with our magic, and we shouldn’t ma¬ 
nipulate children behind their backs. If you’re going to do magic 
on them, do them the courtesy of letting them know (and realize 
that if you do it over their objections, you’re putting yourself, 
magic, and Wicca, in a bad light). 

You still have plenty of authority in their lives, and if you’re 
going to demand that they do something, or forbid them to do 
something else, then do so from your parental authority, not in 
some sneaky, back-handed manner. What you put into the Worlds 
comes back to you, and if you set a standard of deception, your kid 
will do his or her best to meet it. 

Sometimes, though, we’re as respectful, as patient, as toler¬ 
ant, as honest—as “good”—as we can be, and still it seems we’re 
getting only “bad” back for our efforts. Though young adults can 
understand complex explanations of the idea of “karma,” they 
need as much as little children to be reassured about how it 
works. (We used to distinguish, for the Explorer, between “some¬ 
thing you did wrong” and “something that happened to you.” 
There is no “you’re a rotten scumhead” category.) 
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In fact, children wrestle with the concept of karma (at its 
broadest) their whole lives. It’s not at all uncommon for youngsters 
to blame themselves for everything that happens in their family— 
and many readers of this book will remember how uncomfortable 
that unspoken guilt made them feel. Too few children understand 
the differences between “responsibility” (often glossed as response- 
ability) and blame or guilt. 

You might hear people speak glibly of their own karma and 
the damage they laughingly admit doing to it. It’s a Sanskrit word, 
“karma,” and the concept comes to us through Hindu and Bud¬ 
dhist cultures most of us are not familiar with. But while most 
Westerners don’t have the cultural experience to understand karma 
the way Hindus do, Wiccans, at least, have our own karmic un¬ 
derstanding: that what we offer to the world comes back to us 
and contributes to the constant recreation of the worlds. 

One karmic well-meant affirmation the New Age makes is 
that we all create our own reality. I want to say right off that— 
and this is true even if we smoke or drink or eat too much! We 
do not individually create our own injuries and diseases. Sure, 
there’s social responsibility—keep voting, keep writing your rep¬ 
resentatives about the pollution in your area, etc. We have a 
responsibility to participate in our own healing—watch the diet, 
exercise, use sunscreen. But if you have breast cancer or heart 
disease, or if something else awful has happened to you, it’s not 
because “you asked for it.” Such accusations come from the 
premise that victims are responsible for their own injuries, and 
that’s just, how shall I say it? Ignorant, cruel, and altogether too 
“con-veeeen-ient” for those in power-over. 

There is not one of us who is the only person in the world, and 
what we do doesn’t bounce back to us unchanged by the other 
energy it has encountered. Wicca does not subscribe to the theory 
that beauty equals “goodness” and ugly equals “evil,” or that the 
mistakes we make are the manifestations of the unworthiness of 
our souls. Those are Puritan ideas, but they have so taken over 
our conscious minds that we forget that they reflect a religious 
attitude. They don’t reflect Wicca’s attitude. 
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The way we create our own realities is close to the way we 
prune roses. We step back far enough to see the rosebush’s poten¬ 
tial and get rid of the branches not working toward it, so the rose 
can give its growing energy to the branches that do work. But it’s 
not under a gardener’s control where the branches are originally. 
The gardener can’t guarantee that every plant will be healthy—the 
gardener can’t even be sure until it’s opened that the nursery has 
sent the right plant! In our gardens, we have no control over the 
weather, the neighbors’ animals, or roving garden vandals. We can 
do something about how those roses turn out, but not everything. 
Does that mean it’s not worth growing roses? It does not! 

Any system of “karma” is a reassurance that what we do in 
this life matters to the universe. Wiccans find that reassurance 
in the Threefold Law. (No, it’s not just a threat!) The Western 
vague understanding tends to be that if you’re bad in this life, you’ll 
come back as something horrible and lowlier in the hierarchical 
ranks of species, and if you’re really good in this life, you can either 
come back as somebody rich and popular, or not have to come back 
at all. Well, gosh! 

Let’s dispose of this “not have to come back at all” part first. 
Think about this: We dance the Spiral Dance, we die, we are 
reborn—and if being incarnate was a bad thing, then nothing would 
be reborn, would it? We’d all die and go back to the Mother, go 
from Individuality to Wholeness and stay there, and there’d be 
no material world at all. So when you wake up and you’re still 
here, and the world is still here around you, you’ve just had Her 
assurance that life itself (including you) is good and holy and 
pleasing to Her. The Dance itself is sacred—both poles, life and 
death, and the passage back and forth between them. There’s the 
Wiccan trinity: Goddess, God, and Their dance, the Dance. 

We have our Threefold Law assuring us that what we do in 
the world really matters, even beyond our perception. We have 
the Wiccan Rede, “An ye harm none, do as ye will,” reaffirming 
that it is possible to do as we will without anybody getting hurt. 
The liturgical material most Wiccan Traditions hold in com¬ 
mon points to a very different concept of “karma” than most 
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people understand. Take time to explore “the whole notion” 
with your children. 

It’s easier to let your teenage students (or sons or daughters) 
know that magic is for use in your whole life, not just in Circle, when 
they’re reasonably well-grounded in the “mechanics” of Wiccan eth¬ 
ics. It also sets a good example. Even in psychic families, it’s not fair 
to hold people responsible, emotionally or practically, for things you 
haven’t actually told them. If you want you children to understand 
Wicca the way you do, then you need to make your understanding 
clear. Talk to young adults about Wicca and how you interpret it, 
how you practice it, and why—in as much depth as they can handle. 

Reevaluate often how much they can handle. This ongoing 
involvement lets them know your relationship with them (and 
theirs with you and with the world) exists on many levels, and it 
reassures them of their worth and power on many levels. If there 
are several young adults in your community, then group discussions 
of parental experience and concerns and youths’ expectations and 
intentions might be possible. These could be workshops, part of a 
weekend’s getaway. 

The Retreat 


For years the Pagan community has enjoyed a number of 
retreats, workshops, and Festivals. Though older children and 
adolescents will enjoy “Witch Camp,” the young adults have 
the most immediate gains to make, especially from retreats. 

A weekend’s retreat—sleep-over with workshops—might 
begin on Friday night with chanting and drumming Opening 
Circle, and continue with two or more workshops on Saturday, 
a Blessing Circle at noon, more workshops to follow, and chants 
after dinner, these while moving around the room or property. 
Sunday morning participants can move into small groups, maybe 
to talk more about workshop material, maybe to design ele¬ 
ments of the Closing Circle. Your community’s circumstances 
and resources will offer other possibilities and inspire other ideas. 
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“Out in the woods” will strike many as the traditional, and 
thus ideal, site for such a coming-together. We think so, too; 
but it’ll work just as well in somebody’s big backyard if you can 
spend a night or two crashed in sleeping bags on the ground. 

To gather the young adults of a community (their ages rang¬ 
ing between 16 and 22 years) to acknowledge that, now, their 
own adventures will be calling them is enormously empowering 
for everyone. Children need ritual assurance that their parents 
and the community Elders will honor them as they “follow their 
bliss,” as Campbell would say. They’ll have our examples of Wicca’s 
cultural and religious concepts for norms. With these life-shaping 
“Tools” available, they’ll be much less likely to get in trouble trying to 
find a context in which they can honor themselves. 

Our parents were horrified by some of the things we did; 
even when time has proved our decisions not to be mistaken or 
foolish, some of us still receive no acknowledgment from our 



On a retreat in the woods, physical comfort is directly related 
to camp-work you do. 


parents. That can be painful. We can heal ourselves, though, and we 
can decline to inflict that pain on our children or students. Do this 
by acknowledging that we make mistakes too, and that we learn from 
them, and so will our children. When we told our parents, and when 
our children tell us, “C’mon, you guys, it’s my life!” it’s true. 
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Those of us who have heard our parents say that we are really 
grown-up now, and that they’re proud of us even if they don’t 
agree with everything we say and do, know that it feels good. Is 
there any reason our children and our students should not hear 
that from us? (All acts of love and pleasure are Her rituals; She 
asks naught of sacrifice.) Helping our students broaden their per¬ 
spectives forces us to broaden ours. This is one of the many mys¬ 
terious ways in which the Goddess and God work. 

A Toast and Blessing for Young Adults 

Whether it is part of a larger Circle or other event or not, this 
toast should begin with a blessing of the wine by a priestess and 
priest, preferably in full regalia (no matter what everybody else is 
wearing). The Toast is given before the cup is given to the priestess, 
the Blessing is given before it is passed around. 

The Toast 

To the young and strong among us, 

To the passion in their breasts 

To the Wonders they'll encounter! 

To their taking of the Tests! 

To their pride and flying colors, 

To their doing what they must: 

They are masters of their destinies 
Yet forever part of us. 

The Blessing 

Vision of East guide you, 

Heart of South bide you, 

Womb of West tide you, 

Strength of North hide you. 

Much m<y you learn 
From Diana and Herne; 

Rich stories may you share 
When next we gather here. 

Blessed be; in peace and safety go. 
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Another way of widening young adults’ perspectives, of pro¬ 
viding them with a wider context than the family’s or the local 
community’s in which to evaluate their understanding of them¬ 
selves and the world, is at any of the big Gatherings. 



The sky looked threatening: the Explorer gets ready to help Canyondancer string a 
tarp over the community table. 

At big Gatherings, where people meet who don’t already know 
each other, everybody’s personal authority is taken for granted (in 
the good way). People speak respectfully to each other, people make 
sure not to step on or bump into short folks (two- and four-legged). 
People tell stories and share songs, experiences, opinions, and ideas. 
Those wonderful friendly arguments erupt everywhere. The kind of 
conversation you come away from feeling refreshed and with some¬ 
thing to think about. 

There are late nights and snack forays, spontaneous work¬ 
shops and demonstrations. There are flare-ups of rudeness and 
tact, bushy-tailed energy and exhaustion. There are costumes ga¬ 
lore, and few inhibitions. A Gathering can give young adults a 
sense of our genuine appreciation of diversity, and of the vastness 
and depth of the nation-wide Pagan community they belong to. 
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As overused and cliched as it may be, it’s important for 
young adults to “find themselves. Finding yourself implies you 
are someone and somewhere—that you live in a world, not in a 
vacuum. It seems to many Witches that the bigger the world 
you find yourself in, the bigger you can be. 

Some people see it another way: the only way you can be “big” 
is to look big against a very small background. Witches tend to 
disagree with that. It may be true enough in the Newtonian sense, 
and it is what allows us to take vacation photos of ourselves holding 
up buildings or holding someone else on the palms of our hands. In 
the complementary magical realms, the polarities are reversed, and 
the reasoning goes more like this: giants can’t be a proper giants in 
very small places because they have to hunch over to fit. Our stu¬ 
dents need big places to grow big in, and one of the first places we 
all should learn to make bigger is our hearts. 

Another way of putting it is this: Much little like koi growing 
as big as the pond will let them, children will expand to explore all 
the possibilities they’re aware of. Our job as teachers of Wicca is 
not so much to make them aware of the “right” possibilities (al¬ 
though we’ll certainly teach them our Traditions) as it is to make 
them aware that the possibilities are infinite. There are good paths 
other than the “straight and narrow,” and there are destinations 
other than the “top of the ladder.” That’s the sort of thing we need 
to make clear to them. 

If they accept the idea that we’re strengthened by diversity as a 
fact of life, they won’t be deceived or coerced by anyone preaching 
any “only true ways.” They’ll all choose their own ways and maybe 
find new ways! As long as they’re able to choose from a wide range of 
choices, we can trust that they’ll (sooner or later) make the right 
choices for themselves, and we can trust them to learn from 
their mistakes (unless we let them misunderstand that mis¬ 
takes invalidate effort). 

Our children don’t often just step out the door with their 
stuff in a backpack anymore, though for eons young adults pretty 
much did. The idea that courteous behavior, a pure heart, and so 
forth will win you through has probably been eyed skeptically for 
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several centuries. There are more brigands and evil wizards out 
there to prey on our children than there were for some of our 
forebears and some of us. 

Still, go they will ( and must) and we must be aware of this and 
prepared to accept it. Part of our jobs as regents (parents or teachers) 
is to give our blessing to their enterprises and their efforts to master 
various skills. Driving is one of them, and it’s an initiatory experi¬ 
ence children share in most Western cultures. Though it’s meaning¬ 
ful literally, the following discussion is a template for the similar 
attention we should pay to other meaningful milestones in our 
children’s lives. 

We know our children will leave. Our concern that they go in 
safety gets deeper and wider once they can drive. The process of 
getting a driver’s license is nerve-wracking, and raises lots of energy 
in children and parents. To consolidate and ground some of that 
energy, a driver’s blessing follows! Remember that though it is a 
driver’s blessing, with very few changes it can become the blessing 
of other milestone achievements and endeavors as your sons and 
daughters take more and more responsibility for themselves. 

A Young Driver’s Blessing 

May the attention of the East be with you, 
that your vision be clear and wide. 

May the spirit of the South be with you, 
that you know when to exercise cautioa 
May the tides of the West be with you, 
that you understand the depth of this responsibility. 

May the strength of North be with you, 
that your body be responsive and safely kept. 

In the Old Days, the secrets of traveling were given only to an 
Initiate. Now, people who have no idea of the Mysteries, or how to 
penetrate them, are traveling far and wide (and blindly), without 
thinking of the responsibility they have accepted. 

Earning your driver’s license is a significant achievement, and 
we are proud of you. We understand this as a passage, and in our eyes, 
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when you take the keys to the car, you are accepting responsibility for 
the Rede and the Law. Driving is action: 

an ye harm none, do as ye will. 

Qp in peace (and not over the speed limit). Blessed be. 

The other sort of magic you’re working here is the magic of 
letting your teenagers know you’re aware of them as individuals 
and in tune with what’s important in thier lives. Feeling grown¬ 
up is very important to children sixteen and older. Their bodies 
seem grown (although there may be more height or girth to come) 
and now they’re just about legal—they can’t drink and they can’t 
vote, but they can drive, shop and, in some states, they can get 
married. Their bodies are urging them to do all these things, and 
more. They want to be treated as adults, but they don’t quite 
have an emotional handle on being grown-up. 

We need to be sensitive to this in our children. Yes, they will 
sometimes be as goofy as two-year-olds (Lord love 'em), and some¬ 
times seriously obnoxious (Lord love 'em even more). They need 
to know—and we need an occasional reminder—that for all their 
multi-directional energy, we do love them and they are part of the 
clan. They’re on the verge of heading out on their own, and that 
makes it particularly important for them to know they have some 
place to come from. 

Be alert to opportunities to ritualize acceptance of your young 
adult into circles wider than your immediate family: your coven 
(outer court, perhaps), your clan, your philosophy, the wider world 
of Paganism, etc. Make these and other safe but non-ordinary situ¬ 
ations part of your child’s life. They need the experience of social 
situations where they are successful just by being who they are. 
Meeting the Quarters and the Gods is one situation where who we 
are is all we need to be. 

Ritual (re)introduction to the Gods and the Elements can 
take much the same form as it does for younger children. Indeed, it 
should take a similar form to any previous Passage rites and the 
gifts that the Quarters offer now might be the same light-hearted 
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symbols you’ve used at other ages. But they might be more sophis¬ 
ticated, particularly if you know a young adult is working toward 
Initiation. If one or more of these gifts is relevant to some future 
plan, so much the better. 

At this stage, you might like to use your child’s formal name or 
a Craft name, if he or she has chosen one yet. You might also like 
to provide a special box (you can find them at thrift shops and in 
Craft stores and catalogues, and if you want to finish it yourself or 
let your child prepare it, you can look in “small-c” craft stores) in 
which your child can keep his gifts. 

If you have not gone into Naming with your students, con¬ 
sider presenting some information in a workshop, in which they 
can focus on some experience likely to inspire names. You don’t 
have to make it an away retreat, either. Put some blankets and 
hangings on the walls, pull the shades, light candles, play ap¬ 
propriate music, dress specially, eat specially, and work intensely. 
Naming is power. 

Now You’re Getting Bigger III 

You’ve come of age, my lovely child. 

You're both beguiling and beguiled 
No one must carry you or hold your hand; 

Well done and welcome to our merry band! 

If a Book of Shadows is Significant in your Tradition, then 
you’ll need to think in terms of the young adults entering it 
having a Book of Shadows of their own. The dominant images 
of Books of Shadows are from Disney cartoons and Hollywood’s 
B movies (the horror flicks). Those leave the impression of one 
huge book that contains every piece of knowledge available. 

In the real world of real Witchcraft, though, many modem 
Witches have more than one BOS. There are formal and informal 
books, bound and loose-leaf; there are whole Books containing 
nothing but spells, rituals, dreams, or poems. The idea that when 
they reach a certain point, things will stop changing and be written 
down once and for all is not our idea! 
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Even if your students know that they’ll have different ideas 
over the next several years, that their attitudes and preferences 
aren’t consolidated yet, get them their own Book of Shadows. (Per¬ 
haps we should say, especially if you know they’ll be exploring many 
different perspectives. After all, what we put in our BOS we must 
consider sacred, and “sacred” is a good way to look at growth.) 

Presenting a Book of Shadows could be part of a Dedication 
or Initiation, or part of an Acknowledgment of Adulthood. (An 
Acknowledgment may or may not be part of a rite celebrating 
signs of sexual maturity, as most of us mature sexually well before 
we’re really adult.) Whether to give a BOS privately or publicly, 
whether to inscribe the cover or leave that to its owner are ques¬ 
tions of custom and style that must be decided by the presenters. 
In different communities, under different circumstances, the de¬ 
tails of such rites must be appropriate to the people participating. 

Your First Book of Shadows 

A Book of Shadows is a big deal. Most of us have ours for 
many years, and refer to them often. Our Books of Shadows are 
meant to grow as we do. What you write today and what you 
write tomorrow, next year, and 10 years from now will be differ¬ 
ent. This is as it should be; but in the meantime, you want it to 
be perfect, and maybe you’re not sure how to arrange it or even 
whether your handwriting is nice enough for it. Here are some 
ideas that might be useful: 

$® Make notes and sketches on scratch paper first 
to see how various pages might work. 

5® Enter the first things you learned in the first pages 
of your BOS. 

5® Enter what you think is the most important thing 
you’ve learned in the first pages of your BOS. 

* Leave the first page of your BOS blank. 

5® Mark a section for recording your dreams. 

J® Illustrate your book. 
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A Book of Shadows with unlined pages looks nice, but few of us 
can write straight across the page without lines. I make “invisible” 
lines in mine with a sheet of dark-lined paper, a ruler, and the back¬ 
side of a table knife or crochet hook, to trace the lines. Laying the 
lined paper over the blank page and with the ruler laid along them, 



Most Wiccans have more than one Book of Shadows 
left to right, Campsight's reference volume, formal Shadows, and working BOS. 

trace the lines with the blunt edge of the tool. This leaves two or 
three pages below the lined sheet lined with indentations that will 
eventually disappear. You can mark your margin and illustration lines 
this way, too. 

The invisible lines on the page of the BOS aren’t the only invis¬ 
ible forces influencing older children and young adults. Their hor¬ 
mones are invisible, too—but they don’t help us stick to the “straight 
and narrow.” Young adults need to ground the energy of their hor¬ 
mones. They also need to feel victorious. It used to be that they 
could satisfy both needs by participating in hunts, undertaking other 
physical challenges including bearing children, by serving the tribe 
in some significant way. These creative outlets are less and less avail¬ 
able for children today, although it’s easy to get in trouble in an 
attempt to meet the same needs. 
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We may not be able to change the whole of society overnight 
even with our most powerful and exhausting magics; but we can 
turn some things around for our students. Whether their chal¬ 
lenges are individual or a team activity, children who are legiti¬ 
mately challenged, who can achieve meaningful victories, will 
not be tempted to take foolish risks. (We can’t stop them from 
taking risks, but we can encourage them to take worthwhile ones.) 

Even the smallest Pagan community can create a challenging 
environment for its young adults: One year, record-low tempera¬ 
tures gave the Tucson Area Wiccan-Pagan Network a record-low 
turn-out at their annual Yule caroling (through the Christmas- 
lights Neighborhood). So, the board recommended renting a hay- 
wagon the following year. That’s an experience not many children 
have these days, but through one community’s effort, a few city 
Pagans will know the touch of the wagon’s worn wood, the rhythm 
and sound of wheels behind a horse. For some, it may be the first 
experience of a horse’s breath on a cold night! That hour-long 
experience will be one they can call up from memory, even if they 
never get close to another wagon or another horse again. It will 
forever enrich them, no matter how subtly. 

Whether you or your community take your children on a 
wagon ride like TAWN’s, take them camping, train them in dance 
or martial arts so they can make those semi-annual sword fights 
more real, or engage them in civic projects, giving them these 
sorts of experiences gives them their best chance at hearing—and 
answering—their calls. Giving them these sorts of experiences is 
our responsibility, if we’re parenting and teaching as regents. 

Now, the Pagan community in Tucson is fairly large, and is 
composed of many traditions. For several of the Festivals, there 
are plenty of options: There’s a now-independent “camping con¬ 
tingent,” there’s a group at the University, and there are other 
groups that share their hearths and acres. I don’t like having to 
choose among events, but there’s strength in diversity, and I 
sure do appreciate having a choice. (The root of our word heresy, by 
the way, is Greek, and means choice.) 
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We gather at “second Sunday cauldron-lucks” in a local park. 
The Tucson Area Wiccan-Pagan Network has been meeting for over 
15 years now. The Explorer used to come with us sometimes, but 
eventually he chose not to. It would have been easy to feel that his 
choice to stay home, or to go somewhere else in the meantime, was 
a rejection of Wicca, a rejection of our Circles and circles of friends, 
a rejection of us. It would have been easy because that’s the example 
our parents set. But it would have been wrong, because that’s not 
how life really is. 

Life is far more complex than that! It’s not a grid of either-or 
intersections, it’s a three-dimensional web that’s always being spun. 
You don’t have to go down any strands you don’t want to, but it’s 
absurd to think of trying to destroy or slander all the strands 
except the ones you use. Difficult to comprehend as some find it, 
and as vigorously denied as it is, the fact is that if you cut some¬ 
body else’s strand of the web, your own is weakened. 

Plenty of parents and teachers know how horrible it feels to be 
emotionally “dissed,” yet startlingly often, we tell our children that 
they don’t believe what they’ve just said they believe, or that they 
don’t feel the way they know they do. “You don’t really mean that! 
You don’t really feel that way!” How many times did someone say it 
to you? How many times will your children or students hear it from 
you? Better to tell them (and believe) that they have a right to 
their feelings, and a right to claim their energy and live bound only 
by the Rede and the Law (not that saying “only” means it’s easy). 

We all know, from experience, that people get scared when 
they’re isolated. That’s why children who are shut out of the 
culture’s social structures tend to band together in gangs: to get as 
close as they can to a sense of belonging and worth. That’s why 
prisons isolate particularly troublesome inmates in solitary con¬ 
finement, to diminish their sense of belonging and worth. It’s the 
lurking danger under the cultural obsession to be entirely self- 
sufficient. It goes a long way in explaining why people lie and 
cheat on the Internet, in a badly twisted grab for acceptance. 
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Knowing that they are bound by the Rede and the Law gives 
young adults the security of a matrix in which their thoughts and 
feelings and behavior make a difference. It reminds them that there 
are other people to whom they matter and who matter to them. 
Whether or not the young adults in your community are aiming 
toward Initiation, this is a good time to let them in on your Tradition’s 
Big Picture, and the even bigger picture of Neo-Paganism. Most of 
us use several metaphors to explain the structure and meaning of 
the world, and most of us have favorites. Now that the students are 
just about to graduate, it’s time to share those favorites with them, 
and let them know why they are so meaningful to us. 

This does not mean letting them in on Initiatory secrets 
before their time. This means sharing personal experience with 
them. It means telling them stories about your life, about the way 
the Craft has changed you and blessed you and nourished you. 
You may have shared these things, some of them, with your own 
children, but remember that, to other people’s children, you may 
be one of the community’s Elders, with an obligation to make 
your wisdom available to them, too. 

Okay, you may not be able to get away with calling it “wis¬ 
dom” unless the children in your community are tactful beyond 
their years. Whatever it is, you need to share it with them, 
consciously; for you are always sharing it with them, but not 
always consciously. We let our children know, in lots of ways, 
how we think and feel about things, and it’s okay to convey 
some things unconsciously: learning a preference for pink gera¬ 
niums from the planter outside Grammy’s kitchen window is 
fine. But there are other things we need to share—teach—more 
attentively. 

Religion and Politics 

It may happen that one day, maybe after a civics class, that 
your child wants to know how your Wiccan faith affects your 
political positions. We have to be careful of these questions. Not 
because there’s only one correct “Wiccan” political position, but 
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because it’s so easy to imply that there is! Wicca, many of us say, 
“is about personal responsibility.” This is a good time to talk about 
voting and the responsibility of citizens to have a clue what’s 
going on in the world, just as you make proper preparations for 
your spells and Sabbats. 

Pagan opinions span the political spectrum, and we some¬ 
times change our minds and take new positions when we come 
across new information about the issue. This is as it should be, 
for knowledge, after all, is power. In addition to developing an 
interest in local and national news and the issues that confront 
us as citizens, our children need to know, from us, a little bit 
about the issues that concern Neo-Pagans. Across the board, 
they need to know that while squabbles sometimes get the “head¬ 
lines,” there’s more quiet cooperation, nation-wide, than there 
are local tantrums. 

Your own political allegiances are probably guided by your inter¬ 
pretation of Wicca or another Neo-Pagan faith. Whatever relation¬ 
ship there is between them is what you should share with your children, 
when they ask. (If you haven’t explored the relationship between 
your religion and your politics, do it!) There’s no one right way to 
bring religion to meet politics, and there are lots of different ways to 
talk to your children about your own politics. Show them your deci¬ 
sion-making process not to convince them of your position, but as 
an example of how mundane choices are made in consideration of 
faith. They need to know not only that not every Wiccan feels or 
thinks the same way you do about domestic or international issues. 
Most especially, they need to know that you love them even if they 
don’t feel or think the same way you do about things. 

Coming from the Adventure Tradition as we do, 
Canyondancer and I think the ideal place to have those deep 
discussions, and to tell important stories, is around a campfire. 
This is not practical for everyone, but there are other ways to 
achieve a similar effect. 

Times are so different from when “boomer Witches” were 
coming of age, that it’s sometimes hard to see how our youthful 
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experiences are relevant to the lives our children lead now. If, 
however, you can tell stories in the dark, around a fire, you can 
achieve a sense of timelessness in which the differently detailed 
stories can illustrate the same enduring themes of human life. At 
this level, whether you’re in the woods, in front of a fireplace, or 
around votives on the living room floor, stories become symbolic, 
therefore “translatable,” and thus relevant to any age and culture. 
The medium is as important, in its own way, and as impressive as 
the message. Not only can you communicate to your students a 
little more easily in these circumstances, but you also forge a 
bond through your shared light-trance experiences. 

Back to the Caves 

When you are ready to sit down around dancing flames and 
tell your stories, begin with a few group breaths or a chant to relax 
and synchronize everyone. Hold hands and say: 

Body to body, mind to mind 
Above, below, before, behind 
Culture to culture, time to time 
Heart to heart, mundane, sublime 
We are the spiders, we are the threads. 

We are the Witches, back from the dead. 

Weaving our stories, weaving our spells, 

Past, present, future: the One Story tells. 

If you are teaching a class, it may be appropriate to cel¬ 
ebrate a Graduation. If your students are young, you’ll need to 
prepare it for them; if they are older children, they can contrib¬ 
ute something, help plan the event. Adolescents and young 
adults may want to contribute a little or a lot, depending on the 
sense you’ve given them of Craft etiquette and what to expect 
of people and rituals! (I hope the Harry Potter movies have given 
new impetus to the use of wizard’s caps for mortar-boards.) 

Assuming your students pass their tests to your satisfaction, 
you’ll want to commemorate this and acknowledge their learning. 
You can make wonderful certificates on the computer, or you can 
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make them by hand—it might depend on how many you need! A 
bit of sealing wax, or maybe a frame, makes a nice finishing touch. 

If they’re older, some of your students are probably consider¬ 
ing Initiation or an Initiatory path. For those who are sincere, 
but realistically too young for such a step, consider whether a 
Self-Dedication might be appropriate. Self-Dedications do not 
have to be solitary affairs, either. A devotee can have helpers, 
witnesses and well-wishers, and a Self-Dedication is as much a 
reason to celebrate as a coven Initiation. 

For a student who is an adolescent and not ready for Initia¬ 
tion, a ritual affirmation or renewal or a deepening of a student’s 
commitment might be appropriate. Most Sunday school teachers 
don’t end up later ordaining their students, but teachers of Wicca 
may well do so. To the extent we believe that we are all, inher¬ 
ently, priests or priestesses of the Goddess and God, we need to 



Making this painted Altar was a First-Degree task. Seasonal colors and 
Sabbat illustrations around a spider web decorate, and demonstrate 
knowledge. 
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encourage students who feel called, and we must not be afraid to 
create the rites we need. 

Self-Dedication 


A Self-Dedication might be entirely private, something 
adolescent or young adult announces that they have performed, 
or it might be a private rite witnessed by Elders. When under¬ 
taken by one of your students or children, Self-Dedication should 
be celebrated, and gifted, with the proviso that the gift be some¬ 
thing encouraging, inviting the novice to “keep on keepin’ on.” 
Consider, too, (with the youth’s or maiden’s permission) send¬ 
ing an announcement to your local newsletter, and to Circle or 
other regional newsletters and magazines. 

A Self-Dedication may be the first full ritual students com¬ 
pose. One approach they might take is to dedicate one appro¬ 
priate aspect of themselves to each Quarter, and ask that Quarter 
for support in another aspect that needs bolstering. Students 
ready for Self-Dedication are going to have some ideas already; 
if there are any Traditional elements they need to include, or 
anything they should avoid, now’s the time to say so! 

The growth of children quintessentially symbolizes what we 
worship, it seems to us, and merits great devotional attention. 
Our ancestors observed rites and performed rituals for the needs 
and circumstances of their lives, and so must we. We preach 
strength through diversity and infinite possibilities, so we need to 
honor and value that diversity and those possibilities. That means 
recognizing them and truly celebrating them in our students’ and 
children’s lives. 



Sun Jay School 


As I’ve said, we think of raising a child as an act of magic— 
sacred and requiring much care. So, in talking about raising 
Witches, it makes sense to start where we would in working magic: 
with the preparations. Assuming you’re already familiar with the 
preparations required for having children, we’ll look at the prepa¬ 
rations we think are required for teaching Wicca to them. 

Before you have any Sun Day School flyers printed, there 
are lots of things you need to think about. Exactly what those 
things are—beyond the administrative and logistic challenges 
all such projects face—depends on who you are. What fami¬ 
lies, covens, and communities need to do to get ready to teach 
children will vary. 

The details of your approach also depend on where you 
live, what resources are available to you, and what local chal¬ 
lenges you face. These kinds of circumstances change, and we 
need to take local attitudes into account when we plan to 
teach our children (of any age) about the Craft. We haven’t 
developed a universal checklist, but we’ll address some of the 
things we think are important. You need to think about your 
situation and make your own checklist! 
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No matter how formally or informally you’re planning to 
teach, and no matter how many children or what age group 
you’re working with, it’s appropriate to give your endeavor some 
structure. Our Circles and our understanding of “astral physics” 
give our magic its structure. We can structure our teaching just 
as secular teachers do, borrowing some concepts that are not 
hard to understand even if you don’t have a formal background 
in education. 

Plenty of people use the words “curriculum,” “syllabus,” and 
“lesson plan” interchangeably, and that’s the root of consider¬ 
able confusion. Once we’re clear that each of those words names 
a different aspect of the process of teaching, it all becomes clearer. 

The word “curriculum” (Latin) refers (per my poor old 
Webster’s New World Dictionary, 1960) to “a specific course of 
study or, collectively, all the courses of study in a school, uni¬ 
versity, etc.” The word “syllabus” (Greek) means “a summary or 
outline containing the main points, especially of a course of 
study.” Curricula and syllabi (the words’ plural forms) help you 
develop focused lessons and offer a framework for older stu¬ 
dents’ participation in lesson planning. A syllabus written to 
each element of the curriculum helps clarify your subject. (That’s 
different from “knowing your material.” It means being quite 
sure about the focus of the class, and knowing what material 
does not belong in the syllabus, as well as what material does.) 

A lesson plan specifies what you’re going to teach, how 
you’re going to teach it, and—this is pretty important—how 
you’re going to decipher whether or not the child has learned 
the lesson. Mind you, written tests are not the only way to 
measure students’ understanding. However, challenging students 
to demonstrate what they have learned is time—and nature— 
honored. Well and appropriately designed “tests” are joyful dis¬ 
coveries of what students have learned. 

So, a curriculum tells you what categories of information 
you’re presenting, a syllabus tells you what specific pieces of 
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information you’re going to include from those categories, and a 
lesson plan tells you how you’re going to present those pieces of 
information and how you’re going to know you’ve gotten them 
across. We think it’s wise to work out your curriculum and a 
syllabus, and at least the first few lesson plans, for practice and 
for starters, before you print up the flyers. Some people work 
better by plunging in with more enthusiasm than preparation, 
and when it works, that’s an example of strength through diver¬ 
sity. When it doesn’t, it means you should try another approach. 

Other examples follow, but I’ll start by suggesting ways to 
write age-appropriate syllabi for a six-topic curriculum. 



Infancy 

Early Childhood 

History 

good memories of 
comfort and safety. 

Gardner is father of 
Wicca. 

Thealogy/ 

Cosmology 

Be gentle, no violence. 

Mother Earth and 
Seasons; Green Man 

Ethics 

Be gentle, no violence 

Always ask; how to 
vent acceptably 

Ritual 

Dance, chant, incense, 
music. 

Correct Circle behavior. 

Lore 

Songs. 

Stories. 

Magic 

Somebody comes every 
time baby cries. 

Reality checks on fairy¬ 
tale magic, focus on 
Nature’s magic such as 
buds in Spring. 
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Later Child¬ 
hood 

Adolescence 

Young Adult¬ 
hood 

History 

Developments 
since the 1950s 

Paleo informa¬ 
tion. 

About contro¬ 
versy. 

Thealogy/ 

Cosmology 

Triple Goddess 
grain and game 
God. 

Comparative 

religions. 

In-depth on 
various topics. 

Ethics 

Rede and Law; 
authority and 
responsibility. 

Fate, free will, 
“karma.” 

Ethics of spell¬ 
casting. 

Ritual 

Elements and 
purpose of 
ritual, difference 
between Sabbats 
and Esbats; first 
Dedication? 

Comparative 
ritual & 
increasing 
participation, 
Manning or 
Womaning? 

Creating and 
collecting tools; 
Traditional lore, 
etc.; if on an 
initiatory track; 
gatherings. 

Lore 

More stories and 
how stories work. 

Comparative 

lore. 

Researching 
lore, memoriz¬ 
ing or writing 
stories or songs. 

Magic 

Difference 
between wishes, 
dreams, tan¬ 
trums, etc., and 
real magic, 
simple “energy 
running” and 
visualization. 

Comparative 
types of magic, 
various cultural 
and community 
styles; more 
about ethics, 
authority & 
responsibility. 

Magical physics 
and basic 
correspon¬ 
dences; develop 
specialty or 
outline a 
research project. 
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Sometimes the best-written lesson plans go awry. Sometimes it’s 
because something wonderful happens and the planned lesson is 
happily abandoned to take advantage of whatever is going on. Some¬ 
times it’s because somebody, maybe you, messed up. Make an “execu¬ 
tive decision,” up front, that it’s okay to make a few mistakes. You’re 
going to be working with children, and in some respects beyond the 
joke, it really is their job to make mistakes. (If you’re working with 
adults, you know they need even more comforting.) If you’re going to 
convince any of them that their mistakes don’t doom them, you 
need to get past feeling doomed by yours. 

Sometimes, we feel as mistakes things that aren’t mistakes. 
For example, sometimes TAWN has a Moon School, and some¬ 
times it doesn’t. How many members have children who are 
interested is one determining factor; how many members are 
interested in teaching is another; what resources are available is 
yet another. Something else that can change is a group’s 
membership’s ideas about what the group should be doing. But 
it’s not useless to develop a curriculum, or aspects of a curricu¬ 
lum. That can be on hand when need supports the idea of a 
Moon School. Better our teachers have “too many” resources 
than not enough resources. If you have ideas, clarify and de¬ 
velop them, and make them available to your community. The 
worst that can happen is that you’ll have helped the future, and 
that’s actually a good thing. 

Teaching styles are at least as different as learning styles, and of 
course, the subject matter has something to do with how we teach, 
too. No matter what our teaching style is or how hard we worked 
to develop it, we need to remember that it’s the religion we’re trying 
to impress upon the children, not our own brilliance. Teachers 
need to check in, now and again, to make sure the lessons are 
getting across and making sense. 

Whether or not you use written tests, talk to your students 
and work with them to their capabilities. Even if they can memo¬ 
rize and recite what you said, or answer test questions correctly, 
converse with them—dance in a circle with them—and get a 
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feel for if and how they’re understanding you. Keep records of 
these conversations so that you can stay in touch with how 
much you’ve accomplished! 

Records of your interaction with your children or students 
may also suggest other effective approaches to your material, may 
highlight an interest that can be pursued, or suggest a metaphor for 
relating ideas in new ways. There are lots of “education” books 
about teaching techniques and methods, and some of them are 
helpful. There are many other books inventorying various creative 
projects that can be independent activities or put in the context of 
specific lessons. One of your best resources for teaching Wicca is 
your students. Listen to their questions, and help them be patient, 
but rejoice in their impatience to learn! 

It’s generally good when the way you teach kind of matches 
the material you’re teaching. Witchcraft teaches us that life is an 
adventure, so it’s alright for its teaching to be an adventure. For 
example: You don’t teach chants just by writing the words on the 
board. You have to let your students practice chanting, so they 
can learn not only the words, but the way it feels to chant, and to 
hear live chanting, and to be part of a group creating something 
beyond themselves by chanting. 

Where we live, public classes (for grown-ups, but children 
have attended with their parents) are offered by a British Tradi¬ 
tional priest, often more than once a year, through the Open 
University. The lessons are designed to give a broad view of the 
Craft’s diversity, and emphasize the similarities among the Tra¬ 
ditions, while celebrating their distinctions. We recommend 
them to newcomers to the Craft (and the Craft in Tucson); we 
took the Explorer to them several times. (The instructor was 
concerned that some material was “too adult” for a 5- or 6-year 
old, though we found none of it objectionable. His problem was 
moral, but in some places, it would’ve been legal. If the law in 
your state says children can’t look at slides of naked bottoms or 
the occasional naked breast, or at a Maypole, roll your eyes and 
moan, but don’t take any chances. 
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Before You Print Up the Flyers 

S* Who will you be teaching? How many children? Is 
your child one of them? 

S* How old are they? Are you working with a same-age 
group, or a multigenerational crowd? How do they 
get along? How do they feel about all this? 

Who will be doing the teaching? Parents? Elders? A 
team? Several people from the community? The same 
people every time? Guest speakers occasionally? 

How do the children you’re working with learn best? 
Through physical activity? Through craft projects? 
Through visual media? Through audio media? In tra¬ 
ditional classroom or other formal situations? One- 
on-one? In learning pairs or teams? By focusing 
intensely on one aspect of a subject at a time? By 
understanding a wide context first? 

What is your idea of the perfect teaching situation 
for your circumstances? Have you shared this vision 
with others? Have you heard anyone else’s ideas? Can 
you support other ideas that the community would 
like to try? How close to your ideal can you come, 
and how can you do this? 

That last question asks you to think about all the mundane 
tasks such as counting the kids, talking to their parents, talking 
to group community leaders, creating a syllabus and lesson plans, 
finding a space, rounding up some blackboards and chalk, re¬ 
searching the subjects, preparing the hand-outs, etc. The ques¬ 
tions that come before it should be helpful to you in defining 
the scope of your teaching. 

In many public schools these days, the first order of the day is 
to keep the students under control. Our emphasis has to be on 
the truth of the Craft, and not on power-over our students. For¬ 
tunately, the circumstances in which we educate our children to 
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the Craft don’t involve similar security concerns (though we 
still have to look out for custody suits). But we run into power- 
over trouble, too, because Wiccans sometimes have trouble say¬ 
ing no to each other. 

Saying No 

Would it break your heart to kick angelic little Phaedra out 
of class this week because she’s licked and stuck no less than five 
lollipops in Jasmine’s hair? Could you banish a junior-high- 
schooler because she or he can’t stop making smart-aleck re¬ 
mark during a presentation or a discussion? Could you recommend 
to Sunrise’s parents that they hold off another year until he has 
better social skills, or suggest they talk to his doctor because he 
hasn’t got the control of body or attention that other children 
his age have? 

How would it feel to be little Jasmine, or her mother, or the 
shaggy haired boy on the other side of Phaedra (who couldn’t 
listen to the lesson because he had to keep an eye on Phaedra)? 
Imagine being a parent who hears that at Sun Day School to¬ 
day, we learned that Teacher loses it after Billy pretends, for the 
sixth time, to see a squirrel up the side of the tree. Sunrise’s 
parents might be awfully angry if you suggest there’s anything 
“wrong” with their darling. You have to know where you stand 
about mentioning such things. You need to be clear and confi¬ 
dent about the limits you set on class behavior, too. 

You may be working with children you’ve known for years, 
maybe all their lives, and whose families you know. You care about 
these children to begin with, so when you teach, you’re bound to 
feel some responsibility to and for them as individuals; but it 
doesn’t end there. It doesn’t even end with your responsibility to 
all the children as a whole, or to any group that sponsors, sup¬ 
ports, or shares your teaching effort. When you teach Wicca, 
you’re not working for the children, you’re not working for the 
group or community, you’re working for the God and the God¬ 
dess. Your first responsibility is to Them....so? 
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So, when a child (of any age, including the ones who look 
like grown-ups) is disruptive, you need to go into “priestess or 
priest” or “administrative” mode and deal with it quickly, firmly, 
and matter-of-factly. Otherwise, you risk enabling that child’s dis¬ 
ruptive behavior, and that does him a disservice, too. Call it what 
you will—if you want to teach Wicca, you have to know much 
more than your “stuff.” Just like when you do magic, you have to 
know a lot more than the correspondences. Of course, it’s not all 
that often that disruptive children—or parents, or neighbors— 
will be a serious problem; it’s only our cultural reluctance to say 
no that makes it such a big deal. 

Once you’ve got your curriculum and your syllabus and a 
few lesson plans ready, and once you’ve laid the behavioral ground 
rules and worked out the class schedule, what happens? Apart 
from having enough construction paper or a slide screen with¬ 
out a rip in it, what else can you do to get ready? 

There is still some controversy among Wiccans and other 
Neo-Pagans about how to teach Pagan children their religions. 
There are time constraints: how often and how long you will be 
able to meet will influence what you can teach. The make-up of 
the community will be a factor, too, as we’ve already seen. But 
no matter how you approach the subject of religious education 
for Neo-Pagan youth, you have to get it reasonably well orga¬ 
nized before you begin. 

The first children you teach will be your own, because you’re 
the one who’ll hear their first questions. Canyondancer and I have 
developed some material about answering “the hard questions,” 
and we offer it as raw material for you to develop as you share your 
religion with your own children and the community’s children. 

There is no one Witch of any Tradition who can say, once 
and for all, what’s always right and what’s always wrong. Follow¬ 
ing Wicca, we trust our instincts and rely upon our experience 
and each other. Wiccan principles and tenets offer us guidelines 
and encouragement to answer the hard questions for ourselves, 
and to respect other people’s different answers and decisions, be¬ 
cause our diversity nourishes us. 
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Wicca’s cosmology acknowledges, in our worship of a genera¬ 
tive and eternal Goddess and a God who dies and is reborn, the 
complimentary nature of matter and energy in the various forms 
which compose the universe. Wholeness and Individuality are 
the poles between which energy dances, and they are both—with 
everything in between—worthy of appreciation and celebration. 

In the beauty of Earth’s landscapes, in the power of our uninhib¬ 
ited feelings, in the diversity of life, in the universal pattern of birth, 
growth, death, and rebirth, and in the depth of our wonder, we find 
our guidance and comfort, our “chapters and verses.” We recognize 
Nature as sacred, and ourselves as part of Nature, so we feel no 
separation from deity. “Thou art God/dess,” we say to each other. 
Wicca has no need to call anyone a sinner; mortality is not immoral 
or a punishment, and the Lady and Lord love us all unconditionally. 
Incarnation does not separate us from the Gods, and we do not look 
at life as a vale of tears—no, no! We see a grotto of growth! 

Reincarnation is a tenet of Wicca; and if you ask 12 Witches 
how it works, you’re likely to get 13 answers! The understand¬ 
ing we all have in common, though, is that we will be back 
around again, one way or another. We also know that what we 
do in one life affects all our others, but our ideas about “karma” 
are not vengeful or punitive. We’re not trying to get “good 
enough” to be excused from coming back again, either: rebirth 
is simply “the way the universe works,” just as gravity is “the 
way the universe works.” 

Wicca is a religion of experience rather than dogma: we have 
no commandments, but the Wiccan Rede and the Threefold Law 
capsulize the “rules” we affirm across all our Traditions: “An ye 
harm none, do as ye will,” and, “What you put into the World(s) 
returns to you threefold.” Because we are conscious of a kinship 
with the rest of life, our considerations of “harm” and “none” are 
very wide indeed. We have no fear of our Gods, and no sense of 
“mereness.” We trust in the bits we don’t know or remember 
about life, and that trust in generated by our love for the bits we 
do know. We’re not threatened by other peoples’ religions and 
cultures being different from ours, because life, like a field of flow¬ 
ers, is more beautiful for its great variety. (Thorns? Sure there are 
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thorns, but they don’t make the roses less lovely, they only 
remind us to be careful.) 

Guided by these ideas, Wiccans look to the inner truth for 
answers to the hard questions. We are never asked to deny our 
fears or angers, but we are responsible for transforming those en¬ 
ergies and using them constructively in our own lives and in the 
world. This transformation is the heart of magic, and the heart of 
the Craft. If there were a single answer to the hard questions, it 
would be “transformation.” There are no “pat” answers, but there’s 
a pat on the back for finding your own answers. 

Wicca, with its trust in the sacred nature of life and its 
confidence of the God’s and Goddess’s unconditional love, lets 
us appreciate everything about our mortal experience and gives 
us guilt-free answers to the hard questions. The basic tenets of 
the Craft—that the Goddess and God represent the comple¬ 
mentary polarities of the universe, the belief in magic and rein¬ 
carnation, the idea of the Web of Wyrd that binds us all to one 
another—empower us with responsibility (rather than blame) 
for our lives. It is from this perspective that we approach life’s 
challenges and consider these, fairly standard hard questions. 

Why am I alive? 

Well, Mommy and Daddy love each other very much, and... Or, 
the Big Bang was material, and the Goddess’s creation of conscious - 
ness is spiritual. It is the nature of the universe/Goddess to be alive 
and creative. 

Okay, but what are we supposed to do about it? 

We ’re supposed to do as we will, and we harm none. We ’re sup - 
posed to ask naught of sacrifice and love all beings. The purpose of life 
is life and its experience! 

Why do bad things happen? Am I bad if I do a bad 
thing or a bad thing happens to me? 

No! “Bad” things may be the consequences of hasty or unfocused 
choices, fear, or ignorance, or chemical imbalance; sometimes they are 
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beyond human control. There s a difference between things you do wrong 
and things that happen to you. If you do something wrong, take respon¬ 
sibility and make up for it if you can, and if you can’tpay it back, then 
pay it forward. When “bad” things happen, on purpose or on accident, 
they raise energy, and that energy can still be turned to good work. 

Why did someone I love do a bad thing? 

From fear, most likely, or ignorance. There are chemically imbalanced 
brains, and fear can be just as crippling as any physical injury or disease. 
Fear and ignorance are behind every hurtful behavior. 

Is there divine punishment for wrong-doing? 

None is needed. For most physical-plane crimes, there are mate¬ 
rial consequences. With the God and Goddess, there is only the heal¬ 
ing, only the learning, only the experience ofWholeness. Love unto all 
beings is the Law ofthe Goddess, and the chant reminds us that “where 
there is love, there can be no fear. "Responsibility remains, and civil or 
criminal penalties may reasonably be imposed. But spiritually, guilt 
and punishment are destructive, not creative, and more destruction 
won’t build character. 

How should I respond to people who do bad things? 

First, restrain them if that’s necessary, and get yourself to safety. 
Calm their fears and yours. Teaching and healing are easier if you love 
them anyway, and don’t take it personally. (Obviously we are not talking 
about extremely violent crimes here; don’t take chances: call 9-1-1 if you 
need to.) 

How should we handle our own fears? 

Acknowledge them, and then inform them so thattheyaren’t unrealistic. 
For instance: you won’t Ml off the world ifyou go to Australia; you won’t 
catchAIDS fromhuggingsomebody; normally, peoplewillspeaktoyouagain 
after what you did or didn’t do. On the other hand, it’s good to be afraid of 
stickingyourhands into an old woodpile and havingsomethingvenomous or 
rabid bite you, because thafsnotatall unlikely! Work with the energy of fear to 
spin itintosomethingconstructive. 



Sun Day School 


179 


What about this sex business, anyway? 

Sex is only bad when it is a business. There is no natural conflict 
between our hormones and our higher selves; yet some pleasures and 
parts are so special we want those we share them with to be equally 
special. Everybody’s body is beautiful and deserves respect. Sex isn’t 
all there is to love, and not all love is sexual. Sex is good, very good, 
but it’s not worth dying for. 


Why do some people think we’re Satanists? Why can’t 
I talk about Wicca? 

Once upon a time, when Christian armies were expanding their em~ 
pires, they found that native Pagan people didn’t want to be conquered. 
The only way to replace Pagan religions with Christianity was to lie about 
Paganism and kill the Pagans who resisted. There are fewer swords drawn 
against us these days, but people still believe the same lies. People won’t 
believe them forever, but not everybody’s ready to hear the tmth yet 

Um, what about death? What happens when I die? 

Your body is cremated or buried to return it to the Earth. Your 
soul returns to the womb of the Goddess, “like a drop of rain, flowing 
to the ocean, ’’as the chant goes. Through the Mother we are all reborn 
many times, as the God shows us in His yearly cycle. “To love you 
must be bom, and to be bom, you must die, ’’some Wiccan Initiation 
rites confide. It’s sad never to see somebody again in this lifetime, but 
it doesn’t have to be scary. Death is not a punishment, it’s the begin' 
ning of rebirth. Only bodies die; love never does. 

Exactly how you present these premises and points to your chil¬ 
dren depends only partly on your child’s age and ability to under¬ 
stand. It depends very much on which are the hardest questions for 
you. It’s good to learn, with your children, things like state capitals 
and assorted crafts, even about effective behavior in the world. It is 
not good to work through your own childhood issues in your child’s 
life. (It’s good to work them out, though, and it’s good to see when 
you’re working them out inappropriately, and to find a better way.) 
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If it’s difficult for at least some grown-ups, individually, to 
sort through basic thealogical questions, it’s hard for groups, 
too. The bigger the group, the greater the effort required to 
agree on the basics. For some communities, agreeing, in theory, 
that organizing a Sun Day or Moon School is the easy part. 
Coming to agreement on a specific core curriculum might pose 
more challenges. Where do you start? 

Well, you start here, by reading this and other books and 
otherwise networking with other people who have experience 
and ideas. You do your homework (fair enough, right?) and use 
as much as you can of what you find. With the energy you save 
not trying to reinvent the wheel, you can focus on identifying 
and marshaling the resources available to you. 

You can read about successful teaching techniques in all kinds 
of education books, but there are very few specifically Wiccan or 
Neo-Pagan books about teaching. There are very few books that 
offer support for Wiccan and Neo-Pagan Sun Day School pro¬ 
grams. If any Traditions of Wicca have developed specific materi¬ 
als and techniques for teaching their children, they’re not public. 
Many Traditions decline to take students younger than 16 or 18 
years old, even if they are Pagan children. More and more Wiccans, 
though, are interested in teaching their children more deliber¬ 
ately than casual opportunities may allow. 

It makes sense to us to focus on history, thealogy, cosmology, 
ethics, ritual, lore, and magic. Developing a consistent curricu¬ 
lum from these categories establishes some guidelines and should 
help keep the presentations balanced. Of course, you don’t present 
the same material in the same way you present it to older kids or 
teens as you would to young children. Fortunately, what we can 
teach about Wicca is quite a rich body of information and lore, 
and lends itself to being understood on several levels. 

We introduced the Explorer to the Gods first by Their simplest 
names: Mother Nature and Father Time. In fact, the Adventure 
Tradition does not recognize a (capital F) Father aspect of the 
God, but children can’t understand distinctions like that until 
they’re much, much older. As the Explorer grew, we introduced 
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him to other aspects of the Lady and Lord, so that his under- 
standing matured as he did. A Sun Day or Moon School would 
need to offer its curriculum in different forms for children of 
various age groups. Especially if you can’t meet at least once a 
week, it’ll be the “6years old and older” crowd that responds 
best to information, while the younger ones will do better with 
an emphasis on activities. 

Here’s a suggestion for the sort of “small-c” craft program 
you might want for those younger than 6. (Cauldron-lucks are 
what TAWN calls its pot-luck meetings, Fall Fest is TAWN’s 
annual open-to-the-public Mabon festival, and “luminarias” are, 
in this case, punched tin candleholders.) 

$® January: macaroni necklaces—significance of ritual 
jewelry in Neo-Pagan religions. 

S* February: construction paper Valentines—ways we 
know the Goddess loves us. 

* March: Ostara baskets—seed packets and egg-carton 
planters. 

$® April: construction paper (pre-cut shapes and colors) 
collages of favorite animals—animal correspondences. 

>♦ May: Maypole—color correspondences or kinds of 
creativity (making babies, dancing, baking, under¬ 
standing new ideas, etc). 

5® June: flavored ice cream or slushie making (if no one 
has a machine, rent one)—this could be fund-raising 
for Moon School field-trips, too—and bits of flavor¬ 
ful cooking herb lore 

>» July: pool party at someone’s house after cauldron- 
luck. BBQ and fireworks (if legal in yoru state). Talk 
about freedom and responsibility and tolerance of 
other people’s religions and about citizenship. 

5® August: games! If it’s too hot for foot races and 
such, then quieter games and the prizes are spe- 
cially-baked/flavored loaves of bread. (Lugh estab¬ 
lished games in his mother’s name at Lughnassadh. 
The word “Lammas” comes from the Anglo-Saxon 
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for loaf-mass.) Ask parents to save tin cans for 
October’s activity. 

September: making masks on the theme of the Fall 
Fest’s costume contest. Talk about the theme, and 
about community. Remind parents about tin cans 
for October’s activity. Remind kids and parents to 
bring a donation for the Food Bank to Fall Fest. 
October: decorating tin cans (any size) to make 
luminarias. Talk about the darkness of Winter and 
ways our beliefs can light our way. 

November: construction paper turkeys. Discuss the 
ways that feasts are communions, how we’re all inter¬ 
related, etc. 

}* December: ll"xl7" construction paper Yule banners. 
Talk about Yule customs and their origins. 

You have to take the attention span of your students into 
account, and be prepared to structure your lessons not just to 
“get around it,” but to take advantage of it. If little kids need to 
get up and run around every 20 minutes (and they do), then 
come up with some running exercises or games that reinforce 
what you’ve just been teaching. 

Reinforcing Your Lessons 

Early in childhood and later, through adolescence and into 
young adulthood, kids like to move; sometimes they just can’t 
help it. Here are some examples of physical activity that can 
reinforce or expand on many Craft lessons: 

* If you’re talking about Celtic myths, re-enact the 
Lughnassadh games Lugh established in honor of his 
mother; if you’re studying Goddesses, run like 
Artemis through the forest. 

If you’re talking about quests, set up a scavenger hunt. 

S* If you’re talking about challenges, take a deep breath 
and line up a tug-of-war. Play charades. 




Sun Day School 


183 


S* If you’re working on concentration and visualization, 
try a human chess game, or checkers. 

Play a game of freeze tag and let the kids speculate 
on what it means. 

Generally speaking, for younger children, look at fewer subjects. 
Once kids are verbal, you can talk to them about almost anything, 
but the younger they are, the simpler you have to keep the subjects. 
The Explorer soon outgrew his first understanding of the Goddess 
and God as Mother Nature and Father Time, but those simplifica¬ 
tions got him started. (Remembering these earliest names did not 
confuse him later, when he learned that our Tradition does not see 
the Lord as a “Father.”) We told him that these were names of “those 
we worship,” (that’s just about all we told him) because that’s all he 
wanted to know. We left it to him, in his own time and experience, 
to get some ideas about what those names meant, and what worship 
was (beyond the Circle experience). 

We find that you can trust children to ask you about the 
things they’re trying to understand, and that you can often tell 
by what and how they’re asking what aspect of the answer they’re 
looking for. We all know the story about little Billie coming 
home to ask her parents where she came from, which prompted 
from them the whole birds-and-bees story. When she still looked 
puzzled at the end of that story, her parents asked what she still 
didn’t understand. Little Billie was wondering where she came 
from because Adelina came from Pittsburgh. (It’s only cute when 
it happens to somebody else.) When you’re teaching children 
you know, pay attention to their body language and their psyche 
language as well. 

You will notice that you have more information than you 
can give your students. This is good. Their challenge is to learn; 
yours is to categorize what you know usefully so you can give the 
children what they are able to apprehend. Introduce new material 
gradually, and let the children themselves pick up the pace by ask¬ 
ing for more information when they’re ready to learn more or faster. 

Pay attention to any specific comments children make when 
you talk to them about organizing classes. Making notes is not a 
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bad idea. If you’re attentive to their interests, and if you inte¬ 
grate those interests with the other subjects you teach, then 
you will have more willing students. Then, in addition to teaching 
Wicca, you’re teaching a love of learning, which is one of our 
primal gifts from the Gods, one we can be proud to instill in our 
children. This doesn’t mean you let children tell you what to 
teach, only that you can take advantage of their interests to 
relate your lessons to their lives. 

Our practical model of the cosmos (many Wiccans, but not 
all, use it) is the Anglo-Saxon Web of Wyrd, which posts intri¬ 
cate, multi-dimensional, and virtually infinite interconnections. 
As above, so below: in the structure of the universe we have the 
Web connecting everything, and in the structure of our brains 
we have the corpus callosum connecting everything. We think 
that’s...Significant. As science reaches for its unified field theory, 
so we reach for ours. Whatever we teach, it has to be consistent 
with a fundamental cognizance of it all. 

There’s a lot to consider—and undoubtedly much to resolve— 
when you decide on formally teaching Wicca to children: you 
could call it a daunting task. Dividing this big job into several 
easier-to-handle little ones, here are five tips that summarize how 
to organize Craft classes for children: 

1. Be specific about what you’re teaching. Create 
a curriculum and make a syllabus and lesson 
plan, and keep your students’ attention spans 
in mind when you do. 

2. Remember that you don’t have to teach 

everything all at once. 

3. Think about how to present the material most 
effectively. 

4. Your course might introduce students to a 
variety of topics in an overview, or concentrate 
on one or two elements of thealogy or magic. 
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5. Know the boundaries of the material you’re 
offering; know what does not get class time. 

Your curriculum is the backbone of your educational program. 
It tells you what you’re going to teach, what subjects you feel your 
students need to learn in order to understand Wicca. If you plan to 
teach history, thealogy and cosmology, ethics, ritual, lore, and magic, 
then those six subjects are your curriculum. 

A syllabus gets a little more specific: What history are you 
teaching? Ancient? Modern? What rituals will you tell them 
about? Sabbats? Moons? Passages? All of them? In creating a 
syllabus for each of the topics in the curriculum, there’s a risk of 
implying that each of those topics should be taught separately. 
We think it’s much more realistic to integrate them, but this 
must be done differently for different age groups. 

History 

When we talk about teaching Wicca’s history, we run into 
some difficulty immediately. What is Wicca’s history? (See Burn¬ 
ing Times in the Glossary.) One solution to this problem, par¬ 
ticularly with younger children who aren’t yet interested in the 
academics, is to teach Wicca’s modern history. To say that 
Gardner founded modem Wicca doesn’t pass judgment on ear¬ 
lier times. The “history” component of your curriculum can be 
greatly simplified for young children (“Gerald Gardner is the 
grandfather of Wicca” might be all you need to say. If you can 
show them a picture, he’ll stick in their minds!) There’s plenty 
of room to expand the topic for older children. 

For older children, a brief overview of the variety of Wiccan 
Traditions and when they developed, characterized in just a few 
sentences, is appropriate. Adolescents can begin to explore other 
Pagan religions, and the paths of Asatru and Druidism can be 
introduced, along with their histories. Young adults, as I’ve sug¬ 
gested, can read Hutton and other serious scholarship, and per¬ 
haps undertake research projects themselves. 
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Thealogy/Cosmology 

What do we believe about deity and how the spiritual or 
magical universe works? Young children seem to do well with the 
concept of Mother Earth, and introducing the God as Father 
Time is also an option. With young children, the most important 
lesson to convey is that the Goddess and God love us uncondi¬ 
tionally, even when we get hurt or scared or make mistakes. The 
gods are not threatening. The Wheel won’t be fully understood 
by the youngest, but they’ll enjoy seeing the illustrations and 
learning to make seasonal associations. 

Older children can begin to understand that the Goddess and 
God aren’t a big lady and a big man who live in the clouds. They will 
naturally wonder about how things work—and the difference be¬ 
tween make-believe and real magic needs to be made clear. Their sense 
of time is developing nicely now, so more work on the Wheel is 
appropriate. Adolescents and young adults can discuss the Wheel’s 
symbolism in still greater depth, and explore various aspects of the 
Wiccan Goddess and God, as well as exploring other Neo-Pagan 
religions more thoroughly. 

Ethics 

In a brochure about the basics of Wicca distributed by Mother 
Earth Ministries-ATC, a Pagan prison ministry I work for, ethics is 
the first thing we talk about. It’s the first thing we mention when 
we’re teaching people new to the Craft, too. When we’re teaching 
kids, it should be part of everything else we teach, but the subject 
needs specific attention, as well. Young children can begin by learn¬ 
ing that you don’t touch anybody’s Altar or Tools or jewelry without 
asking and getting permission first. 

Older children can start to understand the magical or astral 
reasoning behind our ethical rules. It’s also appropriate to discuss 
the rules other religions follow, and notice both similarities and 
differences. Adolescents and young adults are likely to want to talk 
about very particular situations as they work on sorting out the fast 
and furious changes in their lives. 
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Ritual 

Young children like to dance and they enjoy holding hands 
and moving in circles; but they also like to say no because it’s a 
very powerful word. The many parents (us and our coveners 
included) who let their children play freely in and around Circles 
know that children’s attention wanders. If you want to intro¬ 
duce them to Circles a little more formally than once a month 
in the family room or backyard, start slow. With very young 
kids, forming a circle by holding hands is an accomplishment 
itself! As children get older, they can understand the concepts 
of Quarters, and can start to learn about tools. 

Older children are ready to learn more about ritual forms, 
and may be interested in creating ritual themselves, or contrib¬ 
uting ideas. Subtler points can be introduced now—the differ¬ 
ence between invoking and inviting and between dismissing 
and thanking. Adolescents may be ready to take some part in 
ritual. Campsight usually asks an adolescent girl to be the Maiden 
at our Yule ritual because it’s one of relatively few ritual roles 
that can be giggled and blushed through without disrupting the 
rest of the rite. Young adults should be ready to understand the 
broadest and most abstract implications of ritual, and, if they’re 
working toward coven membership, they can start memorizing 
specific ritual elements and forms. 

Lore 

Lore can be explained to little children as “stories.” There are 
plenty of sources, and young children will enjoy anything from the 
Cerridwen and Gwion story (if it’s told so as not to scare them half 
to death) to any of the wonderful children’s stories available at 
bookstores today. Older children can begin to cope with some more 
specific stories—ranging from fairy tales to tales of the Burning 
Times. Older children are also ready to hear family and community 
stories. Adolescents and young adults can work with Wicca’s lore 
by retelling familiar stories, and by telling their own life story in 
mythical terms. They’re also ready for any non-Oath-bound Tradi¬ 
tional lore, including any skills your Tradition teaches. 
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Magic 

Young children, and even older ones, need more reassur¬ 
ance that they’re not making things happen in the world than 
that they are. What they need to be sure of is that the rules of 
magic will keep them from doing harm inadvertently. As they 
get older, they’re ready to start learning various energy tech¬ 
niques, like visualization and memorization. They are able to 
understand more, and more complex, correspondences as well. 
They can also begin to learn about chakras, and short guided 
meditations are also appropriate. Older children are ready to 
start keeping journals, an easy way to develop the discipline 
that magic requires. 

Adolescents are ready to learn that there are different kinds 
of magic, and that sometimes, things “just happen.” Various 
theories of magical physics can be introduced to them, too. Young 
adults may be ready to work magic on their own, but they’re 
probably not ready to improvise without supervision. They may 
be interested in research projects, too, on a variety of topics. 

Later Childhood: Syllabus for Six Sessions 

Here’s a sample syllabus for six sessions with children be¬ 
tween the ages of 6 and 11: 

1st session Intro to Craft as real religion, different 
from popular images (history). 

2nd session Goddess and God, how we think 

about Nature (thealogy/cosmology). 

3rd session Where does everything come from 

and go? Mention of Summerland and 
reincarnation 
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4th session When Witches meet, what we do when 
we meet, and the need for secrecy 
(ritual, lore). 

5th session Spells, charms, amulets, etc., “good” 
and “bad” magic, intro Law and Rede 
(ethics, magic). 

6th session Review of Craft as real religion, 

different traditions, public still learning 
(history; ethics; the future). 

Your lesson plan is basically your “order of lesson,” and in 
addition to specifying exactly what you’re going to talk about, 
you have to give some thought to how you’ll present what you’re 
teaching. Will you have guest speakers? Go on field trips? Show 
slides or films? Will you wear robes or street clothes? Will you 
use an opening ritual? Will you need room to pace? Do you like 
to use a blackboard? Poster-boards? Handouts? Reading assign¬ 
ments? Writing assignments? 

Some assignments measure themselves—book reports and 
“make something” projects, for instance. Others—like enjoying a 
slide show or listening to someone read—don’t. You have to think 
about how you’re going to find out whether or not the children 
learned what you wanted them to leam. It’s great to get the did - 
you'all'have'a'good'time'today' YES! kind of feedback, but having a 
good time and grasping a concept are two different things. As a 
teacher (and priestess or priest too, quite likely), you need to care 
more about their grasping the concepts than liking you. 

For ideas about creative “testing” and how to know that 
your test is testing what you want to test, check with...your 
local librarian. She’ll help you find some useful books. You can 
also talk to secular teachers for ideas and suggestions of books to 
look at. It’s some trouble, but aren’t your kids worth it? Isn’t Wicca? 
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Sample Lesson Plan: 

Session Three (one hour) 

A lesson plan derived from our sample syllabus is laid out 
below. 

Show commercial calendars that include some 
Pagan holidays and the phases of the Moon; 
introduce Wheel of Year. 

>* Show illustrations (slides, pictures from books, 
pictures from your coven’s scrapbook) of Sabbats 
and Esbats; discuss celebrations at Festivals and 
magic at Moons. Break for refreshments, after 
talking about Cakes and Ale. 

5* If Craft is about Nature that everybody can see, 
why do we have to keep it a secret? Talk about 
different kinds of secrets and that some can’t be 
shared because other people aren’t ready to 
understand them. Reassure students that they 
don’t have to keep icky secrets. 

!■» Close with a group hug, and be available to answer 
questions or facilitate further discussion for another 
few minutes (whenever possible). 

We think it’s important to plan ahead. Figure out what you need 
before you start teaching. For the sample lesson above, you’d need a 
way to illustrate not only the Wheel of the Year, but Sabbat and 
Esbat activities, and you need some snacks. You might be comfort¬ 
able with a black board, some colored chalk, and a copy of a book 
that has nice illustrations. You might rather create a poster board or 
other visual aide. You might be able to use an overhead or a slide 
projector. Maybe you’d like to include music; maybe you’ll want to 
get the kids into a practice circle. All that’s up to you! 

Prepare for your classes as you would for ritual. Give it the 
same respect. It’s not a play-date, for you or them. The right 
time for children to go off on flights of fancy about Wicca is 
after they understand the basics. Think about all kinds of things, 
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from glue and construction paper and scissors to a globe, from 
slides and pictures to a place to meet and refreshments. Make 
lists. You even have to think about how much it’s going to cost 
and whether students (well, probably their parents) will need to 
help cover that cost. 

Having a curriculum established, and syllabi for each age 
group, will be of enormous help in the task of sorting out what 
you need to teach which lessons. It’s less effective to try orga¬ 
nizing Sun Day or Moon Schools around the “stuff’ you just 
happen to have on hand. There is only so much you can do with 
glitter, glue, and popsicle sticks! However, it’s a good idea to be 
flexible in planning young children’s activities, so that you can 
take advantage of what “stuff’ people happen to have on hand 
and are willing to donate. 

Another good idea—appropriate on just about any level 
you can think of—is to get other people to help. If you’re teach¬ 
ing children other than your own, you need their parents’ per¬ 
mission, of course, but you also need their support and 
contributions. Someone in the community might have just what 
you need, so publish a wish list or call for help on flyers or in a 
newsletter. Ask local Witches to come and work with your stu¬ 
dents. Likewise, ask for suggestions and guest speakers for field 
trips to the zoo, the botanical gardens or arboretum, to a local 
ritual site, or somebody’s house who has a neat altar they can 
tell you about and let you admire. 

We’re an experiential religion, so our teaching is more along 
the line of making certain experiences possible and providing a 
context in which to understand them Yes, of course, sometimes 
you’ll lecture or otherwise present information pretty straight¬ 
forwardly. But it’s not supposed to be somebody standing at the 
front imparting knowledge and grace to assembled sinners. When 
we lecture, we should be talking about our subject because we’re 
passionate about it and it’s meaningful and inspiring to us. 

It’s been shown that many of us learn more and remember 
it better when the lesson is associated with at least three senses. 
We can see and hear the teacher, but taking notes or practicing 
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a dance step or singing amplifies the input, and makes it more 
likely that what we’ve learned will stick with us. Human beings 
learn in plenty of ways—some of us best by listening, others by 
reading, others by doing—and we need to present our teachings 
in as many of those modes as we can, to give our students the 
best chance of finding meaning in them. 

Finally, keep a journal. You’ll learn more from your experi¬ 
ence if you can refer to your notes, where you will undoubtedly 
find material of great practical value, too. Your experience will 
greatly enlarge your community’s resources, as well, so your notes 
will be helpful to other teachers. 

Some Traditions teach their children intentionally and com¬ 
munally, but the idea is still new to most Wiccans. It’s an exercise 
of creativity, considering what to teach and how to teachWicca 
to the children in our communities. Our way of thinking distin¬ 
guishes us as Pagans, and it can distinguish us as teachers, too. 

Here are some guidelines for developing syllabi from a curricu¬ 
lum, some charts to work with. Think about the relationships they 
imply. Use them to make explorations of Witchcraft more interest¬ 
ing, to provoke thought about Wiccan philosophies, attitudes, and 
approaches to life, and to enhance your and your students’ experi¬ 
ences of the Craft as religion and lifestyle. The blank spaces are 
invitations to fill in the blanks yourself. Charts and lists for you 
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and your students to finish are like guided meditations for your left 
brain. These make good teaching devices in vocal groups of older 
children, adolescents, and young adults, and they can be helpful 
tools in teaching adult apprentices in small classes. 

As you read, you’ll come up with lots of your own ideas, both 
generally and specifically appropriate to your community. New ex¬ 
amples and metaphors will occur to you, and new ways of present¬ 
ing material. This is one way the God and Goddess speak to us, in 
a carefully thought-out idea and in a sudden and delightful “Oh!” 
These charts present good ideas, but their real use is to inspire you 
to come up with another, better or more appropriate for your project 
way to organize and present material to the kids you’re teaching. 
Like any other magic, the more of yourself you put into this, the 
better it’s going to work for you and yours. 

Remember that not all charts have to be in rows like these.The 
best way to present information about relationships isn’t always in 
boxes. Some charts need to be round, and some are map-like. Inter¬ 
esting discussions with older students could ensue from a question 
about the appropriateness of presenting all sorts of information in 
other sorts of ways. An important distinction to make is between 
content and style. It’s important to get our facts right; it’s also impor¬ 
tant to present them in context, in a style consistent with content. 
After all, you wouldn’t want to sit people down in rows of chairs and 
just tell them about these great circular rituals we do. 

Ages 1'5 Ages 6-11 Ages 12-15 Ages 6-11 

To Know memorize 

correspon¬ 
dence 

To Dare camping 


To Will 

To Be Silent shhhfora 
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One of the first elements of Wicca we present to our children 
is the Goddess. Here are some suggestions about which of Her 
aspects to present at which ages: 

$® Infancy: This is the age of the Big Bang: a baby’s mind 
goes from not differentiating between self and others, to 
starting to. Our job is to help babies know they are safe 
even if Mommy and Daddy are separate people. Atten¬ 
tion on demand, to the extent you can manage it, is 
what a child under the age of 1 really needs, and one of 
the best investments of time and energy you can make. 

>® Early Childhood: She is the “Love that cannot be with¬ 
drawn;” He is the young child who dares to venture 
away from Mother because he knows he can always re¬ 
turn. The God’s journey around the Wheel takes Him 
far away and then brings Him back close, too. 

5® Later Childhood: Talk about the deity of Nature and 
the nature of Deity. Take cues from the children’s de¬ 
veloping understandings. 

>» Adolescence:_ 

Fill in this blank with your children or students. Does 
your Trad or community honor all Goddesses as one 
Goddess and all Gods as one God, or relate better to 
deities as full-fledged individuals? 

5® Young Adulthood: Maybe you’re already having regu¬ 
lar thealogical and cosmological discussions with your 
students; if not, start now! 

When you undertake to teach the Craft to children, you are 
both brave and pioneering. To those of you we never meet, we 
pay our respects and admiration now. 
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It’s hard. You might find resistance within your own Pagan 
community, and you may come under attack from the public at 
large if what you are doing is “out of the broom closet.” It may 
be difficult to get started, and people may be indifferent about 
helping out at first. Then again, everything may go swimmingly. 
Now, more and more often, it does. 

Brave hearts, y’all! Keep the faith, as we used to say, and the 
faith will keep you. Persist in perfect love and perfect trust, and 
you will be more of an educator and avatar than you’ll ever know. 
Keep the Magic flowing, 

Keep the Circle glowing, 

Keep the Young Ones growing, 

And that's good enough for me! 

The end...or is it? 

The children are growing, 
the students are learning; 
the magic is showing, 
the Wheel is turning. 

The Witches are teaching, 
the love is flowing; 
the young ones are reaching, 
the Qpddess is glowing. 

May everything in this book be fuel for your own inspiration! 
And may all your own efforts and energy empower you and your 
children, and all the generations to come. Sing blessed be, and 
blessed be, and blessed be again! 





Altar(s): The surfaces where we lay out ritual gear in prepa¬ 
ration of a Circle. Any place that we lay out sacred items to 
honor an Element, an Idea, or an Ancestor is also called an 
Altar. We can also distinguish between formal Altars and 
working Altars (usually capitalized). 

Apprentice: What we call someone who is learning the Craft 
from a teacher. We also call students of the Craft Novices 
and Dedicants. 

As above, so below: A way of saying that natural laws ap¬ 
ply universally and that our inter-connectedness makes all 
realms metaphors for one another. As above (the larger 
system, the macrocosm), so below (the individual system, 
the microcosm). 

Astral: A name for planes or dimensions of experience that 
exist beyond ordinary understanding and measurement. 
Some are personal, some are universal. 

Athame (ah- thah -mav or ath-uh-mav): The ritual knife, usu¬ 
ally double-edged, used to cast Circles and for other magical 
purposes. 
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Auras: Etheric bodies or force fields, energies that collect 
around and become part of organic bodies like ours. Kurlean 
photography is said to picture them. Learning to see or oth¬ 
erwise sense them is not hard, and Diane Stein’s book Stroking 
the Python has some good instruction. 

B.C.E: means “before the Christian era” or “before the 
Common Era.” 

Between the Worlds: Where the Circle puts you, a sacred 
space that exists in, and can draw energy from, all dimensions. 

Beyond the Veil: Another way of referring to that which is 
beyond what we can see, hear, taste, touch, or know intel¬ 
lectually. Ghosts and the Vastness of Space are both “be¬ 
yond the veil.” “Parting the veil” is a reference to perception 
beyond the distinction between life and death. Most “reli¬ 
gious experiences” are the effect of parting the veil. 

Book of Shadows (BOS): What Witches call their hand¬ 
written books of ritual, spells, charms, chants, journal en¬ 
tries, meditations, etc. The traditionally black-covered BOS 
is, as a rule, not shown to the uninitiated. 

Burning Times: What Witches call the Inquisition, when 
throughout most of Europe accused Witches were burned with 
other heretics. The period lasted for about 500 years, with the 
fiercest activity taking place from the 15th-17th century. In 
England, Witches were drowned or hung; they were hung (not 
burned) here, too. Wiccans must continue to honor our Burn¬ 
ing Times lore, but we must also acknowledge new scholarship 
about it. Ronald Hutton, a British scholar, wrote a book called 
The Triumph of the Moon (Oxford University Press, 1999) which 
I do not believe we can ignore. I think it’s important enough 
to summarize here, and we strongly recommend that you and 
your old-enough students read the whole book. 
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“The late Dr. Margaret Murray traced back and saw 
Witchcraft’s origins in Paleolithic times; 25,000 years ago. 
She saw it as a more or less unbroken line through to the 
present, and as a fully organized religion throughout west¬ 
ern Europe for centuries before Christianity. 

“As Christianity gradually grew in strength, so the Old 
Religion was slowly pushed back. Back until, about the time 
of the Reformation, it only existed in the outlying country 
districts.... 

“By the late seventeenth century the surviving members 
of the Craft had gone underground; into hiding. For the next 
three hundred years, to all appearances Witchcraft was dead. 
But a religion which had lasted twenty thousand years, in 
effect, did not die so easily. In small groups—surviving cov¬ 
ens, ofttimes only of family members—the Craft continued. 

“A rough estimate of the total number of people burned, 
hung or tortured to death on the charge of Witchcraft, is nine 
million. Obviously not all of these were followers of the Old 
Religion....” 

(— Buckland’s Complete Book of Magic, Lesson One) 

Most of our books tell this story. There’s been dissension, 
but it’s not been widely heard, and what’s trickled down has 
been popularly rejected for over 20 years! There’s new schol¬ 
arship, though, unimpeachable, and we mustn’t ignore it. 
Ronald Hutton’s Triumph demonstrates—incontrovertibly, we 
think—that Wicca’s beloved pre-Christian and medieval his¬ 
tory is, in fact, our lore. We can be pretty sure now that Pa¬ 
ganism was pretty well gone even before the Inquisition was 
declared. Between about 1400 and 1750, “only” about 50,000 
people were executed for “witchcraft,” and none of them 
were “us.” 

The real story is one we can be proud of, though. 
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Paganism was dead. It took a while for things to settle 
down after the Inquisition, the huge redistribution of wealth 
following the ensuing plague years, the Reformation and the 
Enlightenment. But once things did begin to settle down, 
people noticed something missing—Goddess. Her followers 
had been converted, but Her call was still heard, and the 
whole of English culture answered. Hutton outlines England’s 
(and Europe’s) two-century preparation, through art, litera¬ 
ture, poetry, anthropology, archaeology, and social science, 
for a restoration of Pagan principles. 

“In religious terms,” Hutton acknowledges of Gerald Gardner, 
“it might be said that he was contacted by a divine force 
which had been manifesting with increasing strength during 
the previous two hundred years, and that it worked through 
him to remarkable effect.” We can be proud of our newer, 
truer story. There’s a popular chant called We Are the Ebb, 
and one line states, “We are the Witches, back from the dead.” 
That’s our true story, and could Wicca have a better one? 

Cakes and Ale: What we share in Circle, blessed in the 
names of the Goddess and God before they’re passed around; 
and it’s what we call the point in the ritual when we share 
them. This is the time when photographs may be allowed, 
when jokes are told, songs are learned, questions asked. It 
can last scarcely any time at all, or for hours. 

C.E.: means “Common Era.” We use this instead of the Chris¬ 
tian A.D. (anno domine, year of our lord) 

Chakras: Energy vortexes associated with various points on 
the body. Most Westerners work with seven, which are asso¬ 
ciated with (among other things) the colors of the rainbow. 

Chants: Rhythmic, repetitive, and sometimes rhyming, 
phrases voiced in a singsong way. They can consist of one 
word intoned over and over, with assorted variations; of sev¬ 
eral words or sounds repeated in any number of patterns; 
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and they can be sung as rounds, too. They’re meant to put 
you in a light trance, and they will if you keep them going 
for five minutes or longer. 

Charge of the Goddess: One of the best-loved pieces of 
Wiccan liturgical material, recomposed by the late Doreen 
Valiente from Leland’s Aradia. Adapted by many Wiccan 
Traditions, the Charge is instruction, direction, encourage¬ 
ment, promise, enchantment, and mystery. 

Charm: What we call a spell—a rhyme spoken or sung, or a 
material object, small and discrete—put together to have a 
long-term effect, such as good luck, good health, protection. 

Circle: A ritually dedicated sacred space where our rites 
are conducted. Marked at least by psychic energy, usually 
with the Priest’s or Priestess’ sword or athame, once cast it 
guards and energizes our work/celebration. The energy of 
a Circle is grounded at the close of ritual and celebration, 
but the physical demarcations may be left in place if the 
Circle is safe. 

Correspondences: Groups of ideas, characteristics, events 
and conditions that seem related. For instance, Earth is as¬ 
sociated with North, with the pentacle, with physical 
strength, with forests, and so forth. The sample correspon¬ 
dence table below is just that—a sample. 


Center 

East 

South 

West 

North 

timelessness 

dawn 

noon 

dusk 

midnight 

cauldron 

wand 

athame 

cup 

pentacle 

unicorn 

eagle 

lion 

whale 

stag 

iridescence 

white/ 

yellow 

gold/red 

purple/blue black/green 

Guardians 

Faeries 

Elves 

Piets 

Gnomes 
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Cotyledons ( cottle-lee-duns ): The name of those first little 
orienting leaves a plant puts out when it’s just sprouting, 
like training leaves. 

Coven: A regularly-meeting small group of Witches, tradi¬ 
tionally six couples and a leader, but now anywhere from 
three to 15 folks who meet on Esbats and Sabbats to wor¬ 
ship the Goddess and God, celebrate the life cycle, and 
work magic. Covens are autonomous, and often function 
as extended families. 

Cowan ( cow'un ): “not Neo-Pagan.” 

Curriculum: Latin for a particular course of study (or to all 
the courses of study that a school offers). A curriculum tells 
you what categories of information you’re presenting. 

Degrees: Measure of an initiated Wiccan’s level of achievement 
in his or her Tradition. The most commonly used system incor¬ 
porates three degrees. “First” can signify a commitment to learn 
a particular Tradition, or that an Initiate has learned the basics 
of his or her Trad. Most “Seconds” are authorized by their Trads 
to teach or lead a coven, under the supervision of their parent 
coven. Taking “Third Degree” usually means that the Initiate’s 
ready to lead a coven without supervision, and to enjoy the 
privileges and responsibilities of any fully-ordained cleric. 

Deosil: Sun-wise, clockwise, to your right. 

Esbats: Meetings scheduled to the Moon’s phases. Most 
Witches meet on the full Moon, many on the new (dark) 
Moon, and some on the quarter Moons as well. Magic is taught 
and worked at Esbats, and coven business is carried on. 

Festivals: Gatherings of two or more covens or other groups 
of Pagans, often poly-traditional, to celebrate a Sabbat, Sea¬ 
son, or theme. Festivals can be anywhere from a day to a 
week long, and often facilitate workshops, village-style camp¬ 
ing and outdoor ritual. Festivals are also called Gatherings. 
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God (The): All that dies and is reborn: mortality; Indi¬ 
viduality. The God Wiccans revere has several aspects; all 
His symbols emphasize rebirth. He is often depicted with 
antlers or horns to represent the game that falls so the tribe 
might live. He is also the Green Man, Lord of the Grain 
and other plants that die in harvest, to sustain other life 
through the Winter and to be reborn in the Spring. Reborn 
from the Womb of Mother Earth in the Winter’s Solstice, 
He grows throughout the Spring, mates with the Goddess 
at Beltane, enjoys His prime through the abundant Sum¬ 
mer and every year willingly dies in Fall’s harvests, to rule 
the Underworld from Samhain until Yule. The Sabbats are 
celebrated in His honor, and it is He who encourages us 
and guides us on the adventure of mortal life. 

Goddess (The): All that is eternal and generative: creativity; 
Wholeness. The Goddess Wiccans revere has several aspects; 
Her symbols emphasize the steps of life as a dance. She is Mother 
Nature, Mother Earth; Maiden, Mother, and Crone, the wax¬ 
ing, full, and waning Moon that is magically, monthly, new 
again. She is the Sea, and the Earth itself; She is the ground of 
being. She mates with God at Beltane. Her awareness is the 
source of our humanity; we are the vehicles of Her awareness. 

Guided meditations: Taped or live narrations, often with 
musical or nature-sound accompaniment, that take a lis¬ 
tener on an “inner journey.” The narration allows time be¬ 
tween descriptive portions to explore and interact with the 
meditation’s environments and characters. 

Initiation: A ritual experience by which a Dedicant is brought 
into a coven or Tradition. It’s meant to alter the Initiate’s 
relationship to the Gods, to world at large, and to the group 
of people who have prepared one for the experience. 

Inner child: One of the names for the part of us that expe¬ 
riences life as a small child, with all the energies of youth. 
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Your inner child is the one who feels small and scared, and 
the one who sees the world as wondrous. 

Inner work: What people do to get over fears and child¬ 
hood hang-ups, issues and the like, so they can change bits 
about themselves they don’t like and reassure themselves 
about the parts they do. 

Lesson plans: specify what you’re going to teach, how you’re 
going to teach it, and how you’re going to know whether 
the lesson has been learned—understood properly. 

Magic: Non-ordinary experience. We can work magic, wit¬ 
ness magic, feel it; it ranges in “size” and “shape” from love 
to ritual, from personal to local, from human to Gaian. It is 
not limited to what we do in our Circles; in its broadest 
sense, it’s anything that amazes or delights you, meets a need 
beyond ordinary meeting, or makes you “cry for happy.” 

Mythifying: Making something mythic, understanding it as 
symbolic. If you liken whatever you’re going through to the 
tasks of mythological heroes, then it dignifies what you’re 
doing and gives you a little more energy to do it with. It 
also changes your perspective and gives you new respect 
for your task as symbolic in some way of humanity’s quest 
to balance individuality with the wholeness we long to be 
part of; it gives you new respect for yourself, for taking part 
in this universal quest. 

Pagan: From the Latin paganus, meaning country-dweller; 
country-dwellers were the last to be converted when Chris¬ 
tianity consumed Europe and Britain in the Middle Ages. 

Pentacle: A pentagram (five-pointed star with intercon¬ 
necting lines intact) inscribed on a disc of wood or metal or 
stone. This is also what some Wiccans call a plate meant to 
hold the ritual Cakes which will be blessed and shared. 
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Perfect love and perfect trust: A password for Initiates of 
many Traditions. More generally, it’s an ideal, a metaphor 
and expression of feeling safe and secure. 

Poppets: Cloth or wooden dolls, usually between 1 inch 
and 5 inches long, used to work magic. 

Power-over and power-with: Terms that let us talk about 
ways of relating to each other. Power over is domination, 
coercion, force, and such-like, recognized in situations where 
at least one of the participants is without choice. Power- 
with is cooperation, consensus and consideration so that 
everybody comes away with something gained. 

Quarters: The four directions to which a Circle is oriented, 
and the Elements that rule them. When one “calls Quarters” 
in a Circle, one invokes or invites the directional qualities, 
according to one’s own Traditional associations. Quarter- 
keepers or Quarter-wardens are the celebrants who call the 
Quarters in ritual. 

Quest (v.): Seeking, setting out, and recognizing that some¬ 
where in the unknown you will discover things that will enrich 
you. The journey is also called a quest (n.); it means not only 
the physical adventure, but also the cluster of perceptions, the 
personal or cultural mythology, around which the quest forms. 
For an analysis and discussion of this, look at Emma Jung’s The 
Grail Legend. 

Rede: An Anglo-Saxon word, and it means “counsel, ad¬ 
vice,” and it also means “interpretation.” The Wiccan Rede 
is: An ye harm none, do as ye will. 

Reincarnation: The process of re-embodying energy, and 
an endless cycle. Nobody knows exactly how it works, but 
it’s an ancient human conviction that we come back from 
death into other lives. Many Wiccans believe we’re reborn 
in new relationships with a core group of loved ones. 
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Retreat: What we call a quiet place where one or more people 
can go to spend time in inner exploration of themes and issues 
like life and death, love, responsibility, celebration, worship, 
growth, etc. 

Ritual: What goes on in Circles, a special set of words and 
gestures meant to show reverence for and bring us into com¬ 
munion with deity and tradition. Plenty of people have per¬ 
sonal rituals, too, special things they do or special ways of 
doing things. 

Robes: Reserved for religious wear, clothes worn by many 
Witches when they worship. Commonly, robes are black or 
white cotton, with wide sleeves and sometimes hoods, and are 
usually ankle- or knee-length. Robes may also be of other col¬ 
ors, and are often belted with Cords (the color of which may 
symbolize the wearer’s Degree). 

Sabbats: Solar holidays on the Wheel of the Year. There are 
eight, and they mark the course of mortal life through its cycle 
(see God). The Lesser Sabbats are the Solstices and Equinoxes; 
the Greater Sabbats are Samhain (October 31), Bride (Febru¬ 
ary 2), Beltane (May 1), and Lammas (August 2). 

Self-Initiation and Self-Dedication: Ritually bringing your¬ 
self into the community of Witchcraft, making a commit¬ 
ment to be a Witch. Many Wiccans accept Self-Initiation 
to First Degree, but expect that others will confer higher 
Degrees. 

Spells: Incantations, written or pronounced (or both), in¬ 
tended to influence life, the universe and everything in ac¬ 
cordance with the caster’s will. 

Story Spells: Stories for acting out some magical goal: us¬ 
ing dolls to enact a recovery from illness, for instance, or a 
medieval fantasy to draw love. 
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Summerland: A name for an area or aspect of the astral 
where souls go when bodies die. It encompasses the Under¬ 
world and several states of mind and being. The metaphor 
most commonly used is that when we die, we are guided by 
the God to the Summerland, where the Goddess welcomes 
us and we dwell with Them while we review our lives, learn 
what we can, and get ready to come back in another incar¬ 
nation. Many Wiccans believe that each of us will find in 
the Summerland a corner that’s our own special paradise. 
(Most of us expect our companion animals to end up there 
with us, too.) 

Syllabus (pi. syllabi): Summaries, often outlines, of the main 
points of a course of study (curriculum). A syllabus written 
to each element of the curriculum helps clarify your sub¬ 
ject. (That’s different from “knowing your material.” It means 
being quite sure about the focus of the class, and knowing 
what material does not belong in the syllabus as well as what 
material does.) 

Thealogy: The study of Goddess and the relationships be¬ 
tween God and Goddess and humanity. 

Three-fold Law: The tendency, in Nature, for things to 
return to their source: what you put into the world, we say, 
returns to you “threefold.” Three is a magical number in 
many cultures, which means that “three” means three meta¬ 
phorically as well as literally. There are plenty of triads to 
choose from; among the most common are the material, 
psycho-emotional, and psychic planes and the traditional 
Celtic realms of Earth, Sea, and Sky. 

Tools: What we call our Altar gear, the things we work 
with in doing ritual and magic. Witches’ Tools include 
athames, wands, pentacles, bells, Books of Shadows, candles, 
bowls, and other items, depending on the work and the 
Tradition and circumstances in which it’s being done. 
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Traditions: Denominations of Wicca When we’re talking 
about different Neo-Pagan religions, such as Wicca, Asatru, 
and Druidism, we call them “different Neo-Pagan religions,” 
or, sometimes, different “Paths.” (We capitalize it to distin¬ 
guish it from “traditions” in the sense of cultural habits.) 

Trance: A state of consciousness that heightens your con¬ 
centration on one thing—a chant, a candle flame, a sign 
written on paper—to the near-exclusion of everything else. 
For instance, “tranced out” on ritual in the back yard or in 
a campground, we often fail to hear dogs barking or sirens 
blaring until we notice them when we watch the video tape. 

Underworld: A classical name for at least a part of what we 
call the Summerland. It’s the realm of Pluto and Persephone 
and other chthonic deities. Most cultural traditions tell of 
an Underworld, and there is generally something “underish” 
about it—it’s in a cave or beneath the sea, for instance. 

Visualization: Seeing something “with your third eye” or “in 
your mind.” It includes other sensory experience though, so 
when you can “hear” someone’s voice in your thoughts, or “see” 
someone you remember, that’s a part of visualization, too. 

Watchtowers: Gates to other dimensions. Always remem¬ 
bering that any description is metaphorical, Watchtowers 
could be compared to the main entrances to the Lands at 
Disneyland; these would be the Watchtowers. Their func¬ 
tion is to guard the entry into Elemental Realms. Their defi¬ 
nition or description varies from Tradition to Tradition. We 
speak also of Guardians of the Watchtowers, and these, too, 
are described more particularly by each Tradition that rec¬ 
ognizes them. Generally, though, they’re Beings who repre¬ 
sent all the qualities associated with each Direction, who have 
the power to share those qualities in beneficial (or challeng¬ 
ing) ways with the individuals who approach the Gates. 
Wiccans often address the Guardians of the Watchtowers of 
each Direction when they call the Quarters in a Circle. 
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Wicca: One of several traditions of Witchcraft. The name 
“Wicca” comes from the Anglo-Saxon root wic, which means 
“to bend or shape.” It is sometimes traced to wit, meaning 
“wise.” (People argue endlessly over which of the apparent 
word-roots is correct; our guess is that there were several 
linguistic influences on our modern terms.) 

Wiccan: What we call someone who practices the religion 
of Wicca. (See Witch) 

Widdershins: Anti-Sunwise; counter-clockwise; to your left. 

Witch: Meaning “bender and shaper” and “wise one,” the 
term refers to male and female both. Some people use 
“Witch” and “Wiccan” interchangeably, but we don’t— 
because all Wiccans are Witches, but not all Witches are 
Wiccans. (Not all Witches practice Wicca.) 

Witchcraft: Includes many Northern European customs and 
attitudes. As a category of religion, it’s generally Western 
and non-aristocratic. Some social scientists use it (spelled 
with a small “w”) to mean indigenous or peasant magico- 
religious practices in Africa and the New World. 




Recommended Reading 


Whether or not I’ve quoted them, all these books have 
influenced my perspectives. They’re all good books and worth 
reading. Books about teaching are not included here, be¬ 
cause there are too many to evaluate. Check the National 
Education Association’s Website, www.nea.com for current 
recommendations. 

Must Reads 


Bradshaw, John. Homecoming: Reclaiming and Championing 
Your Wounded Inner Child. New York: Bantam Books, 
1990. 

Farrar, Janet and Stewart. A Witches Bible Compleatcom 
bined volumes I and II. New York: Magickal Child 
Publishing, 1984. 

Starhawk, Diane Baker and Anne Hill. Circle Round Raising 
Children in Goddess Traditions. New York: Bantam Books, 1998 

Stein, Diane. Stroking the Python: women’s psychic lives. St. 

Paul, Minn.: Llewellyn Publications, 1988. 

(It’s not really just for women.) 
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Other Books of Value 


Andrews, Ted. The Magical Name A Practical Technique for 
Inner Power. St. Paul, Minn.: Llewellyn Publications, 
1991. 

Bloomfield, Harold H., M.D., and Leonard Felder, PhD. 
Making Peace with Your Paren ts The Key to Enriching Your 
Life and All Your Relationships. New York: Ballantine 
Books, 1985. 

Buckland, Raymond. Buckland’s Complete Book of 
Witchcraft. St. Paul, Minn.: Llewellyn Publications, 1986. 


(It’s a useful resource for parents and teachers. I don’t be¬ 
lieve this book is appropriate to “assign” to anyone younger 
than 14 or 15, and I think adolescents and even young 
adults shouldn’t be turned loose with it, but need mentoring 
through it.) 

Campanelli, Pauline. Wheel of the Year Living the Magical 
Life. St. Paul, Minn.: Llewellyn Publications, 1989. 

Cunningham, Scott, and David Harrington, The Magical 
Household. St. Paul Minn.: Llewellyn Publications, 1989 

—. The Magic in Food. St. Paul, Minn.: Llewellyn 
Publications, 1991. 

Dreikurs, Rudolf, M.D., and Vicki Soltz, R.N. Children: The 
Challenge. New York: E.F. Dutton, 1987. 

Forward, Susan, and Craig Buck. Toxic Parents. New York: 
Bantam Books, 1989. 

Gordon, Dr. Thomas. P.E.T. Parent Effectiveness Training. 
New York: Plume Books, New American Library, 
etc., 1975. 



Graubard, Paul S. Positive Parenthood Solving Parent-Child 
Conflicts Through Behavior Modification. New York: Plume 
Books, New American Library, 1977 

Haugk, Kenneth C. Antagonists in the Church How to 
identify and Deal with Destructive Conflict. Minneapolis, 
Minn.: Augsburg Publishing House, 1988. 

(If you’re working with or through a group, this book is, in 

my opinion, invaluable and well worth the effort it takes to 

“translate from the Christian.”) 

Norman, Teresa. A World of Baby Names. New York: The 
Berkley Publishing Group, 1996. 

—. Names Through the Ages. The Berkley Publishing 
Group, New York, 1999. 

Peck, M. Scott, M.D. The Different Drum: Community 
Making and Peace. New York: Touchstone Books, Simon 
& Schuster, 1987. 

(In this and the next-listed book, I like Peck’s explorations 

of the relationship of faith to civic responsibility.) 

—. A World Waiting to be Bom Civility Rediscovered. New 
York: Bantam Books, 1993. 

Samuels, L.T. The Everything Kids’ Witches and Wizards 
Book Amaze your friends, astound your parents, and 
outwit your enemies. Holbrook, Mass.: Adams Media 
Corporation, 2000. 


(I liked this a lot better than I thought I would when I 
heard the title. It’s a useful source of some curriculum¬ 
enhancing lesson plan sorts of activities, and it does pretty 
well by the Wheel of the Year, though it’s not religious.) 
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Serith, Ceisiwr. The Pagan Family Handing the Old Ways 
Down. St. Paul, Minn.: Llewellyn Publications, 1994. 

Smith, Lendon H., M.D. Improving Your Child’s Behavior 
Chemistry. New York: Pocket Books, 1976. 

Sousa, Mrs. Marion, Childbirth at Home. New York: Bantam 
Books, 1977. 

Telesco, Patricia. A Victorian Grimoire Enchantment, 
Romance, Magic. St. Paul, Minn.: Llewellyn Publications, 
1992. 

—. How to Be a Wicked Witch Good Spells, Charms, 
Potions and Notions for Bad Days. New York: Fireside 
Books, Simon & Schuster, 2001. 

—. The Urban Pagan Magical Living in a 9-5 World. St. 
Paul, Minn.: Llewellyn Publications, 1993. 
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Bigger, Now You’re 
Getting, 84 
Birthdaying, 28 
biting, 66 
Blessing, 

Fire and Air, 43 
Garden, 100 
Books of Shadows, Your 
First, 158 
BOS, 158, 159 

illustrations in, 159 
Bradshaw, John, 41 
Bread, Pass the Cup and 
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Buddha, 62 
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Camp, Witch, 150 
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Caring Grown-ups, 48 
Cauldron-lucks, 
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childhood, early, 15, 53 
childhood, later, 15, 91 
children and the future, 69-70 
Children the war against, 
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skyclad, 108 
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Classes, 

Craft, 

how to organize, 184 
public, 172 
Color Rhyme, 45 
Commitment, 130 
Commitments, Making, 131 
Cooke, Alistair, 49 
correspondences, 23 
elemental, 72 
Craft name, 108 
Craft, 19 

basic etiquette, 75 
basic techniques, 71 
crossword puzzles, 103 
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Crowley, Aleister, 19, 115 
curricula, 168 
curriculum, 168 
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Da Vinci, Leonardo, 106 
Dance, spiral, 149 
Death, 179 
Dedication, 28-29 
developments, 
five stages of, 15 
Discussions, what grown-ups 
contribute to, 128 
Diversity, strength in, 125 
Druidism, 138 
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Eagles, 46 
Early childhood, 53 
Earth, Mother, 102, 169 
environment, children rely 
on their, 72 
Enya, 36 

Ethics, 169, 170, 186 
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Family Wicca Book, The, 62,93 
fear, 49 
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Feel good about Yourself, 
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flaw, moral, 54 


flyers, before you print the, 173 
Flyers, Before You Print Up 
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Gardner, Gerald, 6, 169 
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according to age, 194 
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grown-ups, 
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Herriot, James, 106 
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History, 169, 170, 185 
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Hugging, 113 
Hutton, Ronald, 106 
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infancy, 15, 35 
Infants, rhythm, 46 
Ivy’s Song, 50-51 
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jokes, sex and sensuality, 111 
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Karma, children wrestle with 
the concept, 148 
Kwan Yin, 62 
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Later childhood, 91 
Law, The Threefold, 

126, 127,176 

learn, human capacity to, 83 
Lesson plan, sample, 190 
Lessons, Craft, 182 
Lessons, 

Reinforcing Your, 182 
license, driver’s, 141-142 
Lightfoot, Gordon, 46 
Lore, 169, 170, 187 
Wiccan, 142 
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MADD, 76 
Magic Rings, 136 
Magic rings, poem, 137 
Magic, 169, 188, 170 


Manning and Womaning, 
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meditations, 121 
guided, 132 
Advantages of, 132 
Merlin and Arthur, 119 
Metaphors, natural, 100 
misbehave, 

children do not, 68 
Moon School, 

171, 130, 180 
Moon, the Triumph of the, 107 
Mother Earth Ministries- 
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Nature, Mother, 59, 183 
New Pet blessing, 97-98 
No, saying, 174-177 
None, 128 
nudity and sexuality, 
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to understand, 109 
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parenting, conventional, 22 
Parenting, Regency, 21, 22, 118 
Parents and the 

Soon-to-Arrive, 26 
PBS, 23, 24, 41, 101, 109 
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pet care, classes, 98 
Pet, New, Blessing, 97-98 
Pets, 96 
Philosophy, 97 
plan, lesson, 173 
plant associations, 102 
Plants, 99 

Politics, Religion and, 162 
poppets, 60 
Potter, Harry, 164 
power, nature and extent of, 72 
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Rede and the Law, 161 
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Studying the, 127 
The Wiccan, 126,176 
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Religion and Politics, 162 
religions address, questions, 104 
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rite, Mabon, 24 
rites, passage, 25 
Ritual, 169, 170, 187 
Robe, Making a, 78 
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Sabbats, 143 

sacred, Nature as, 176 
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Sagan, Carl, 114 

Santa Claus, 57 
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School, Moon, 17, 130, 171 
School, Sun Day, 17, 130, 
167, 167-195 
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Awful, 93 
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security, magical, 73 
Self-dedication, 165, 166 
Self-Doubt, Spell Against, 115 
sexism, 14 
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Book of, 81 
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skyclad children, 108, 111 
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Song, 
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Full Moon, 74 
Sorcerer, Homed, 96 
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Identity Charm, 116 
Patience, Please, 71 
Spells, how they work, 87-89 
story-spell, example, 60, 61 
Sumbels, 138 
Sun Day School, 

17, 130, 167, 174, 180 
syllabi, 168 

developing, 192 
syllabus, 173 
sample,188-189 

T 

tapes, environmental, 47 
TAWN, 

6, 17, 24, 160, 171, 181 
Tests, Elemental, 125 
Thealogy/Cosmology, 

169, 170, 186 
Time, 

Burning Time, the, 106 
centuries, first four, 106 
dynastic times, 106 
Eolithic, 105 
Father, 183 
Magical, 36 
middle ages, the, 106 
modern times, 106 
Paleolithic, 105 
The Iron Age, 105 
time-outs, 67 


Too much, It’s just, 132 
Tooth Fairy, 57 
toys, children possessive 
about, 69 
Tradition, 

adventure, 163 
British, 172 
The Adventure, 125 
tribes, North American, 96 
Trips, guilt, 129-130 

u 

unconscious, 
collective, 57 
personal, 57 

W 

walk, Nature, 58-59 
Wheel of the year, the, 80 
Wicca, What’s a Child ready 
to learn about, 32 
Wiccaning, 26 
ritual, 27 
Will, 129 
word games, 102 
wrong-doing, divine punish 
ment, 178 
Wyrd, Web of, 184 

Y 

year, the wheel of the, 80 
Young Adulthood, 141 
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